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ABSTRACT 
Nur Hamidatus Sa‟diyah. 2018. The Effectiveness of Teams Games Tournaments 
(TGT) in Teaching Reading Comprehension at Eighth-grade of MTs N 3 Boyolali 
in Academic Year 2017/2018. Thesis. English Education Department. Islamic 
Education and Teacher Training Faculty. 
Advisor        :Muntaha, M.Pd 
Key Word    :Reading Comprehension, Teams Games Tournaments, Experimental 
Research 
The objectives of this research was to find out whether Teams Games 
Tournaments (TGT) technique was effective to use in teaching reading 
comprehension than using Lecture-discussion at the eighth-grade of MTs N 3 
Boyolali in academic year 2017/2018. 
This research design used quasi-experimental research. The research was 
conducted in MTs N 3 Boyolali. The population of this research was 10 classes 
that the average amount at the eight-grade in the second semester was 300 
students. Two classes were choosen as the sample of the research. There were 
VIII I as the experimental class who had been taught by using Teams Games 
Tournaments and VIII H as the control class who was taught by using Lecture-
discussion. In which each class has 4 meetings with the same topic was holiday. 
This research used cluster random sampling technique. Moreover, the technique 
of collecting data used a reading comprehension test especially for recount text. 
The test was multiple choise consists of 30 items for pre-test and post-test with the 
topic was holiday. It was conducted before and after giving the treatment. To 
analyze the data, the researcher applied normality test from Lilliefors formula, 
homogeneity from F table, and independent sample t-test for hypothesis test. 
The result in this research, the average of students‟ scoore of experimental 
class using Teams Games Tournaments (TGT) was 73.07 and for students‟ control 
class using Lecture-discussion was 64.21. From the result of independent t-test 
showed that to higher than ttable (4.514 > 2.005). Based on the result above, it can 
be concluded that the students who were taught by using Team Game Tournament 
have better reading comprehension than students who had been taught by using 
Lecture-discussion. Therefore, teaching reading comprehension for eighth-rade of 
MTs N 3 Boyolali in academic year 2017/2018 by using Team Game Tournament 
technique is effective.  
 
 
 
 
 
xiii 
 
LIST OF FIGURE 
 
Figure 4.1 Histogam of Pre-test Experimental Class .......................................... 61 
Figure 4.2 Histogram of Post-test Experimental Class ....................................... 62 
Figure 4.3 Histogram of Pre-test Control Class .................................................. 64 
Figure 4.4 Histogram of Post-test Cntrol Class .................................................. 65  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
xiv 
 
LIST OF TABLE 
 
Table 3.1 Treatment Design ................................................................................ 49 
Table 3.2 Matric of Time .................................................................................... 52 
Table 4.1 Frequency Distribution of Pre-test Experimental Class ...................... 61 
Table 4.2 Frequency Distribution of Post-test Experimental Class .................... 62 
Table 4.3 Frequency Distribution of Pre-test Control Class ............................... 64 
Table 4.4 Frequency Distribution of Post-test Control Class ............................. 65 
Table 4.5 Normality Test .................................................................................... 66 
Table 4.6 Homogeneity Test ............................................................................... 67 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
xv 
 
LIST OF APPENDICES 
 
Appendix 1 Calculation of the Data .................................................................... 80 
Appendix 2 The Syllabus .................................................................................... 97 
Appendix 3 Blue Print of Try-Out ...................................................................... 107 
Appendix 4 Instrument of Try-Out ..................................................................... 108 
Appendix 5 Key Answer of Try-Out .................................................................. 117 
Appendix 6 Validity and Reliability of Try-Out ................................................. 118 
Appendix 7 Blue Print of Pre-test ....................................................................... 124 
Apppedix 8 Instrument of Pre-test ...................................................................... 125 
Appendix 9 Key Answer of Pre-test ................................................................... 133 
Appendix 10 Lesson Plan of Experimental Class ............................................... 134 
Appendix 11 The Game Score Sheet of Students in TGT .................................. 165 
Appendix 12 The Score of Team in TGT ........................................................... 167 
Appendix 13 Lesson Plan of Control Class ........................................................ 170 
Appendix 14 Blue Print of Post-test ................................................................... 189 
Appendix 15 Instrument of Post-test .................................................................. 190 
Appendix 16 Key Answer of Post-test ................................................................ 198 
Appendix 17 Photograph of Students‟ Activity .................................................. 199 
Appendix 18 The Example of Students‟ Activity in A Team ............................. 201 
Appendix 19 The Students‟ Answer of Pre-test and Post-test ............................ 206 
Appendix 20 L Table and t Table ....................................................................... 228 
Appendix 21 Letter of Permission ...................................................................... 232 
 
 
 
 
 
 
 
 
 
 
 
1 
 
CHAPTER I 
INTRODUCTION 
A. Background of the Study 
English as a foreign language has an important role to be learned. It is 
not only used for communication, getting information and maintaining 
relationship among the nations, but also as a primary lesson that taught for the 
students, start from junior high school to the University students. There are 
four skills in the English language that should be mastered well by the students, 
they are listening, speaking, reading, and writing. It is also divided into two, 
productive skill for speaking and writing, in which use to deliver the 
information. And receptive skill for listening and reading, in which use to 
receive the information from the other source. 
Harmer (2000:265) stated that skill can be divided into two types, there 
are productive and receptive skill. Productive skill is the term for speaking and 
writing, skills where students actually have to produce language themselves. 
Receptive skill is term used for reading and listening, skills where meaning is 
extracted from the discource. Receptive skill work when the learners involve in 
reading or listening where they are able to process the language sufficiently at 
least to extract the meaning (Harmer,2000:270). By reading a text the students 
will get a new information in order to improve their knowledge. By reading the 
students know how the world issues happening, so that they do not leave 
behind in the modernization era as nowdays. Browne (2001:27) proposed that 
“reading is an active and complex process which draws on the application of 
several skills and knowledge about language in spoken and text”. Reading 
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comprehension is a complex task, which requires the connection of many 
different cognitive skills and abilities (Oakhill & Cain, 2015:01). It means 
reading is a complete process which has an influence on the other skill to 
understand the text or an information that is the writer gives to the reader. The 
more reading will get more knowledge and can improve the other competence 
such as in speaking and writing. In the other hand, the students should 
comprehend not just for understanding the text, but for broader learning, 
success in education and employment. In junior high school, reading is very 
important to the students because by reading the students can understand the 
text and answer the exercises related to the text. By reading the students can 
speak up in order to share and convey their feeling. By reading the students 
also can write what they think, see, hear, even the feeling about the 
phenomenon surroundings. Cause of reading the students will get many 
informations that they can not get before, and will get more new knowledge. 
Brown (2001:7) stated that the concept of teaching is guiding and 
facilitating learning, enabling the learner, setting conditions for learning. It 
means teaching process is the ability which involves the teacher‟s guidance and 
lesson by setting certain condition of learning. Increasing reading activity is the 
most important to be mastered in junior high school especially at eighth-grade. 
In teaching activity, the teacher has to more concern in teaching reading 
because reading is a good skill on language‟s learners and it will help the 
students to get information from reading text. Grabe (2009:4) stated that 
reading can be taught as a way to draw information from the text and to form 
an interpretation of that information. 
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In teaching reading activities, teacher should try to guide the students 
well. The teacher should be more active to teach the students especially in 
teaching reading ability, because it is very important to improve students‟ 
knowledge and information in reading process. However, mastering reading 
comprehension is not always easy for the students comprehend the text well, it 
needs an appropriate technique. Therefore, the researcher try to apply Teams 
Games Tournaments (TGT) as a technique in teaching reading comprehension 
and the researcher wants to know the effectiveness of applying TGT in 
teaching reading comprehension. The reason why the reseacher choose TGT, 
the students will involve in the discussion process, because TGT is one of 
technique in cooperative learning method, in which can discuss what the 
difficult thing related to the material. Slavin (1995:6) who states that TGT is 
one kind of cooperative learning that almost same with STAD, the 
distinguishing both of them is that STAD uses individual quizzes at the end of 
the lesson, whereas TGT uses academic games. TGT will encourage and also 
train the students to use critical thinking and the responsibility when they get a 
problem on their own learning process, especially for understanding the 
learning material. In this technique, the students not only learn and increase the 
academic achievement factors, but also give a positive outcome on social 
achievement.  
TGT technique is a learning activity using games design which allow 
the students can learn to be a good teamwork, responsible, and fair 
competition. By the heterogeneous members of a group, it is expected will 
motivate the students to help each other, the students who have a high ability 
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can help to explain for the others who have a low understanding of the material 
in each group. The students will have a good responsible related to their own 
task and their own team. All of the member in a team should ensure that 
understand with the learning material. So that all of the students will mastered 
together the subject well.  
Slavin (1995:60-65) explains the strength of TGT consists of, 1) sense 
of self-esteem, in which TGT can improve the self-esteem of the students 
especially for the sence of social self-esteem. The social self-esteem can rise 
when the students do a teamwork well. The students help each other in a team 
and make sure that all of the member understand with the material. 2) to be an 
interactive individual, the students are motivated to try become an active and 
interactive each other to do the academic task. 3) locus of control, in which the 
degree of confidence among students that belief their academic success 
depends on their own efforts. So that in TGT all of the member in a team 
should have a responsible and help each other. 4) preference of classmate, the 
students will have many close friends in the class after they learn using Teams 
Games Tournaments. Slavin (1995:84), said that “TGT composed of 5 
components those are a class presentation, teams, games, tournaments, and 
team recognition”. Therefore, TGT can increase not only the students‟ 
academic achievement but also the students are tried to be a sociable person, to 
help each other, to responsible dealing the decide and also to be more active 
and interactive individual. 
Based on the explanation above, the researcher conducts an 
experimental research dealing with how to improve reading comprehension of 
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eighth-grade junior high school students by using Teams Games Tournaments 
technique. This research is entitled “THE EFFECTIVENESS OF TEAMS 
GAMES TOURNAMENTS (TGT) IN TEACHING READING 
COMPREHENSION AT THE EIGHTH GRADE OF MTS N 3 
BOYOLALI IN ACADEMIC YEAR 2017/2018”. 
 
B. Identification of the Problem 
Based on the background of the study, the researcher can specify why 
the reading comprehension of the eight-grade students of MTs N 3 Boyolali is 
still low interest. The problems are stated as follows:  
1. The students still have a low understanding of the meaning that they get 
from the text. 
2. The students have lack the vocabulary. 
3. The student‟s poor comprehension of the text. 
4. The students get difficulty to answer the questions related to the text. 
5. The students is not interested on the technique that is used by the teacher 
when teaching reading comprehension. 
6. Reading is boring/passive activitiy because what they have to do is just 
reading not making interaction with others. 
7. Reading can make the students sleepy. 
8. Some students need to reread the text because they do not easily understand 
after their first reading. 
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C. Limitation of the Problem 
The limitation problem on this research focuses on the effectiveness 
applying Teams Games Tournaments (TGT) technique in teaching reading 
comprehension of the students. In this study, the researcher has two variables, 
they are TGT as an independent variable and reading comprehension as the 
dependent variable. The subject for this study is the eighth-grade students in 
MTs N 3 Boyolali at the second semester in academic year 2017/2018. The 
researcher limits the problem to find out the students‟ achievement of reading 
comprehension before and after taught by TGT at the eighth-grade of MTs N 3 
Boyolali in academic year 2017/2018. Two classes are chosen as the sample in 
this study, there are VIII I as the experimental class and VIII H as the control 
class in eighth-grade. The researcher also limits the matter of the lesson on the 
recount text because based on the syllabus of the eighth-grade class. Recount 
text is one of the lesson material in the second semester.  
 
D. Problem Statement 
In this research, the researcher wants to specify the problem statement 
based on the identification and limitation of the problem above. That can be 
stated, “Is applying Teams Games Tournaments (TGT) effective to teach 
reading comprehension at eighth-grade of MTs N 3 Boyolali in academic year 
2017/2018?”. 
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E. Objectives of the Study 
Based on the problem statements above, the research can clarify the 
objective of the study. The objective is to find out whether Teams Games 
Tournaments (TGT) technique is effective to use in teaching reading 
comprehension at the eighth-grade of MTs N 3 Boyolali. 
 
F. Benefit of the Study 
Hopefully that this research will give several benefits related to 
improving the students reading comprehension. Those are: 
1. Theoretical benefit 
This research may give a worthed benefit to the teacher who wants to 
use a different technique when they teach reading comprehension of the 
students by using cooperative learning methods, namely Teams Games 
Tournaments technique. It can interest and give more motivation to the 
students for feel enjoy and comfort with the learning process. 
2. Practical benefit 
a. For the students 
Using Teams Games Tournaments the students not only get an 
improvement of academic achievement, but also the students know about 
teamwork, responsibility, togetherness with the friends in a group. 
Therefore those are several benefits for the students: 
1) Developing the students reading skill 
2) The students will get a higher motivation to read and learn 
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3) Improving the student's skill of collaborative and teamwork with other 
friends 
4) The students will feel joyful in the learning process cause of the game 
design in this technique 
5) The students learn to be an instructor to the other friend when 
explaining about the material 
b. For the teacher 
Teams Games Tournaments is a new method in the teaching process. 
In this, a research will describe this technique and teacher may modify the 
teaching technique in the classroom in order to make an innovation. This 
technique use game and tournament to deliver the material. So that the 
students will more fun and get a high motivation to learn especially 
reading skill in language lesson when the students play the game and 
tournaments. 
c. For the other researchers 
This research is hoped that the result could help the other research to 
use this study for their further information as a reference related to use of 
Teams Games Tournaments to increase Reading Comprehension or to the 
other various skill. 
 
G. Definition of the Key Term 
1. Reading 
Harmer (2007:100) stated that reading is useful for language 
acquisition. Provided that students more or less understand what they read, 
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the more they read, the better they get at it. Reading also has a positive 
effect on students‟ vocabulary knowledge, on their spelling and their 
writing. 
2. Reading Comprehension 
Koda (2005:4) in Grabe (2009:14) stated that comprehension occurs 
when the reader extracts and integrates various information from the text 
and combines it with what is already known.  
3. Cooperative Learning 
According to Larsen-Freeman (2000:164), said that “cooperative or 
collaborative learning essentially involves the students learning from each 
other group”. In the cooperative learning, the teacher teaches the students to 
make a collaborative or social skill with the other students in order to create 
teamwork and has a fell responsibility each other to reach the successful 
more effective learning. 
4. Teams Games Tournaments or TGT 
Sharan (1980) in Ashman and Gillies (2003:7) give a definition 
about TGT, that is as a peer tutoring because the tasks were limited and well 
defined, communication was primarily unilateral or bilateral, and the 
rewards for achievement of set tasks were extrinsic. Moreover, it has an 
effect on achievement, attitudes, and ethnic relations. In this technique have 
5 components, those are: class presentation, team formation, games, 
tournaments, and group awards. 
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5. Lecture-Discussion 
Eggen and Kauchak (2009:215) stated that Lecture-discussion is an 
interactive learning strategy that is designed to help the students acquire 
organized bodies of knowledge, topics that connect facts, concepts, and 
principles, and make the relationships among them explicit.  
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
A. Theoretical Description 
This chapter elaborates any related literature with this study on the 
effectiveness of Teams Games Tournaments in teaching reading 
comprehension. This chapter explained and elaborated into several parts those 
are: reading comprehension, cooperative learning, Teams Games Tournaments, 
and Lecture-discussion. 
1. The Nature of Reading 
In this sub-chapter, the researcher proposes about definitions of reading, 
reading comprehension, the level of reading comprehension, purpose of 
reading, the micro and macro skills of reading comprehension, reading 
principles, strategies for reading comprehension, and the last is assessment of 
reading. 
a. Definition of Reading 
Reading is one kind of the four skills in the English language besides 
listening, speaking, and writing which should be mastered well by the 
students. Reading is one of the acquisition process or receptive process 
besides of listening skill. As Harmer (2000:270) stated that receptive skill 
work when the learners involved in reading or listening where they are able 
to process the language sufficiently at least to extract the meaning. By 
reading a text, the students can know the problems or issues that happened 
around the world. Reading is a complete process to combine the information 
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from the text that they have read before and their own background 
knowledge to build and understand the meaning well. 
Koda (2008:01) stated that reading is an essential component of 
academic learning, as well as a foundation for becoming an informed 
member of the broader community. It means reading as a foundation or 
basic to understand and dominate the other skill. Reading is an important 
skill besides the other skill. 
Grabe (2009:14) stated that reading is an interactive process which 
combines many cognitive processes working together at the same time. 
Reading is also an interaction between the reader and the writer. The text 
provides information that the author wants the reader to understand in a 
certain way. The reader also brings a wide range of background knowledge 
to reading, and she or he actively construct the meaning of the text by 
comprehending what the writer intends and also by interpreting it in term of 
the background knowledge activated by the reader. 
Harmer (2007:99) stated that reading is useful for language 
acquisition. Whether that student more or less understand what they read, 
the more they read, the better they get at it. Reading also has a positive 
effect on students‟ vocabulary knowledge, on their spelling and their 
writing. 
From several descriptions above, it can be concluded that reading is an 
acquisition process which is by reading the text the reader will get a new 
knowledge, the reader also uses their critical thinking to give a feedback 
about what they have read. Reading is also an interactive process in which 
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there is an interaction or communication between the writer‟s message and 
the reader. 
b. Definition of Reading Comprehension 
Blachowicz & Ogle (2008:26) stated that comprehension is a process 
that is constructive, motivated, purposeful, skillful, strategic and self-
monitored to the reader. Fauziati (2002:144) stated that comprehension is 
enabled the students to get and interpret meanings or ideas carried by 
reading a text. They need to be familiarized with how sentences are 
functionally exploited to carry meaning in a discourse and how they are 
manipulated to form a paragraph through analysis. 
Klingner and Sharon (2007:8) stated that reading comprehension is a 
multicomponent, highly complex process that involves many interactions 
between readers and what they bring to the text (previous knowledge, 
strategy use) as well as variables related to the text itself (interest in text, 
understanding of text types). It means reading comprehension is how deeply 
the readers‟ understand the implicit and explicit meaning of the text that can 
be mixed with the meaning of the text and the readers‟ previous knowledge 
or experience. 
Snow (2002:10) explained that reading comprehension is usually a 
primary focus of instruction in the post-primary grades after readers have 
largely mastered word recognition skills, although comprehension of text 
should be an integral part of reading instruction with beginning readers as 
well. Instruction in oral language, vocabulary, and listening comprehension 
should be a focus starting in preschool and be continuing throughout the 
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elementary grades. Thus, reading comprehension as the process of 
simultaneously extracting and constructing meaning through interaction and 
involvement with written language. 
From the explanation above, the researcher concluded that reading 
comprehension is a complete process to understand the text more deeply by 
reading fluently and knowing the writer‟s meaning by interpreting of the 
text well. 
c. Level of Reading Comprehension 
Reading comprehension is a process of making sense of written ideas 
through meaningful interpretation and interaction with language. Reading 
comprehension is best viewed as a multifaceted process affected by several 
thinking and language ability (Heilman,1981:242). Comprehension is 
understanding something, getting its meaning (Sadoski,2004:67). The 
teacher should be aware that the primary objective of reading is 
comprehension or being able to find out the meaning what they have read. 
In reading process the students may face several difficulties, such as: 
difficult vocabulary, difficult to find certain information from the passage, 
difficult to understand the author‟s meaning, etc. Sadoski (2004: 68-72) 
mentioned three levels of reading comprehension, they are: 
1) Literal Level 
Literal comprehension deals only with the textually explicit, with what 
is directly stated. Understanding the ideas and information explicitly 
stated in the passage. The abilities: knowledge of word meanings, recall 
of details directly stated or paraphrased in own words, understanding of 
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grammatical clues (subject, verb, pronouns, conjunctions, and so forth), 
recall of main idea explicitly stated, knowledge of sequence of 
information presented in the passage. 
2) Inferential or Interpretive Level 
Inferential level is the level of comprehending what is implied but not 
explicitly stated. Understanding of ideas and information not explicitly 
stated in the passage. The abilities: reason with information presented to 
understand the author‟s tone, purpose, and attitude. Infer factual 
information,  main ideas, comparisons, cause-effect relationships not 
explicitly stated in the passage. And the last is summarization of story 
content. 
3) Critical Level 
Critical level of reading comprehension involves assessing and 
judging the value of what is read. Reading critically can be seen as a 
conversation with an author, talking back to an author in our imagination. 
Analyzing, evaluating, and personally reacting to information presented 
in the passage. The abilities: personally reacting to information in a 
passage indicating its meaning to the reader, analyzing and evaluating the 
quality of written information in terms of some standards.  
Based on the explanation above, the level of reading comprehension 
consists of three levels. They are literal level, inferential or interpretive 
level, and critical level.  
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d. Purpose of Reading 
All of the fields in the world certainly need to read something in order 
to get a knowledge, and every learner has different ways to read something 
depend on the goal and motivation of reading process (Grabe, 2009:7-10). 
Several purposes of reading based Grabe‟s explanation, those are as follows: 
1) Reading to search information 
It means that people read something to find out the information in 
detail. In order to find certain kind of information from English text 
(scientific, political, economic, historical, sociological, etc.), students 
need to recognize the grammatical pattern which obstacle comprehension 
of the written language. 
2) Reading for guide understanding 
One of the strategies that can be used for understanding text by the 
learners is using the skimming technique. Skimming is quickly running 
one‟s eyes across a whole of the text for its gist. By skimming the reader 
will understand what the text is about, such as what the main topic of the 
passage, what the supporting idea in the message or issues. 
3) Reading to learn 
It is often carried out in the academic and professional setting. 
Students need to learn when the information on a text has been identified 
a cause of important and when the information will be used for task or 
may be needed in the future. 
4) Reading for integrated information 
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It is required when the readers want to combine information from 
multiple texts or bring together information from different part of a long 
text, such as the long and complex chapter in a book. 
5) Reading for general comprehension 
It is the common purpose of reading among fluent reader, and it is 
default assumption for the term of reading comprehension, usually take 
place to read a novel or story in a newspaper. 
Based on the description above, the researcher concludes that reading 
skill has several purposes, its based on the goal of the reading process. The 
purposes of reading are reading to search information, reading for guide 
understanding, reading to learn, reading for integrated information, and 
reading for general comprehension. 
e. The Micro and Macro Skills of Reading Comprehension 
According to Brown (2007:187), Micro and Macro skills of reading 
comprehension are characterized by features as follows:  
1) Micro Skills 
a) Discriminate among the distinctive graphemes and orthographic 
patterns of English. 
b) Retain chunks of a language of different lengths in short-term memory. 
c) Process writing at an efficient rate of speed to suit the purpose. 
d) Recognize a core of words, and interpret word order patterns and their 
significance. 
e) Recognize grammatical word classes (nouns, verbs, etc.), systems (e.g. 
tense, agreement, pluralization), pattern, rules, and elliptical forms. 
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f) Recognize that a particular meaning is expressed and different 
grammatical forms. 
g) Recognize cohesive devices in written discourse and the role in 
signaling the relationship between and among clauses. 
2) Macro Skills 
a) Recognize the rhetorical forms of written discourse and their 
significance for interpretation. 
b) Recognize the communicative functions of written text, according to 
form and purpose. 
c) Infer context that is not explicit by using background knowledge. 
d) From described events, ideas, etc., infer links and connections between 
events, deduce causes and effects and detect such relations as the main 
idea, supporting an idea, new information, given information, 
generalization, and exemplification. 
e) Distinguish between literal and implied meanings. 
f) Detect culturally specific references and interpret them in a context of 
the appropriate cultural schemata. 
g) Develop and use a battery of reading strategies, such as scanning and 
skimming, detecting discourse markers, guessing the meaning of words 
from context, and activating schemata for the interpretation of texts. 
For the micro and macro skill of reading comprehension can be 
summarized that micro skill of reading related to the process of recognizing 
a core of word, recognize grammatical word classes, system, pattern, rules, 
elliptical forms, and more deeply to recognize the meaning that can be 
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expressed in different grammatical forms. For the macro skill related to 
recognizing genre of the text, the author‟s purpose, general idea, stated 
detail and implied information, identify synonym and the unfamiliar word, 
and recognize specific references. 
f. Reading Principles 
Harmer (2007:101-102) explains the principles of reading, as follows: 
1) Encourage students to read as often and as much as possible.  
The more students read, the better. Everything we do should 
encourage them to read extensively as well as intensively. It is a good 
idea to discuss this principle with students. 
2) Students need to be engaged with what they are reading. 
Outside normal lesson time, when students are reading extensively, 
they should be involved in joyful reading. During lessons time, too, we 
do our best to ensure that they are engaged with the topic of a reading 
text and the activities they are asked to do while dealing with it. 
3) Encourage students to respond to the content of a text (and explore their 
feelings about it), not just concentrate on its construction. 
A teacher must give students a chance to respond what a content of 
the text in some ways. It is especially important that they should be 
allowed to show their feelings about the topic.  
4) Prediction is a major factor in reading. 
When we read texts in our own language, we frequently have a good 
idea of the content before we actually start reading. The moment we get 
these clues-the book cover, the headline, the web page banner- our brain 
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starts predicting what we are going to read. Expectations are set up and 
the active process of reading is ready to begin. In class, teachers should 
give students „clues‟, so that they also have a chance to predict what is 
coming.  
5) Good teachers exploit reading texts to the full. 
Any reading text is full of sentences, words, ideas, descriptions, etc. 
Good teachers integrate the reading text into interesting lesson 
sequences, using the topic for discussion and further tasks, using the 
language for study and then activation (or, of course, activation and then 
study) and using a range of activities to bring the text to life 
From the explanation above, reading has several principles when the 
teaching-learning process in the class. It is in order to motivate the students 
to feel more enjoy when they get the reading lesson. The principles such as 
encourage students to read as often and as much as possible, students need 
to be engaged with what they are reading, encourage students to respond the 
content of a text, a prediction is a major factor in reading, and good teachers 
exploit reading the text to the full.  
g. Strategies for Reading Comprehension 
Brown (2001:306), stated that reading comprehension is primarily a 
matter of developing appropriate, efficient comprehension strategies. Brown 
mentions 10 strategies of reading comprehension which can be applied to 
the classroom techniques. Those are mentions as follows: 
1) Identify the purpose of reading. 
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Efficient reading consists of clearly identifying the purpose of reading 
something. By doing so, you know what you‟re looking for and can cut 
down the potential of distracting information. Whenever you are teaching 
a reading technique, make sure students know their purpose in reading 
something. 
2) Use graphemic rules and patterns to aid in bottom-up decoding 
(especially for beginning level learners). 
At the beginning levels of learning English, one of the difficulties 
students dealing with learning to read is making the correspondences 
between spoken and written English. Learners have become acquainted 
with the oral language and have some difficulty learning English spelling 
conventions. They may need hints and explanations about certain English 
orthographic rules and peculiarities 
3) Use efficient silent reading techniques for relatively rapid comprehension 
(for intermediate to advanced levels). 
For this third strategy is not appropriate for beginning level students 
because they still in the process of try to make a mastering vocabulary 
and grammatical pattern. Your intermediate to advanced level students 
need not be speed readers, but you can help them increase efficiency by 
teaching a few silent reading rules: 
a) You don‟t need to “pronounce” each word to yourself. 
b) Try to visually perceive more than one word at a time, preferably 
phrases. 
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c) Unless a word is absolutely crucial to global understanding, skip over 
it and try to infer its meaning from its context. 
4) Skim the text for main ideas. 
Perhaps the two most valuable reading strategies for learners (as well 
as native speakers) are skimming and scanning. Skimming consists of 
quickly running one‟s eyes across a whole text (such as an essay, article, 
or chapter) for its gist. Skimming gives readers the advantage of being 
able to predict the purpose of the passage, the main topic, or message, 
and possibly some of the developing or supporting ideas. 
5) Scan the text for specific information. 
Scanning is quickly searching for some particular pieces of 
information in a text. Scanning exercises may ask students to look for 
names of dates, to find a definition of a key concept, or to list a certain 
number of supporting details. The purpose of scanning is to extract 
specific information without reading through the whole text. For 
academic English, scanning is essential. In vocational or general English, 
scanning is important in dealing with genres like schedules, manuals, 
forms, etc. 
6) Use semantic mapping or clustering. 
Readers can easily be overwhelmed by a sequence of ideas or events. 
The strategy of semantic mapping, or grouping ideas into meaningful 
clusters, helps the reader to provide some order to the chaos. 
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7) Guess what you aren‟t certain. 
You can help learners to become accurate guessers by encouraging 
them to use effective compensation strategies in which the fill gaps in 
their competence by using intelligent attempts in order to use whatever 
clues are available to them. 
8) Analyze vocabulary. 
One way for learners to make guessing pay off when they didn‟t 
immediately recognize a word is to analyze it in terms of what they know 
about it. 
9) Distinguish between literal and implied meanings. 
This strategy requires the application of sophisticated top-down 
processing skills. The fact that not all language can be appropriate 
interpreted by attending to its literal, syntactic surface structure makes 
special demands on readers. 
10) Capitalize on discourse markers to process relationship. 
Many discourse markers in English signal relationships among ideas 
as expressed through phrases, clauses, and sentences. A clear 
comprehension of such markers can greatly enhance learners‟ reading 
efficiency. 
In order to teach the students, the teacher may apply the strategies of 
reading. So that the students can understand the learning material well. The 
strategies of reading consists of identify the purpose of reading, use 
graphemic rules and patterns to aid in bottom-up decoding, use efficient 
silent reading techniques for relatively rapid comprehension, skim the text 
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for main ideas, scan the text for specific information, use semantic mapping 
or clustering, guess what you aren‟t certain, analyze vocabulary, distinguish 
between literal and implied meanings, and capitalize on discourse markers 
to process relationship. 
h. Assessment of Reading 
Every skill in the English language has different ways to get an 
assessment in order to know the learners‟ understanding of the learning 
material. Brown (2007:190) mentions several kind of reading assessment 
types, such as perceptive reading, selective reading, interactive reading, 
and extensive reading. Each of them has different ways of the assessment 
task, as stated below: 
1) The design assessment for perceptive reading, for beginning level of 
reading a second language, lies a set of tasks that are the fundamental and 
basic material such as recognition of alphabetic symbols, capitalized and 
lowercase letters, punctuation, words, and grapheme-phoneme 
correspondence. Several tasks of perception are referred to as literacy 
tasks, implying that the learner is in the early stages of becoming 
“literate”. That kind of perceptive reading assessment follows: 
a) Reading Aloud 
The test-taker sees separate letters, words, and/or short sentences 
and reads them aloud, one by one, in the presence of an administrator. 
Because the assessment is of reading comprehension, any 
recognizable oral approximation of the target response is considered 
correct. 
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b) Written Response 
The test-takers task is to reproduce a problem in writing. Because 
of the transfer of different skills here, evaluation of the test-takers 
response must be carefully treated. If an error occurs, make sure you 
determine its source, what might be assumed to be a writing error, for 
example, may actually be a reading error, and vice versa. 
c) Multiple-Choice 
Multiple-choice responses are not only a matter of choosing one 
of four or five possible answers. The other form, some of which are 
very useful at the low levels of reading, include same/different, circle 
the answer, true/false, choose the letter, and matching. 
d) Picture-Cued Item 
Test-takers are shown a picture, along with a written text and are 
given one of a number of possible tasks to perform. 
2) The design assessment of selective reading, the rudimentary skill level of 
perception letters and words is a category in which the test designer 
focuses on formal aspects of language (lexical, grammatical, and a few 
discourse features). This category includes what many incorrectly think 
of a testing “vocabulary and grammar”. Here are some of the possible 
tasks to assess lexical and grammatical aspects: 
a) Multiple-Choice (for Form-Focused Criteria) 
The most popular method of testing a reading knowledge of 
vocabulary and grammar is the multiple-choice format, mainly for 
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reasons of practicality: it is easy to administer and can be scored 
quickly. 
b) Matching Tasks 
The test-takers task is simply to respond correctly, which makes 
matching an appropriate format. The most frequently appearing 
criterion in matching procedures is vocabulary. 
c) Editing Tasks 
Editing for grammatical or rhetorical errors is a widely used test 
method for assessing linguistic competence in reading.  
d) Gap-filling Tasks 
Gap-filling tasks or fill-in-the-blank is to create sentence 
completion items where test-takers read part of a sentence and then 
complete it by writing a phrase. 
3) The design assessment of interactive reading, this level have a 
combination of form-focused and meaning-focused but more emphasis 
on the meaning. Typical genre in interactive reading is anecdotes, short 
narrative, and descriptions, memos, etc. Those are several assessment 
tasks of interactive reading: 
a) Short-answer Tasks 
A reading passage is presented, and test-taker reads questions that 
must be answered in a sentence or two. 
b) Impromptu Reading Plus Comprehension Questions 
Usually, the questions for the passage ask about what the text is 
about to examine the learners‟ comprehension. The example of the 
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questions such as: what the main idea (topic), 
expressions/idioms/phrases in context, inference (implied detail), 
grammatical features, detail (scanning for a specifically stated detail),  
vocabulary in context, etc. 
c) Scanning 
Scanning is a strategy used by all readers to find relevant 
information in a text. Assessment in scanning is carried out by 
presenting test-taker with a text (prose or something in a chart or 
graph format) and requiring rapid identification of relevant bits of 
information. 
4) The design assessment of extensive reading, in this design involves 
somewhat in the longer text. Journal articles, technical reports, longer 
essays, etc. fall into this category. Reading in this type almost always 
involves a focus on meaning using mostly top-down processing with only 
occasional use of a targeted bottom-up category. Those assessment tasks 
are: 
a) Skimming Tasks 
Skimming is a rapid coverage process of reading matter to 
determine its gist or main idea. It is a prediction strategy used to give 
a reader a sense of the topic and purpose of a text, the perspective or 
point of view of the writer, the organization of the text. It can apply to 
the text of less than one page. The responses are oral or written, 
depending on the context. 
b) Summarizing and Responding 
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One of the most common means of assessing extensive reading is 
to ask the test-taker to write a summary of the text. 
On the other hand, Grabe (2009:359) stated in his book that reading 
assessment is meant to provide feedback on the skills, processes, and 
knowledge resources that represent reading abilities. The primary purpose 
of assessment tasks is to collect information to make inferences about 
students reading abilities. Different reading tasks should help provide 
information about many component reading abilities as well as reading 
comprehension more generally. Grabe summarizes several standardized 
reading assessments that use to examine the learners understanding of the 
text, those are Cloze, Gap-filling Formats (rational cloze formats), Cloze 
Elide (remove extra word), Text Gap, Multiple-choice, Sentence 
Completion, Matching (and multiple matching) Techniques, Summary, 
Information Transfer, Editing, Short Answer, Skimming, Scanning, etc. 
2. Cooperative Learning 
a. Definition of Cooperative Learning  
Slavin (1995:4) stated that cooperative learning refers to the several 
kinds of learning methods where is take place the learners into a small group 
in order to help the other learner to master the academic content. Moreover, 
he stated that the primary process in the Cooperative learning is when the 
learners can work together in the small group teams to master the learning 
material well which is presented by the teacher. Slavin (1995:5) mention the 
kind of cooperative learning, they are Student Team-Achievement Division 
(STAD), Teams Games Tournaments (TGT), Jigsaw II, Team Accelerated 
29 
 
 
 
Instruction (TAI), Cooperative Integrated Reading and Composition 
(CIRC), Group Investigation, Learning Together, Complex Instruction, and 
Structure Dyadic Methods. Larsen-Freeman (2000:164) also stated that in 
cooperative learning more emphasis on the process of work together 
between the learners and the teacher in order to reach of social skill more 
effectively. 
Jolliffe (2007:39) conveyed that cooperative learning requires pupils 
to work together in small groups to support each other to improve their own 
learning and those of others. The learrners should work together in order to 
get the same understanding of the learning material especially in a group. 
Each member of a group must ensure that they get a clear understanding of 
the material and can do the task. 
From the descriptions above, the researcher can conclude that 
cooperative learning is one of the learning methods that creates the learners 
into a small group may consist of 4-5 members in each group. Its in order to 
master the material which is delivered by the teacher in the group. In this 
learning method not only get an increase of academic material but also the 
learners indirectly get a value of teamwork, fair competition, honestly, 
responsibility, etc., that is inclusive of the social skill.  
b. Kind of Cooperative Learning 
There are several kind of cooperative learning which is applicable to 
use in the learning process in order to motivate the learners. Slavin (1995:5-
8) give an explanation several form of cooperative learning, those arre as 
follows: 
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1) Student Team-Achievement Division (STAD) 
In STAD the learners are divided into several groups which is consists 
of four member who have different the academical level, gender, and 
ethnicity. In the learning process, the teacher give an explaination about 
the learning material, whereas the learners work together with their team 
to master the material and also help the other member to understansd 
well the material. For the next, the learners should answer the quizes 
based on he material individually without ask to the other member in he 
group. They should solve the question by themself. Stad consists of five 
primary components, those are class presentation, team, quiz, individual 
improvement scores, and team recognition, it usually takes 3-5 periods in 
the class. In the other hand, STAD has a purpose that is to give a 
responsibility and motivate the learners in oder to help the other member 
in each group to master the lesson well, because the group can be called 
success when all member understand the material well. 
2) Teams Games-Tournaments (TGT) 
TGT is almost same with STAD, the differences both of them is the 
quiz that is used n the end of the lesson. STAD using individual quizes, 
whereas TGT using academic games. TGT use academic games n which 
the learners coompete as representative of their team with member of 
other teams who have same in the academic level. The five major 
components of TGT are class presentation, Teams, Games, Tournaments, 
and team recognition. 
3) Jigsaw II 
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Jigsaw II is an adaptation from Elliot Aronson‟s (1978) Jigsaw 
technique. In this technique the learners is divided into several group that 
consists of four member with heterogeneous teams. The learners should 
find out a book, chapter or a passages and they must read it. They are 
also given a duty to master or expert the book or passage that is given by 
the teacher. The next member for different group meet into a group and 
they explain what part have understood by themself. And then they return 
to their group to explain the material. In the end of the activity, there is a 
quiz for all topics. The scoring and team recognition of Jigsaw II based 
on the improvement are the same with STAD. 
4) Team Accelerated Instruction (TAI) 
TAI method is combining between cooperative learning and 
individualized instruction. TAI was designed to satisfy the following 
criteria for solving the theoritical and practical problem of individualized. 
TAI depend on a specific of instructional material and has its own 
implementation guide, those are: Teams, Placement Test, Curriculum 
Material, Team Score and Team Recognition, Teaching Groups, Facts 
Test, and Whole Class Units. 
5) Cooperative Integrated Reading and Composition (CIRC) 
CIRC is a comprehensive program to teach reading and writing for the 
upper level of elementary grades and also for the junior high school 
grades. This method focus on the curriculum and instructional method in 
the practical teaching of reading and writing. CIRC emphasizing groou 
goals and individual accountability. CIRC consists of several major 
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components, they are: reading groups, teams, partner reading, partner 
checking, tests, direct instruction in reading comprehension, integrated 
language art and writing, and independent reading and book reports. 
Based on Slavin (1995:5-8) said that cooperative learning method 
have several kind of techniques. There are Student Teams-Achievement 
Divisions (STAD), Teams Games Tournament (TGT), Jigsaw II, Team 
Accelerated Instruction (TAI), Cooperative Integrated Reading and 
Composition (CIRC), also said that in the cooperative learning still have 
another method, such as: Group Investigaton, Learning Together, Complex 
Instruction, and Structure Dyadic Methods. 
c. The Advantages of Cooperative Learning 
Kagan (2009:3.2) mentions several positive outcome of using 
cooperative learning for learners acquiring English, stated as follows: 
1) Enhanced the academic achievement 
2) Closing the achievement gap 
3) Filling the socialization void (understanding, emphaty, cooperativeness, 
toleance, etc.) 
4) Well communication and language acquisition skills 
5) Develop self-esteem (get a chance to success together) 
6) Reduces discipline problem 
7) Increased students motivation 
Cooperative learning has several advantages in order to reach the goal, 
especially when the students work together in each group. The advantages 
are related to the increasing of students‟ academic achievement, related to 
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the students‟ social skill such as the feeling of cooperativeness, 
understanding, emphaty, tolerance, togetherness, etc. and related to the 
increasing students‟ motivation. 
3. Teams Games Tournaments (TGT) 
a. Definition of Teams Games Tournaments  
Teams Games Tournaments (TGT) was originally developed by David 
DeVries and Keith Edward from University of John Hopskin as a 
cooperative learning method. It is supported by Slavin (1995:6) who states 
that TGT is almost same with STAD, the distinguishing both of them is that 
STAD uses individual quizzes at the end of the lesson, whereas TGT uses 
academic games. TGT use an academic game in which the learners compete 
as representatives of their teams with other members teams who have same 
at the academic level. Kagan (2009:17.21) said that TGT is identical to 
STAD except it used academic game tournaments instead of quizzes, and a 
pumping system instead of individual improvement scores. 
Teams Games Tournaments technique is one of cooperative learning 
which can make interest atmosphere in learning activities. Students can help 
to each other members of their team. Every student can give their opinions 
in finishing the team task. Teamwork is expected to improve students‟ 
reading comprehension in English lesson. 
TGT is one kind of cooperative learning which places the students into 
several groups that consist of four to five members each group who have 
different academic level, gender, and ethnicity. For the beginning of the 
lesson, the teacher explains and present the material as usual to the learners, 
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the teacher should make the class quiet and focus to understand the material. 
After that, the teacher will give learners an assignment and it must be done 
or understood well by all of the members in each of group. If there is a 
member not understood the material yet, the other member of the same 
group must give a clear explanation. So that all of the members in every 
group understand the assignment material well. To ensure that all group 
members have mastered in the lesson, the students will be awarded in 
academic game. In the academic game, the students will be divided and 
placed into a table tournament that consists of 3 to 4 members from the 
different team. Students are grouped in a single table tournament are 
homogeneous in term of academic level. It means that the students in a table 
tournament have the same ability, academic level or knowledge. Total group 
score is obtained by summing the scores. So, the teacher will know the 
mean score of each group. The group who get a highest mean score is the 
winner group and awarded by giving a reward.  
From the description of Team Games Tournaments above the 
researcher make a conclusion that TGT is one kind of cooperative learning 
which is divided into several small study groups and involves in academic 
game activity. 
b. Learning Activity of Teams Games Tournaments 
The learning activities of Teams Games Tournaments are divided into 
five steps activities: class presentation, teams, games, tournaments, and 
team recognition. Slavin (1995:84) explains as follows: 
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1) Class Presentation 
Teacher delivers the material and lead discussion about the material 
for the class. The teacher may use audiovisual presentation, gives 
encouragement, and motivation. At the class presentation, the students 
must pay carreful attention, clearly focused, and must try to understand 
the material presented by the teacher. 
2) Teams 
Each team consists of 4 to 5 members consisting of different gender, 
academic performance, race or ethnicity. The member group has a 
responsibility to ensure that all of the members understand well the 
learning material in order to do well in the tournament. The students may 
discuss the material to find out the clear explanation of the learning 
material and correcting any misconceptions if teammates make mistakes. 
3) Games 
The game consists of several numbered questions. The games are 
played at the table tournament of 3 to 4 students, that represent a 
different team. The students select a numbered card and try to answer the 
questions on it. The students who answer the question correctly get a 
score. These scores are added up to get the team score. 
4) Tournaments 
The tournament is a structure in which the game is going on. Usually, 
the tournament is conducted after the teacher has made a class 
presentation and the teams have had time to practice the worksheet in 
their study team.  
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5) Team Recognition 
Here the students write down the score from tournament. In the last 
meeting the teacher announces the best group and gives rewards to the 
winning team for their achievement, which got the highest mean score.  
The learning activity in Teams Games Tournamnets (TGT) can be 
divided into 5 procedures, those are a) class presentation in which the 
teacher explain the learning material, b) teams consist of 4 to 5 students in 
each of the team, c) games consist of several numbered questions related to 
the material, d) tournaments is a structure where is the game is going on, e) 
team recognition in which the teacher gives the reward for the team that get 
the best score. 
c. The Stage of Teams Games Tournaments on Teaching Reading 
To apply Teams Games Tournaments (TGT) in the teaching and 
learning process, the teacher should concern several steps (Slavin, 1995:86), 
as follows: 
1) Preparation 
In this step, the teacher should prepare what will they do in the class 
using TGT, such as the material and place the learners into a team. 
a) The Material, in this step the material should be prepared by the 
teacher to deliver for the learners when teaching and learning process. 
The materials can be found in the textbook or the teacher design the 
material by themselves, that is appropriate with the material has been 
explained before. 
37 
 
 
 
b) Assign the leaners in a team, each team consists of 4-5 learners who 
have different characteristic, both in achievement, race or ethnicity. 
The learners must learn how to coordinate and cooperate with their 
teamwork. 
2) How to begin TGT 
Teaching reading using TGT can be applied by giving the material for 
the students firstly. After that, the teacher announce them about team 
distribution, tell the students they will be working in teams, playing 
academic game, and who get the high score will get a reward. 
3) Activity Schedule 
a) Class Presentation, the teacher explains the learning material and 
make sure that the learners pay attention to the material. 
b) Team Study, the learners are assigned in the heterogeneous team in 
order to understand well the material and also ensure the other 
member of a team mastered the material. 
c) Tournaments, the learners play the academic game in the tournament 
table. 
d) Team Recognition, the learners write down the score in a game score 
sheet, the team score can be obtained by summing the score and will 
get the reward if the team get the highest score.   
For the steps of applying Teams Games Tournaments (TGT) in 
teaching reading can be began from preparation that consists of the teacher 
prepare the learning material and divided the students into small 
group/team, each of team consist of 4 to 5 students, begin by the explanation 
38 
 
 
 
of material, and the activity in TGT process is class presentation, team 
study, tournament, the last is team recognition and giving the reward. 
d. Strength of Teams Games Tournaments 
Applying Teams Games Tournamnets (TGT) in teaching and learning 
process has several strengths that given the good effect to the students. 
Slavin (1995:60-65) explaines the strength of TGT, as follows: 
1) Self-esteem 
TGT can improve self-esteem of students especially for the sense of 
social self-essteem. A beliefs of students that they are an important and 
valuable person that is very important to build their ability in dealing 
with problems, to be confident and responsible to decide something, and 
become an active and productive individual. The students become a 
sociable individual when they do in a teamwork. 
2) Interactive student 
Cooperative learning has goal to create of group norms that support 
the best achievement esppecially in academic. In TGT, the students are 
motivated to try become an active and interactive each other to do the 
academic task, the students also haave a feel to be more responsible with 
their own team, and the students feel that their classmates want them  to 
do the best of themselves. 
3) Locus of control 
Locus of control is the degree of confidence among students that 
belief their academic success depends on their own efforts. TGT has a 
strength to improve the sense of students that the result of their task 
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depend on the work or teamwork. The students belief that who want to be 
an important individual should try to do the best in team and class 
through do the task in teamwork well. 
4) Preference of classmate 
Related to the interactive of students, in preference of classmate, TGT 
can increase the contact among students for instance they will more 
intimate with their classmate who have done work together in a team 
even other team, give them a basic to share common ground, involve 
them in several fun activities, and make them to do in a team for get the 
success together. 
4. Lecture-Discussion 
a. Definition of Lecture-Discussion 
Lecture-discussion is an interactive learning strategy that is designed 
to help the learners in order to get an organized bodies of knowledge (Eggen 
& Kauchak,2009:215). The form of organized bodies of knowledge is a 
topic that connects the facts, concepts, principles and makes the 
relationships among them explicit (Rosenshine,1987). For example when 
the learners try to relate between plot, character, and symbol from a novel in 
the literature, learn to relate about word, phrase, clause, and sentence in a 
reading comprehension, so that they will get a form of organized bodies of 
knowledge. Lecture-discussion is a common strategy that is often used by 
the teacher cause of efficient to practice in the class. Lecture-discussion is 
one kind of teacher-centered from the instructional method, in which the 
teacher as a principal role in the class, giving a clear explanation to the 
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learners. Lecture-discussion consist of combination between lecture and 
teacher questioning of students. Teacher questions are designed to generate 
students discussion.  
The effectiveness of lecture-discussion depends on the discussion 
quality in the class. Discussion may the teacher to evaluate the learners 
continually and help the learners to relate a new concept to the form of 
integrated knowledge. Thus, that is a way the lecture-discussion is more 
effective and efficient strategy than a conventional lecture. 
b. Teaching Steps of Lecture-Discussion 
Lecture-discussion has four teaching steps in the class. Eggen & 
Kauchak (2009:217-218) give the explanation of four teaching steps in 
Lecture-discussion: introduction and review, presenting information, 
monitoring of understanding, and integration. 
1) Introduction and review  
The teacher begins using a media focus to convey the introduction of 
the material and review the previous learning material. In this phase in 
order to attract attention from the learners. 
2) Presenting information  
The teacher gives a presentation of information. The presentations are 
made shortly to avoid the excessive learner's memory. In this phase, the 
learners will acquire knowledge about the topic. 
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3) Monitoring of understanding  
The teacher asks a series of questions for the learners to check 
learners‟ understanding of the new material content. This phase in order 
to check learners‟ ongoing knowledge constructions.  
4) Integration  
The teacher asks additional questions to help the learners integrate the 
new and old knowledge in order to connect the learning material. This 
phase in order to construct integrated ideas that relate the concepts both 
the old and newest. 
From the explanation above, the stage of Lecture-discussion consists 
of introduction and review, presenting information, monitoring of 
understanding, and the last is integration. 
c. Advantages and Disadvantages of Lecture-discussion 
1) Advantages  
There are several advantages of using Lecture-discussion in the class 
activities based on Eggen & Kauchak (2009:215), those are: 
a) Help the learners to get an information which is difficult to get using 
another manner. Lecture-discussion will be effective cause the 
learners difficult to find out the information by themselves. 
b) Help the learners to combine the information from another source. 
c) Flexible, cause the lecture-discussion can be used almost in every 
learning material. 
d) Efficient. 
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e) A learning strategy that is conducted to teach the form of organized 
bodies of knowledge in an interactive way. 
2) Disadvantages 
Eggen & Kauchak also convey the flaws of using lecture-discussion, 
as follows: 
a) Ineffective to attract and retain the learners‟ attention. The learners 
will feel bored and monotonous. 
b) The teacher can not know whether the learners understood the 
information well or not. 
c) The teacher will take place the learners in the passive role. 
Lecture-discussion technique has several advantages and 
disadvantages. For the advantages, Lecture-discussion can help the students 
to combine the information from another source, flexible, cause the lecture-
discussion can be used almost in every learning material, and efficient. For 
the disadvantages, Lecture-discussion is ineffective to attract and retain the 
learners‟ attention, teacher can not know whether the students understood 
the material well or not, and the teacher will take place the students in 
passive role in the class. 
B. Previous Related Study  
For the previous related study, the researcher chooses a thesis and two 
journal articles which are as a reference to conduct this research. The thesis is 
entitled The Use of Teams Game Tournament (TGT) Method to Develop 
Students‟ Reading Skills (An Experimental Study at Eleventh Grade in SMA N 
3 Salatiga in the Academic Year 2014/2015), written by Siti Umairoh from 
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English Education Department, Teacher Training and Education Faculty State 
Institute for Islamic (IAIN) Salatiga. In her study, Siti Umairoh using 
quantitative research and choose experimental research as the research design. 
She conducts the research in eleventh-grade students of SMAN 3 Salatiga. She 
uses purposive sampling when conducting the study and chooses a test, 
observation, analysis, and documentation as the technique of collecting data. 
She also chooses two classes as the sample which is the first class as an 
experimental group and the other class as a control group. This study has 
problem statement those are how the use of TGT method for improving 
students‟ reading skill and how the significant class achievement after using 
TGT method toward reading comprehension. For the result in which TGT 
method is given for the experimental group using pretest and posttest, get 
significant differences that are 65,59 to 86,81. And for the percentage 
increment of the experimental group get higher than the control group that is 
32,15% for the experimental group and 18,77% for the control group. Thus for 
this research, Siti Umairoh said that using TGT can improve students‟ reading 
skill and also can motivate the learners to engage in language learning process. 
Both of the studies is same to observe the use of TGT technique to improve 
reading skill of the subject. Whereas the differences are in the subject who will 
be observed. Siti Umairoh chooses to conduct the research for senior high 
school students exactly at SMAN 3 Salatiga, and in my own research will be 
conducted for junior high school exactly at MTs N Boyolali. 
The first journal is entitled Improving The Students‟ Participation in 
Speaking by Using Teams Games Tournament, written by Intan Indah Pertiwi, 
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Siswantoro, and Dewi Sri Wahyuni, from English Education Department, 
Teacher Training, and Education Faculty Sebelas Maret University. In this 
research, the researcher finds out several problems, those are: 1) Students do 
not focus on giving attention to the lesson. 2) They do not give the response to 
the teacher‟s questions and they rarely asked questions. 3) Most of them are 
afraid to share ideas or give an opinion to the lesson. 4) They do not actively 
participate in a group discussion. So their speaking score result is still low and 
under the standard passing grade. The researcher uses a classroom action 
research in her study and finds out that the students‟ participation in speaking 
improved after the implementation of Teams Games Tournament in the 
classroom. What makes it different is the use of research method. This journal 
article use classroom action research to improve students‟ speaking skill, 
whereas in own research use quantitative research to increase reading 
comprehension of the MTs N Boyolali students in eighth grade. For the 
similarities both of the study is using Teams Games Tournaments (TGT) 
dealing improve one kind of four skill of English language. 
The second journal article is entitled Effect of using Teams Games 
Tournaments (TGT) Cooperative Technique for Learning Mathematics in 
Secondary Schools of Bangladesh. Written by Abdus Salam, Anwar Hossain,   
Shahidur Rahman from the University of Dhaka Bangladesh. This study 
investigated the effect of game playing on performance and attitudes of  Grade 
VIII students toward mathematics. The study uses quantitative research which 
is implemented TGT technique for the experimental group and typical lecture-
based approach for the control group. The result from this study shows that 
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there were significant differences in the achievement scores  (mean 24.56) of 
students who were exposed to TGT as a cooperative learning teaching 
technique compared to the lecture teaching method. it was shown that attitude 
toward mathematics differed to a certain positive extent in the TGT 
experimental group. The differences both in the study are the lesson that is 
used in the research, in this study observe of the mathematics lesson using TGT 
method whereas in my own use English language lesson. The similarity is 
using TGT method to know the improvement of students‟ achievement in the 
lesson. 
C. Rationale 
The English language has four skills that must be mastered by the 
learners. In particularly is reading skill. Reading is one kind of four skill in the 
English language that should be mastered well and also this skill gives an 
influence to the other skill. Reading is an acquisition process in which the 
learners can get a new knowledge from reading a part of a text. In the other 
side, reading is a complete process which has an influence in the other skill 
such as improve in speaking and writing skill. By reading the learners can 
know the nowadays issues that happened in the world easily. By reading the 
text, newspaper, magazine, letter, etc. the learners will know the meaning of 
information that writer want to share to the reader. The more reading will get 
more knowledge. But to teach a reading skill is not be a simple way. Increasing 
reading activity is the most important to be mastered in junior high school 
especially at eighth-grade. The teacher should have an appropriate teaching 
technique to make the learners more active in the class. 
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Teaching technique is an important to make the learners get a big 
motivation to learn and more active in the class. In this research, the researcher 
wants to know the effectiveness of applying Teams Games Tournaments 
(TGT) in teaching reading comprehension which can give a motivation and ask 
the learners to more active in the class. TGT is one kind of teaching technique 
of cooperative learning. In which the learners are emphasized to work together 
in a group to solve the academic problem and also it can give the positive 
impact on their social relationship. 
In TGT students are formed in the heterogeneous group to read the text 
and discuss some topics together. In this technique, the learner also learns 
about teamwork and the responsibility to the other member in a group. TGT 
also provide a tournament at the end of the lesson in order to give a reward for 
the learners with good achievement through get the highest score in the 
learning process. This reward may give a motivation to the learners to do the 
best in their work together in a group. To get the reward the learners should 
read the learning material to answer and also solve the question that is given by 
the teacher in the tournament table. The learners will try to read the material 
and reading activity becomes their daily activity. The learners also more active 
in the class cause have high reading awareness. Thus using TGT will help to 
improve the students reading skill and also to increase their achievement in the 
academic process by learning together to help each other. 
From the description above, the researcher concludes that TGT is an 
effective technique to improve students reading skill. Furthermore, other 
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previous research has identified that Teams Games Tournaments can be used 
effectively to arouse students‟ reading skill. 
D. Hypothesis 
Based on the rationale above, the hypothesis can be formulated as follows: 
Ha :  Teams Games Tournaments (TGT) is effective to use in teaching 
reading comprehension at the eighth-grade of MTs N 3 Boyolali in 
academic year 2017/2018. 
Ho : Teams Games Tournaments (TGT) is not effective to use in teaching 
reading comprehension at the eighth-grade of MTs N 3 Boyolali in 
academic year 2017/2018. 
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CHAPTER III 
RESEARCH METHODOLOGY 
A. Research Design 
This study used experimental research. Experimental research is one 
kind of quantitative research design. Experimental research is a research 
method which is used to find out the influence of a certain treatment in a 
controlled condition. Creswell (2009) in Sugiyono (2016:14) stated that 
experimental research seeks to determine if a specific treatment influences an 
outcome in a study. This impact is assessed by providing a specific treatment to 
one group and withholding it from another group and determining how both 
groups score on an outcome. Arikunto (1998:272) said that experimental 
research is a research which is used to know there is an effect or not from 
“something” to the subject that will be observed.  
Sugiyono (2015:108) there are several kinds of experimental research: 
pre-experimental design, true experimental design, factorial design and quasi-
experimental design. The type of experimental research that is applied in this 
study is quasi-experimental. Sugiyono (2015:114) said that quasi-experimental 
is an experimental study in which the unit of the objects are not decided in 
random conditions. Quasi-experimental have two kinds of the design model, 
those are time-series design and nonequivalent control group design. For this 
study, the researcher will use nonequivalent control group design. Because the 
researcher wants to know about the effect of this strategy in experimental class 
before and after given treatment. The ilustrate of pre-test and post-test design 
as follows: 
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E : Experimental group 
P : Control group 
X1 : Treatment in experimental class 
X2 : Treatment in control class 
O1 : Pre-test 
O2 : Post-test 
In the process of research, the researcher teaches two classes. One class 
as an experimental group which is taught use Teams Games Tournaments 
(TGT) technique. Whereas the other class namely as a control group in which 
this class is taught using the traditional method which the original teacher 
commonly uses in the teaching and learning process. Both of two classes are 
given the same lesson material. The treatment plan in experimental class and 
control class will be presented in the table 3.1. 
Table 3.1 Treatment Design 
No. Activity Experimental Class Control Class 
1. Pre-teaching The researcher gave pre-
test for experimental 
class 
The researcher gave pre-
test for the control class 
2. While-teaching The researcher taught 
using TGT in the 
experimental class. The 
steps in teaching reading 
by using TGT were as 
follows: 
 The researcher 
opening the class by 
The researcher taught 
using Lecture-discussion 
in the control class. The 
procedur in teaching 
reading by using Lecture-
discussion were as 
follows: 
 The researcher began 
E : O1 X1 O2 
P : O1 X2 O2 
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greeting and praying. 
After that check the 
students‟ attendance 
list. 
 The researcher gave 
an example of 
recount text and 
asked the students to 
read the example text 
of recount. 
 The researcher 
explained the learning 
material about 
recount text and the 
students have to pay 
attention to the 
researcher‟s 
explanation. 
 The students were 
divided into several 
heterogeneous teams 
that consists of 4 
members. 
 The students were 
asked to move with 
their own team based 
on the researcher‟s 
command. 
 The researcher gave 
another text of 
recount with the topic 
is holiday. The 
students in a team 
should read the text, 
they may discuss the 
main information of 
the text and also 
ensure all of the 
members in a team 
understand the 
material presented by 
the researcher. 
 The researcher gave a 
worksheet related to 
the text and suggested 
the students to work 
within their team and 
discuss their work 
the lesson by grreting, 
praying, and check the 
attendance list of the 
students. 
 The researcher 
explained the learning 
material, then gave the 
example of recount 
text in front of the 
class and asked the 
students to read the 
example in the slide. 
 The students should 
pay attention for the 
researcher‟s 
explanation. 
 The researcher gives 
the sudents another 
text of recount with the 
topic is holiday. 
 The researcher 
commands the students 
to look for and write 
down the difficult 
word. 
 The researcher gave 
worksheet related to 
the text and asked the 
students to do the task 
in pairs. 
 The students and the 
researcher discussed 
the answer of the task 
together. 
 The researcher gave 
additional questions to 
check the students‟ 
understanding. 
51 
 
 
among members. 
 The researcher ensure 
that all of the team 
have understood the 
material and they do 
the worksheet well. 
 The students are 
asked to set the 
tournament table and 
sit down based on the 
researcher‟s 
command. 
 The tournament can 
be began by take the 
card and try to answer 
the question in a 
series. The students 
who answer correctly, 
keep the card and 
count it in the end of 
the game as a score in 
the game/tournament. 
  The reseacher 
summing the score 
for every team and 
the highest score of 
the team to be a 
winner and get a 
reward. 
3. Post-teaching The researcher gives 
post-test to the students. 
The researcher gives post-
test the students. 
 
B. Place and Time of the Research 
The research conducted at religion-based junior high school or 
commonly called Madrasah Tsanawiyah Negeri 3 Boyolali in academic year 
2017/2018. Which is located on Jl. Kemuning, 32, Boyolali. The location‟s 
school is in the central of Boyolali city. This school consists of 30 classes, in 
which each of grade class have 10 classes. At seventh, eighth, and nineth-grade 
class has 10 classes start from A to J class. This research conducted starting 
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from March to May. For the time of the research presented in the matric of the 
time in table 3.2. 
Table 3.2 Matric of Time 
No. Activities 
In Months 
Dec Jan Feb Mar Apr May June July Aug 
1. 
Conducting the 
Observation                   
2. Title Consultation                   
3. Proposal Draft Seminar                   
4. Proposal Seminar                   
5. Research                   
6. Thesis Draft                    
7. Munaqosyah                   
 
C. Population and Sample of the Research 
1. Population  
In the quantitative research, the population is a generalization region that 
is consists of object or subject which has a quantity and specific characteristic 
that is determined by the researcher in order to learn or observe and the next 
can be drawn the conclusion (Sugiyono, 2016:135). So that population is not 
only a quantity of the object or subject but also include whole of the 
characteristics which are owned by the subject or object. Arikunto (2004:115) 
states that the population is all subjects of a research. 
Dealing with those all of the population‟s definition, it could be said that 
the population in this study is at the eighth-grade students of MTs N 3 
Boyolali in academic year 2017/2018. In eighth grade has 10 classes start 
from A class until J class. The average amount of the students in eighth grade 
is 300 students. 
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2. Sample  
The number of population of the research sometimes is too big and out of 
the reach. In this case, research can be conducted to a part of the population. 
As Sugiyono (2016:136) states that sample is a part of the quantity and the 
specific characteristics.  
In this study, the researcher chooses two classes of the eighth-grade 
students of MTs N 3 Boyolali. They are VIII H class and VIII I class. Which 
consist of 28 students in each of class. The first class as an experimental 
group is VIII I class, in which will be given the treatment by using Teams 
Games Tournamnets (TGT) and the other class as a control group is VIII H 
class, in which will be given Lecture-discussion technique. Both of them will 
teach the same material that is about reading comprehension.  
3. Sampling  
The sampling technique in this research used cluster random sampling 
technique in which every class or unit has an equal chance of being selected 
from the frame or list. The researcher used lottery to choose the two classes 
for the sample. Arikunto (2012:125) states that the procedures in lottery as 
follows: 
a. Making the list of all classes. 
b. Writing each class name in a small paper. 
c. Enrolling the paper. 
d. Rolling the rolled paper into a box. 
e. Shaking the box and taking two rolled paper. 
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D. The Technique of Collecting Data 
Before analyzing the data, the researcher collects the data to carry out 
the research. The technique of collecting data in the quantitative research can 
be done by using test, questionnaire, interview, and structural observation. In 
this study, the researcher uses a test to collect the data from the subject. 
Anastari (1982) in Sugiyono (2016:208) states that test is an objective 
and standard measuring. Addition from Cronbach that test is a systematic 
procedure in order to observe and give a description of someone or people 
which use a numerical scale or a system of categories. Collecting the data using 
test is done by giving the subject several questions to answer. The instrument 
of the data using multiple choise test that consist of 30 numbers and 4 
alternative choices. The learners answer the question related to the text that is 
given by the researcher. There is two kind of test that is often used to collect 
the data, they are pretest and posttest.  
1. Pre-test 
Pre-test is used to know the beginning condition of the subject before 
giving a treatment. In this study, the researcher will give a pre-test to both of 
the classes. It‟s given in order to know how the competence of the learners 
about the reading skill before giving the treatment. The other hand, the 
researcher took the score to get first information. 
2. Post-test  
Post-test is used to know the subject‟s condition after giving a 
treatment. Post-test is given in order to know how the condition the learners 
and how the improving of experimental class especially when the treatment 
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has given to them. Post-test also given to both of the class, in experimental 
and control class. 
E. The Technique of Validity and Reliability of Data  
Before the instruments are used to collect the data, it should be 
examined the validity and reliability first. By using a valid and reliable 
instrument, it can be expected to get a valid and reliable result too. If the 
instrument is not examined the validity and reliability, the data from using 
those instruments will be doubted its validity. So that the aim of validity and 
reliability data is to know whether the instruments that will be used to collect 
the data are valid and reliable or not. 
The quality of the data, whether it is good or bad, it is based on the 
instrument used. Validity and reliability of research instrument is a major 
process of gathering the data. Kahn (2010) in Sugiyono (2016:176) states that 
validity and reliability are essential to the effectiveness of any data gathering 
procedure. Arikunto (1998:219) states that a good instrument must meet two 
important requirements, which are valid and reliable.  
1. The Validity of the Instrument 
A valid instrument is an instrument can be used to measure what should 
be measured and can show what should be displayed Sugiyono (2016:176). 
After holding a try-out test, the research will compute the find out of the 
validity. The validity of reading test items will measure by using “Product 
Moment” formula: 
𝑟
𝑥𝑦= 
𝑁( 𝑋𝑌)−   𝑋   𝑌 
  𝑁  2𝑋   𝑋 ²  𝑁  2−   𝑌 ²𝑌  
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Where: 
rxy = Coefficient of validity 
N = Number of the subject 
X = Score of X item 
Y = Score of Y item   (Arikunto, 2013: 213) 
 
2. The Reliability of the Instrument 
A reliable instrument is an instrument if it is used repeatedly in order to 
measure the same object will produce the same data too (Sugiyono, 
2016:177). A good test should have high reliability. The instruments are 
called reliable if it provides internal consistency measurement result 
(Purwanto, 2012:162). The instrument can be computed by using “Spearman 
Brown” formula: 
𝑟𝑖 =
2rb
1  + 𝑟𝑏
 
Where: 
𝑟𝑖 = Coefficient of reability 
𝑟𝑏    = Correlation coefficient  (Arikunto, 2013:223) 
 
F. The Technique of Analyzing Data 
Analysis data is an activity after overall the data from the subject were 
collected. In this research the researcher use test that is consists of pre-test and 
post-test to collect the data. To test the data which is obtained whether there is 
significant differences or not between the experimental group and the control 
group will be analyzed using T-test. To test the hypothesis by using t-test, the 
researcher should conduct the pre-requisite test consists of normality test and 
homogeneity test and also testing hypothesis. 
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1. Pre requisite test 
a. Normality test 
The normality test is used to know whether the distribution questions of 
the test in class is normal or not (Sugiyono, 2014:75). Normality the test can 
be found out by using “Lilliefors” formula. The formula as follows: 
𝐿 =
𝑋𝑖 − 𝑋 
𝑠
 
Where:  
L = Coefficient of normality 
 𝑋𝑖 = The score 
𝑋  = Mean 
𝑠 = Standard deviation 
Normality testing criteria: 
If Lo (L obtained) ≤ Lt (L table), so the data distribution is normal. 
If Lo (L obtained) ≥ Lt (L table) , so the data distribution is not normal. 
b. Homogeneity test 
Homogeneity test is used to know whether the data is homogeneous or 
not (Sugiyono, 2015:197). The formula as follows: 
F = 
𝑇𝑕𝑒 𝑏𝑖𝑔𝑔𝑒𝑠𝑡 𝑣𝑎𝑟𝑖𝑎𝑛𝑠
𝑇𝑕𝑒 𝑠𝑚𝑎𝑙𝑙𝑒𝑠𝑡 𝑣𝑎𝑟𝑖𝑎𝑛𝑠
 
Terms homogeneous: 
If Fo (F obtained) ≤  Ft (F table), then the data is homogeneous 
If Fo (F obtained) ≥  Ft (F table), then the data is not homogeneous 
2. Testing Hypothesis 
The researcher using t-test to find the result of the study whether 
differences significant result between the learners who are taught using 
Teams Games Tournaments and not use that technique. The formula as 
follows: 
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𝑡 =
M1   − M2
 X 1
2  + X 22
N (N   − 1)
  
(Arikunto, 2013:352) 
Where: 
𝑡  = The coefficient of “t” count 
M1   =  The mean variable of experimental class 
M2  = The mean of control class 
𝑁1   = The total subject of experimental class 
𝑁2   = The total subject of control class 
X12    = The total square of experimental class 
X22    = The total square of control class 
 
By getting the degree of freedom (df or db) = (N1 + N2) – 2, so that the 
researcher can to find out the table in significance level 5%. If to higher than 
ttable so Ho is rejected, it means there is significant differences of students 
reading achievement who are taught by using between Teams Games 
Tournaments (TGT) and without using TGT technique. Whereas if to smaller 
than ttable so that Ho is accepted, it means there is no significant differences of 
students reading achievement who are taught by using between Teams Games 
Tournaments (TGT) and without using TGT technique at eighth-grade 
students of MTs N 3 Boyolali. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
A. Research Finding 
The purpose of this research is to find out whether there is significant 
difference in students‟ reading comprehension between the students who were 
taught by using Teams Games Tournaments (TGT) and who were taught by 
using Lecture-discussion. This research conducted at the eight-grade of MTs N 
3 Boyolali in academic year 2017/2018. The researcher choose two classes as 
the sample. There are VIII I as an experimental class and VIII H as a control 
class. In which for the experimental class, the students were taught by using 
Teams Games Tournaments (TGT) and for the control class, the students were 
taught by using Lecture-discussion. 
The researcher did pre-test in both of the classes, then did the treatment 
by giving different technique. In the experimental class using Teams Games 
Tournaments (TGT) technique, and the control class using Lecture-discussion. 
After the treatment done, the researcher gave post-test in both of the class in 
order to get the reading score of the students. The data was used in the research 
were in the form of scores obtained from the reading comprehension test. The 
data was taken from the pre-test and post-test scores of experimental and 
control class. The description of the data included the mean, the median, the 
mode, the standart deviation and frequency distribution followed by histogram 
and table. The researcher got the data from pre-test in which taken before the 
treatment was given to the students and post-test in which taken after the 
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treatment was given to the students. The descriptions of the data were divided 
into four groups they are as follows: 
1) The data from pre-test of students‟ reading comprehension for the class was 
taught by Teams Games Tournaments (pre-test in experimental class). 
2) The data from post-test of students‟ reading comprehension for the class 
was taught by Teams Games Tournaments (post-test in experimental class). 
3) The data from pre-test of students‟ reading comprehension for the class was 
taught by Lecture-discussion (pre-test in control class). 
4) The data from post-test of students‟ reading comprehension for the class 
was taught by Lecture-discussion (post-test in control class). 
The data of each group were presented as follows: 
a) The data pre-test of experimental class 
The data pre-test of students‟ reading skill for the class were taught by 
using Teams Games Tournaments (pre-test of experimental class). The 
score were obtained from 28 students as sample. The frequency distribution 
of the data from pre-test in experimental class is presented in table 4.1 that 
showed the score was 46 up to 76. 
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Table 4.1 Frequency Distribution of Pre-test in Experimental Class 
Interval F X f.x 
46 – 50 5 48 240 
51 – 55 3 53 159 
56 – 60 6 58 348 
61 – 65 6 63 378 
66 – 70 6 68 408 
71 – 75 0 73 0 
76 – 80 2 78 156 
Sum 28 441 1689 
 
Meanwhile, the histogram of the data is presented in Figure 4.1. 
 
Figure 4.1 Histogram of Pre-test in Experimental Class 
 
The descriptive analysis from the histogram in figure 4.1 it can be 
known that the class of the data was 5.78. The length was 5. The mean was 
60.32. The median was 55.5. The mode was 60.5. And the last standard 
deviation was 8.5. 
 
0
1
2
3
4
5
6
7
46 - 50 51 - 55 56 - 60 61 - 65 66 - 70 71 - 75 76 - 80
Fr
e
q
u
e
n
cy
Histogram of data pre-test experimental class
62 
 
 
b) The data post-test of experimental class 
The data post-test of students‟ reading skill for the class were taught 
by using Teams Games Tournaments (post-test of experimental class). The 
score were obtained from 28 students as sample. The frequency distribution 
of the data from post-test in experimental class is presented in table 4.2 that 
showed the score was 53 up to 83.  
Table 4.2 Frequency Distribution of Post-test in Experimental Class 
Interval F x f.x 
53 - 57 1 55 55 
58 - 62 2 60 120 
63 - 67 5 65 325 
68 - 72 4 70 280 
73 - 77 5 75 375 
78 - 82 6 80 480 
83 - 87 5 85 425 
Sum 28 490 2060 
 
Meanwhile, the histogram of the data is presented in Figure 4.2. 
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The descriptive analysis from the histogram in figure 4.2 it can be 
known that the class of the data was 5.78. The length was 5. The mean was 
73.57. The median was 74.5. The mode was 80. And the last standard 
deviation was 8.69. 
c) The data pre-test of control class 
The data pre-test of students‟ reading skill for the class were taught by 
using Lecture-discussion (pre-test of control class). The score were obtained 
from 28 students as sample. The frequency distribution of the data from pre-
test in control class is presented in table 4.3 that showed the score was 46 up 
to 76. 
Table 4.3 Frequency Distribution of Pre-test in Control Class 
Interval f x f.x 
46 - 50 4 48 192 
51 - 55 4 53 212 
56 - 60 12 58 696 
61 - 65 1 63 63 
66 - 70 3 68 204 
71 - 75 2 73 146 
76 - 80 2 78 156 
Sum 28 441 1669 
 
Meanwhile, the histogram of the data is presented in Figure 4.3. 
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Figure 4.3 Histogram of Pre-test in Control Class 
 
The descriptive analysis from the histogram in figure 4.3 it can be 
known that the class of the data was 5.78. The length was 5. The mean was 
59.60. The median was 58. The mode was 57.60. And the last standard 
deviation was 8.61. 
d) The data post-test of control class 
The data post-test of students‟ reading skill for the class were taught 
by using Lecture-discussion (post-test of control class). The score were 
obtained from 28 students as sample. The frequency distribution of the data 
from post-test in control class is presented in table 4.4 that showed the score 
was 50 up to 80. 
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Table 4.4 Frequency Distribution of Post-test in Control Class 
Interval f x f.x 
50 - 54 4 52 208 
55 - 59 2 57 114 
60 - 64 9 62 558 
65 - 69 5 67 335 
70 - 74 5 72 360 
75 - 79 1 77 77 
80 - 84 2 82 164 
Sum 28 469 1816 
 
Meanwhile, the histogram of the data is presented in Figure 4.3. 
 
 
Figure 4.4 Histogram of Post-test in Control Class 
 
The descriptive analysis from the histogram in figure 4.4 it can be 
known that the class of the data was 5.78. The length was 5. The mean was 
64.86. The median was 63.94. The mode was 62.68. And the last standard 
deviation was 8.32. 
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B. Normality and Homogeneity Test 
Before analyzing the data using inferential analysis, normality and 
homogeneity test must be done. The normality test has the function to know the 
sample was in normal distribution and homogeneity test has the function to 
know that the data were homogenous. So, the normality and homogeneity test 
were as the pre-requisite of testing hypothesis and the score were obtained 
from the students‟ of post-test score. Each test were presented in the following 
section. 
1. Normality Test 
The sample was in normal distribution if Lo (Lobtained) was lower than 
Lt (Ltable),  = 0.05. L stand for Lillifors. The data was obtained from post-
test score of the students. 
Table 4.5 Normality Test 
No. Data Number 
of 
Sample 
Lo (L 
obtained) 
Lt (L 
table) 
Alfa 
() 
Distribution 
of 
Population 
1. Post-test 
Exp. 
28 0.146 0.167 0.05 Normal 
2. Post-test 
Control 
28 0.125 0.167 0.05 Normal 
 
From the table above, we known that the data of post-test in 
experimental class and control class were in normal distribution. For 28 
students as the sample, the value of Lt (L table) was 0.167. It means Lo (L 
obtained) should be lower than Lt (L table). For the experimental class was  
0.146 and the control class was 0.125. So, the data of post-test in 
experimental class and control class (0.146 < 0.167; 0.125 < 0.167) were in 
the normal distribution. 
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2. Homogeneity Test 
Homogeneity test was done to know that the data were homogenous. 
If Fo (Fobtained) was lower than Ft (Ftable), α = 0.05, it can be concluded that 
the data were homogenous. 
Table 4.6 Homogeneity Test 
No. Data Number 
of 
Sample 
Fo (F 
obtained) 
Ft (F 
table) 
Alfa 
() 
Verb 
1. Post-test 
Exp. & 
Control 
28 1.085 4.24 0.05 Homogeneous 
 
Based on the result of calculation above, it can be seen that Fobtained of 
posttest experimental and control class was 1.085. Which lower than Ftable at 
the level significance ( = 0.05) with df1 (2-1=1) and df2 (28-2-1=25) 4.24. 
Thus, Fo < Ft  (1.085 < 4.24) and the data were homogenous. 
C. Hypothesis Testing 
Hypothesis test can be done after the result of normality and 
homogeneity test were fulfilled. The test was done by using independent 
sample test. The score was obtained from the students‟ post-test score, both of 
the experimental class and the control class. The score were obtained from 28 
students as the sample in each of class. Ho was rejected if to > ttable it means 
that there were difference significance. The procedure of t test should be as 
follow: 
1. Seeking Mean 
Mean experimental (XE) = 
XE
𝑁
  = 
2046
28
   
= 73.07 
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Mean control (XC)  = 
XC
𝑁
  = 
1798
28
   
= 64.21 
2. Seeking  (X - 𝑋 )2 (see the table) 
Group XE = 2001.85 
Group XC = 1700.71 
3. Seeking variance 
SE
2
  = 
 (𝑋 − 𝑋 )2 
𝑛𝐸−1
  = 
2001.85
27
  
= 74.17 
SC
2
  = 
 (𝑋 − 𝑋 )2 
𝑛𝐶−1
  = 
1700.71
27
 
= 62.98 
4. Seeking sum of variance (S) 
S  = 
 𝑛𝐸−1 SE2 + 𝑛𝐶−1 SC2 
 𝑛𝐸+𝑛𝐶 − 2
  
  = 
 27  74.14 + 27  62.98
 28+28 − 2
  
  = 
3702.49
54
  
  = 8.28 
5. Seeking t 
t  = 
𝑋𝐸  −  𝑋𝐶
 
1
𝑛𝐸
+ 
1
𝑛𝐶
𝑠
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  = 
74.14 −  64.21
 
2
28
8.28
    
  = 4.514 
6. Seeking ttable 
ttable with db (; nE + nC – k) or (5% ; 54) = 2.005 
7. Criteria 
Accept Ho if to < ttable 
Accept Ha if to > ttable 
8. Conclusion 
Because to > ttable (4.514 > 2.005) for level significance 0.05, so Ho is not 
accepted. It means that there are differences between reading 
comprehension experimental class and control class. Thus, the result is 
Teams Games Tournaments is more effective than Lecture-discussion to 
teach reading comprehension. 
D. Discussion 
Based on the result of testing hypothesis, it can be explained that there 
is a significant difference of effect on the students‟ reading comprehension 
between those who are taught by using Teams Games Tournaments and those 
who are taught by using Lecture-discussion. It can be proved from the score 
result of to (4.514) which is higher than ttable (2.005). The result of analysis 
shows that the mean score (𝑋 ) of the students who are taught by using Teams 
Games Tournaments (73.07) is higher than those who are taught by using 
Lecture-discussion (64.21). It means that the students who are taught by using 
70 
 
 
Teams Games Tournaments have better reading comprehension than those who 
are taught by using Lecture-discussion. 
TGT is more effective than the other technique to teach reading. 
Because TGT more emphasizes the students must be active in teaching and 
learning process. The students become a teamwork with the other friends 
which is created by the teacher. Each of group consist of four to five students 
that have different abilities to solve the problem or the several questions that 
given by the teacher. When the students in a team, they should cooperate, read 
the text together and share the learning material given by the teacher in order to 
get same knowledge and understanding. So when they got a tournamnets, they 
can contribute the best score to their teams. Based on the Kagan (2009:3.2) 
said that cooperative learning in which TGT is part of cooperative learning 
have several advantages, such as (1) well communication and language 
acquisition skills, (2) develop self-esteem (get a chance to success together), 
(3) enhanced the academic achievement, and (4) increased the students‟ 
motivation to learning together with friends. 
On the contrary, in Lecture-discussion the students are as the object of 
the teaching and learning process. The students in passive role and more pay 
attention for the teacher who gives the explanation of the learning material. 
The students listen to the teacher‟s instruction, guidance, explanation, and do 
everything that the teacher‟s asks to them. In Lecture-discussion the teacher‟s 
role is as the explainer to the students. After the teacher explained the learning 
material, the students were given several tasks and it would be done by using 
discussion among the teacher and the students together. In addition to check 
71 
 
 
the students‟ understanding, whether the students has understood the learning 
material or not, the teacher give them more additional questions related to the 
learning material.  
The use of Teams Games Tournamnets (TGT) as the technique that the 
researcher used to give the treatment in the experimental class of MTsN 3 
Boyolali give the significance effect. The effect can be seen in the score result 
of post-test between the students in the experimental claas and in the control 
class of MTsN 3 Boyolali. In the experimental class, the teaching and learning 
process is more enjoyable and makes the students‟ interest in reading lesson is 
more increasing. Furthermore, the students also felt happy and enthusiastic 
joining the learning activities. It is because they are very enjoying Teams 
Games Tournamnets process in the class and their perception of reading lesson 
is boring being change. 
The different condition of teaching and learning process occurs in the 
control class. The situation is more bored and monotonous. The students also 
become passive in the class in which they listen the teacher‟s explanation. It is 
because the technique that is used in the control class is less suitable for the 
students. As the result the students felt bored and sleepy in joining the class 
and their attention to the learning material or task from the teacher were low. 
Teams Games Tournaments gives opportunities for the students to be 
more active in doing teamwork by sharing many ideas in order to improve their 
reading comprehension. Teams Games Tournaments help the students to 
become active and creative in the classroom during the teaching and learning 
process happen. This technique could improve the students‟ reading 
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achievement because the principle of cooperative learning applied well in the 
classroom. In the other hand, the small group in Teams Games Tournaments 
has several purposes, such as (1) giving the students opportunities to develop 
their braveness in problem solving process, (2) developing the social attitude 
and spirit of teamwork, (3) developing of leadership in the group, and (4) 
closing the achievement gap. 
Cooperative learning with TGT helps the students to learn more respect 
for one another‟s strengths and limitations and to accept the differences 
between them. TGT also help the students to have the best responsibility and 
the best teamwork among their friends. How they can understand the learning 
material well and ensuring that the other member in a group have the same 
understanding. The students also have the best motivation in the teaching and 
learning process because they feel happy and enjoy during the learning. It 
means, working in TGT gives the students to take greater responsibility for 
their own learning and for learning of other. From the statement above, the 
cooperative learning in Teams Games Tournamnets (TGT) technique can 
improve students‟ ability in reading comprehension and the technique could be 
said successful. 
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CHAPTER V 
CONCLUSION, IMPLICATION AND SUGGESTION 
A. Conclusion 
The objective of this study was to know whether there is a significance 
differences in reading achievement between the students taught by using 
Teams Games Tournamnets (TGT) and the students taught by using Lecture-
discussion. In order to gain the objective of the study, the researcher conducted 
an experimental research. The research was conducted in eight-grade of MTsN 
3 Boyolali in academic year 2017/2018.  
After conducting the research, the researcher got several results, those 
are follows: 
1. The result of the data score from the experimental class by using TGT is 
higher than control class without TGT in teaching and learning process. It 
can be proved that the mean score of class VIII I as the experimental class 
is 60.25 (pre test) and 73.07 (post test). The mean score of class VIII H as 
the control class is 59.25 (pre test) and 64.21 (post test). The students were 
not only enthusiastic about teaching and learning process but aslo happy to 
follow the procedure of TGT: class presentation, teams, games, 
tournaments, and team recognition. 
2. Based on the data analysis, the result of independent test computation of 
post-test score between experimental and control class the research 
showed there is a significance difference on the students‟ reading 
comprehension between the students who are taught by using Teams 
Games Tournaments and those who are taught by using Lecture-
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discussion. In experimental class, TGT can improve students‟ ability in 
reading a text. It can be proved from the result of the t-test computation of 
post-test score that to (4.514) which is higher than ttable (2.005). The 
students who are taught by using Teams Games Tournamnets (73.07) is 
higher than those who are taught by using Lecture-discussion (64.21). It 
means that the students who are taught by using Teams Games 
Tournaments have better reading skill than those who are taught by using 
Lecture-discussion.  
3. In the other hand, the advantage of using TGT during the research are the 
students were more sosiable, interactive, and active individual. Both on 
their own team and other teams. They could work, cooperate, and discuss  
each other to catch the understanding of materials that are given. 
 
B. Implication 
Teams Games Tournamnets (TGT) technique was more effective than 
Lecture-discussion to teach reading skill. TGT would make the students have 
more spirit to learning the lesson especially reading lesson. Because in this 
technique the students can active, creative, responsibility, and will do 
everything in team and work together. The students felt more enjoyable cause 
during the learning process they can play the game with their team. In the other 
hand, both the technique that used in this study will affect the students. It 
means the teacher should be aware of which technique is effective to teach the 
lesson in the classroom. 
 
75 
 
 
 
C. Suggestion 
Based on the result, the researcher would like to present some 
suggestions as follows: 
1. To the teacher 
a. English teacher should use Teams Games Tournamnets in teaching and 
learning process in the classroom. Because use this technique makes the 
students‟ interest in reading lesson especially more increasing. 
b. The teacher should monitoring the group activities in order make group 
discussion more active and effective. 
c. The teacher should give more motivation to the students during the 
teaching and learning process. 
2. To the students 
a. The students can enrich their vocabularies and their knowledge in 
learning English trough cooperative learning. 
b. The students should be more active and more practices in English, 
especially in reading. 
3. For other researchers 
a. The researcher can apply this technique in other field. 
b. The researcher can use it as a reference for other study. 
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APPENDIX 1 
Calculation of the Data 
A. Score of Pre-test and Post-test Exprimental Class 
VIII I 
No. Nama 
Experimental 
Pre-test Post-test 
1 Ahmad Farhan Maulana 60 76 
2 Amelia Millati Azka 70 83 
3 Andika Krisdiyanto 53 60 
4 Anisa Nur Rohmah 63 80 
5 Dony Setiawan 60 60 
6 Eka Rahma Sepniaga 50 83 
7 Gilang Adi Nugroho 53 66 
8 Helm Syihab Al Hikam 63 70 
9 Intan Hilmia Citra  60 83 
10 Isna A'yunina 66 80 
11 Malik Abdullah 46 70 
12 Maulana Bima Saputra 46 53 
13 Muh. Alifan Rizki R. 70 76 
14 Muh. Dliya Ul Lami 53 63 
15 Muh. Fikry Al Rois 63 63 
16 Muh. Habib Insan R. 76 80 
17 Muh. Rafi 56 63 
18 Naila Saadati Rokhimah 63 73 
19 Najwa Fauzi Perdana 56 70 
20 Rafiyanto 46 66 
21 Septia Rizki Eka Felisa 63 83 
22 Syalma Azum Latifah 70 83 
23 Tian Tinuntun 76 80 
24 Tika Listyana Ayu P. 70 80 
25 Tsania Zahra Salsabila 66 76 
26 Vira Triastuti 56 80 
27 Wahyu Saputra 63 70 
28 Wildan Fauzi Fajrin 50 76 
 
Jumlah Skor 1687 2046 
 
Rata-Rata 60.25 73.071 
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B. Score of Pre-test and Post-test Control Class 
VIII H 
No. Nama 
Control 
Pre-test Post-test 
1 Adi Wahyudi 76 80 
2 Agus Darmono 53 70 
3 Annisa Oktaviana 60 66 
4 Aulia Rafiz Ramadhani 53 73 
5 Aura Septiana Riyani 56 60 
6 Aziz Muhammad Taufik 46 66 
7 Celsi Widia Agustina 56 60 
8 Dewi Wulandari 70 63 
9 Diana Pangastuti 60 70 
10 Giyanto 56 53 
11 Ilham Maulana N. 60 63 
12 Kharisma Nur Fitriani 56 70 
13 Muh. Hisyam Fahmi 46 53 
14 Muh. Noor habib A. 60 66 
15 Muh. Syaiful Rizky 73 80 
16 Najib Faturahman 46 53 
17 Nastiti Nur Asyiati 56 56 
18 Nurul Artika  66 76 
19 Pangesti Nugraheni 63 63 
20 Ragil Arya Catur 60 60 
21 Raihan Rafi Huda P. 66 73 
22 Raisha Amalia 56 66 
23 Riska Fadlila Azzahra 60 66 
24 Sendi Setya Ardana 53 60 
25 Syelbi Huriyah 76 63 
u26 Tiara Agustina Yulianti 73 63 
27 Wahyono 50 56 
28 Yusuf Hasanudin 53 50 
 
Jumlah Skor 1659 1798 
 
Rata-Rata 59.25 64.214 
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C. Distribution Frequency of Reading Skill 
1. Pre-test of Experimental Class 
Interval f cfb X x
2 
f.x f.x
2 
46 - 50 5 5 48 2304 240 11520 
51 - 55 3 8 53 2809 159 8427 
56 - 60 6 14 58 3364 348 20184 
61 - 65 6 20 63 3969 378 23814 
66 - 70 6 26 68 4624 408 27744 
71 - 75 0 26 73 5329 0 0 
76 - 80 2 28 78 6084 156 12168 
Sum 28 
 
441 28483 1689 103857 
 
Class  = 5.78 
Length = 5 
Mean  = 60.32 
Median = 55.5 
Mo  = 60.5 
SD  = 8.5 
Calculation of Mean, Median, Mode, and Standard Deviation 
a. The highest score is 76 
b. The lowest score is 46 
c. Range is 76 – 46 = 30 
d. Number of class = 1 + (3.3) log 28 
= 1 + (3.3) 1.447 
= 1 + 4.78 
= 5.78 ~ 6 
e. Interval (i) = 
30
6
 = 5 
f. Mean  = 
𝑓𝑥
𝑓
 = 
1689
28
 = 60.32 
g. Median  = L + i  
𝑛
2 
   − 𝑐𝑓𝑏
𝑓
  
= 55.5 + 5  
28
2 
   − 8
6
  
= 55.5 + 5  
14  − 8
6
  
= 55.5 
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h. Mo  = L + i  
𝑓1
𝑓1  + 𝑓2
  
= 55.5 + 5  
3
3   + 0
  
= 55.5 + 5 
= 60.5 
i. SD  =  
𝑓𝑥 2   −
 𝑓𝑥  ^2
𝑛
𝑛−1
   
= 
103857  −101882 .9
27
 
= 8.5 
 
2. Post-test of Experimental Class 
Interval f cfb X x
2 
f.x f.x
2 
53 - 57 1 1 55 3025 55 3025 
58 - 62 2 3 60 3600 120 7200 
63 - 67 5 8 65 4225 325 21125 
68 - 72 4 12 70 4900 280 19600 
73 - 77 5 17 75 5625 375 28125 
78 - 82 6 23 80 6400 480 38400 
83 - 87 5 28 85 7225 425 36125 
Sum 28 
 
490 35000 2060 153600 
 
Class  = 5.78 
Length = 5 
Mean  = 73.57 
Median = 74.5 
Mo  = 80 
SD  = 8.69 
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3. Pre-test of Control Class 
Interval f Cfb X x
2 
f.x f.x
2 
46 – 50 4 4 48 2304 192 9216 
51 – 55 4 8 53 2809 212 11236 
56 – 60 12 20 58 3364 696 40368 
61 – 65 1 21 63 3969 63 3969 
66 – 70 3 24 68 4624 204 13872 
71 – 75 2 26 73 5329 146 10658 
76 – 80 2 28 78 6084 156 12168 
Sum 28 
 
441 28483 1669 101487 
 
Class  = 5.78 
Length = 5 
Mean  = 59.60 
Median = 58 
Mo  = 57.60 
SD  = 8.61 
 
4. Post-test of Control Class 
Interval f Cfb X x
2 
f.x f.x
2 
50 - 54 4 4 52 2704 208 10816 
55 - 59 2 6 57 3249 114 6498 
60 - 64 9 15 62 3844 558 34596 
65 - 69 5 20 67 4489 335 22445 
70 - 74 5 25 72 5184 360 25920 
75 - 79 1 26 77 5929 77 5929 
80 - 84 2 28 82 6724 164 13448 
Sum 28 
 
469 32123 1816 119652 
 
Class  = 5.78 
Length = 5 
Mean  = 64.86 
Median = 63.94 
Mo  = 62.68 
SD  = 8.32 
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D. Normality Test 
1. Normality Test of Pre-test in Experimental Class 
Xi Zi F(Zi) S(Zi) F(Zi) - S(Zi) |F(Zi) - S(Zi)| 
46 -1.6477894 0.049697949 0.035714286 0.013983663 0.013983663 
46 -1.6477894 0.049697949 0.071428571 -0.021730622 0.021730622 
46 -1.6477894 0.049697949 0.107142857 -0.057444908 0.057444908 
50 -1.185252 0.11795891 0.142857143 -0.024898233 0.024898233 
50 -1.185252 0.11795891 0.178571429 -0.060612518 0.060612518 
53 -0.838349 0.200917366 0.214285714 -0.013368348 0.013368348 
53 -0.838349 0.200917366 0.25 -0.049082634 0.049082634 
53 -0.838349 0.200917366 0.285714286 -0.08479692 0.08479692 
56 -0.491446 0.311555533 0.321428571 -0.009873038 0.009873038 
56 -0.491446 0.311555533 0.357142857 -0.045587324 0.045587324 
56 -0.491446 0.311555533 0.392857143 -0.081301609 0.081301609 
60 -0.0289086 0.488468749 0.428571429 0.05989732 0.05989732 
60 -0.0289086 0.488468749 0.464285714 0.024183035 0.024183035 
60 -0.0289086 0.488468749 0.5 -0.011531251 0.011531251 
63 0.31799444 0.624755424 0.535714286 0.089041138 0.089041138 
63 0.31799444 0.624755424 0.571428571 0.053326852 0.053326852 
63 0.31799444 0.624755424 0.607142857 0.017612567 0.017612567 
63 0.31799444 0.624755424 0.642857143 -0.018101719 0.018101719 
63 0.31799444 0.624755424 0.678571429 -0.053816005 0.053816005 
63 0.31799444 0.624755424 0.714285714 -0.089530291 0.089530291 
66 0.66489747 0.746941963 0.75 -0.003058037 0.003058037 
66 0.66489747 0.746941963 0.785714286 -0.038772322 0.038772322 
70 1.12743484 0.870220663 0.821428571 0.048792091 0.048792091 
70 1.12743484 0.870220663 0.857142857 0.013077805 0.013077805 
70 1.12743484 0.870220663 0.892857143 -0.02263648 0.02263648 
70 1.12743484 0.870220663 0.928571429 -0.058350766 0.058350766 
76 1.8212409 0.965714877 0.964285714 0.001429163 0.001429163 
76 1.8212409 0.965714877 1 -0.034285123 0.034285123 
  
Lo  = 0.089 
Ltabel  = 0.167 
The highest score (Lo max) is 0.089. Because Lo is lower than Ltabel  
(Lo <  Ltabel ; 0.089 < 0.169), the sample is in normal distribution. 
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2. Normality Test of Post-test in Experimental Class 
Xi Zi F(Zi) S(Zi) F(Zi) - S(Zi) |F(Zi) - S(Zi)| 
53 -2.33100726 0.009876489 0.035714286 -0.0258378 0.025837797 
60 -1.51805811 0.064499876 0.071428571 -0.0069287 0.006928696 
60 -1.51805811 0.064499876 0.107142857 -0.04264298 0.042642982 
63 -1.16965133 0.121070656 0.142857143 -0.02178649 0.021786486 
63 -1.16965133 0.121070656 0.178571429 -0.05750077 0.057500772 
63 -1.16965133 0.121070656 0.214285714 -0.09321506 0.093215058 
66 -0.82124455 0.205753493 0.25 -0.04424651 0.044246507 
66 -0.82124455 0.205753493 0.285714286 -0.07996079 0.079960793 
70 -0.35670218 0.360657387 0.321428571 0.039228816 0.039228816 
70 -0.35670218 0.360657387 0.357142857 0.00351453 0.00351453 
70 -0.35670218 0.360657387 0.392857143 -0.03219976 0.032199755 
70 -0.35670218 0.360657387 0.428571429 -0.06791404 0.067914041 
73 -0.0082954 0.496690652 0.464285714 0.032404938 0.032404938 
76 0.340111379 0.633113674 0.5 0.133113674 0.133113674 
76 0.340111379 0.633113674 0.535714286 0.097399388 0.097399388 
76 0.340111379 0.633113674 0.571428571 0.061685102 0.061685102 
76 0.340111379 0.633113674 0.607142857 0.025970816 0.025970816 
80 0.80465375 0.789490242 0.642857143 0.146633099 0.146633099 
80 0.80465375 0.789490242 0.678571429 0.110918814 0.110918814 
80 0.80465375 0.789490242 0.714285714 0.075204528 0.075204528 
80 0.80465375 0.789490242 0.75 0.039490242 0.039490242 
80 0.80465375 0.789490242 0.785714286 0.003775956 0.003775956 
80 0.80465375 0.789490242 0.821428571 -0.03193833 0.031938329 
83 1.153060529 0.875557229 0.857142857 0.018414372 0.018414372 
83 1.153060529 0.875557229 0.892857143 -0.01729991 0.017299914 
83 1.153060529 0.875557229 0.928571429 -0.0530142 0.053014199 
83 1.153060529 0.875557229 0.964285714 -0.08872848 0.088728485 
83 1.153060529 0.875557229 1 -0.12444277 0.124442771 
 
Lo = 0.146 
Ltable = 0.167 
The highest score (Lo max) is 0.146. Because Lo is lower than Ltabel  
(Lo <  Ltabel ; 0.146 < 0.167), the sample is in normal distribution. 
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3. Normality Test of Pre-test in Control Class 
Xi Zi F(Zi) S(Zi) F(Zi) - S(Zi) |F(Zi) - S(Zi)| 
46 -1.541342312 0.061616748 0.035714286 0.025902462 0.025902462 
46 -1.541342312 0.061616748 0.071428571 -0.009811823 0.009811823 
46 -1.541342312 0.061616748 0.107142857 -0.045526109 0.045526109 
50 -1.076031425 0.140956601 0.142857143 -0.001900542 0.001900542 
53 -0.72704826 0.233598196 0.178571429 0.055026768 0.055026768 
53 -0.72704826 0.233598196 0.214285714 0.019312482 0.019312482 
53 -0.72704826 0.233598196 0.25 -0.016401804 0.016401804 
53 -0.72704826 0.233598196 0.285714286 -0.05211609 0.05211609 
56 -0.378065095 0.352691119 0.321428571 0.031262547 0.031262547 
56 -0.378065095 0.352691119 0.357142857 -0.004451739 0.004451739 
56 -0.378065095 0.352691119 0.392857143 -0.040166024 0.040166024 
56 -0.378065095 0.352691119 0.428571429 -0.07588031 0.07588031 
56 -0.378065095 0.352691119 0.464285714 -0.111594596 0.111594596 
56 -0.378065095 0.352691119 0.5 -0.147308881 0.147308881 
60 0.087245791 0.534761929 0.535714286 -0.000952357 0.000952357 
60 0.087245791 0.534761929 0.571428571 -0.036666642 0.036666642 
60 0.087245791 0.534761929 0.607142857 -0.072380928 0.072380928 
60 0.087245791 0.534761929 0.642857143 -0.108095214 0.108095214 
60 0.087245791 0.534761929 0.678571429 -0.1438095 0.1438095 
60 0.087245791 0.534761929 0.714285714 -0.017952378 0.017952378 
63 0.436228956 0.66866469 0.75 -0.08133531 0.08133531 
66 0.785212121 0.783835395 0.785714286 -0.001878891 0.001878891 
66 0.785212121 0.783835395 0.821428571 -0.037593176 0.037593176 
70 1.250523008 0.894445722 0.857142857 0.037302865 0.037302865 
73 1.599506173 0.945145911 0.892857143 0.052288768 0.052288768 
73 1.599506173 0.945145911 0.928571429 0.016574482 0.016574482 
76 1.948489338 0.97432178 0.964285714 0.010036066 0.010036066 
76 1.948489338 0.97432178 1 -0.02567822 0.02567822 
 
Lo  =  0.147 
Ltable  = 0.167 
The highest score (Lo max) is 0.147. Because Lo is lower than Ltabel  
(Lo <  Ltabel ; 0.147 < 0.167), the sample is in normal distribution. 
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4. Normality Test of Post-test in Control Class 
Xi Zi F(Zi) S(Zi) F(Zi) - S(Zi) |F(Zi) - S(Zi)| 
50 -1.7909821 0.03664808 0.0357143 0.000933799 0.000933799 
53 -1.4129859 0.07882994 0.0714286 0.007401368 0.007401368 
53 -1.4129859 0.07882994 0.1071429 -0.02831292 0.028312918 
53 -1.4129859 0.07882994 0.1428571 -0.0640272 0.064027204 
56 -1.0349897 0.15033687 0.1785714 -0.02823456 0.028234556 
56 -1.0349897 0.15033687 0.2142857 -0.06394884 0.063948842 
60 -0.5309947 0.29771123 0.25 0.047711229 0.047711229 
60 -0.5309947 0.29771123 0.2857143 0.011996944 0.011996944 
60 -0.5309947 0.29771123 0.3214286 -0.02371734 0.023717342 
60 -0.5309947 0.29771123 0.3571429 -0.05943163 0.059431628 
63 -0.1529985 0.43919974 0.3928571 0.046342598 0.046342598 
63 -0.1529985 0.43919974 0.4285714 0.010628312 0.010628312 
63 -0.1529985 0.43919974 0.4642857 -0.02508597 0.025085973 
63 -0.1529985 0.43919974 0.5 -0.06080026 0.060800259 
63 -0.1529985 0.43919974 0.5357143 -0.09651454 0.096514545 
66 0.22499775 0.58900949 0.5714286 0.017580916 0.017580916 
66 0.22499775 0.58900949 0.6071429 -0.01813337 0.018133369 
66 0.22499775 0.58900949 0.6428571 -0.05384766 0.053847655 
66 0.22499775 0.58900949 0.6785714 -0.08956194 0.089561941 
66 0.22499775 0.58900949 0.7142857 -0.12527623 0.125276227 
70 0.72899271 0.76699694 0.75 0.016996939 0.016996939 
70 0.72899271 0.76699694 0.7857143 -0.01871735 0.018717347 
70 0.72899271 0.76699694 0.8214286 -0.05443163 0.054431632 
73 1.10698893 0.86585064 0.8571429 0.008707786 0.008707786 
73 1.10698893 0.86585064 0.8928571 -0.0270065 0.0270065 
76 1.48498515 0.93122612 0.9285714 0.002654693 0.002654693 
80 1.98898011 0.9766483 0.9642857 0.012362587 0.012362587 
80 1.98898011 0.9766483 1 -0.0233517 0.023351699 
 
Lo = 0.125 
Ltable = 0.167 
The highest score (Lo max) is 0.125. Because Lo is lower than Ltabel  
(Lo <  Ltabel ; 0.125 < 0.167), the sample is in normal distribution. 
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E. The Data Before Treatment 
No. 
Score of Pretest 
No. 
Nilai (𝑋  − 𝑋 )
2 
Experimental Control Experimental Control 
1 60 76 1 0.0625 280.5625 
2 70 53 2 95.0625 39.0625 
3 53 60 3 52.5625 0.5625 
4 63 53 4 7.5625 39.0625 
5 60 56 5 0.0625 10.5625 
6 50 46 6 105.0625 175.5625 
7 53 56 7 52.5625 10.5625 
8 63 70 8 7.5625 115.5625 
9 60 60 9 0.0625 0.5625 
10 66 56 10 33.0625 10.5625 
11 46 60 11 203.0625 0.5625 
12 46 56 12 203.0625 10.5625 
13 70 46 13 95.0625 175.5625 
14 53 60 14 52.5625 0.5625 
15 63 73 15 7.5625 189.0625 
16 76 46 16 248.0625 175.5625 
17 56 56 17 18.0625 10.5625 
18 63 66 18 7.5625 45.5625 
19 56 63 19 18.0625 14.0625 
20 46 60 20 203.0625 0.5625 
21 63 66 21 7.5625 45.5625 
22 70 56 22 95.0625 10.5625 
23 76 60 23 248.0625 0.5625 
24 70 53 24 95.0625 39.0625 
25 66 76 25 33.0625 280.5625 
26 56 73 26 18.0625 189.0625 
27 63 50 27 7.5625 85.5625 
28 50 53 28 105.0625 39.0625 
Sum 1687 1659 Sum 2019.25 1995.25 
Mean 60.25 59.25 Mean 72.116 71.258 
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9. Seeking Mean 
Mean experimental (XE) = 
XE
𝑁
  = 
1687
28
   
= 60.25 
Mean control (XC)  = 
XC
𝑁
  = 
1659
28
   
= 59.25 
 
10. Seeking  (𝑋  − 𝑋 )
2
 (see the table) 
Group XE = 2019.25 
Group XC = 1995.25 
 
11. Seeking variance 
SE
2
  = 
 (𝑋 − 𝑋 )2 
𝑛𝐸−1
  = 
2019.25
27
  
= 74.79 
SC
2
  = 
 (𝑋 − 𝑋 )2 
𝑛𝐶−1
  = 
1995.25
27
 
= 73.89 
12. Seeking sum of variance (S) 
S  = 
 𝑛𝐸−1 SE2 + 𝑛𝐶−1 SC2 
 𝑛𝐸+𝑛𝐶 − 2
  
  = 
 27 74.79+ 27 73.89
 28+28 − 2
  
  = 
4014.36
54
  
  = 8.62 
13. Seeking t 
t  = 
𝑋𝐸  −  𝑋𝐶
 
1
𝑛𝐸
+ 
1
𝑛𝐶
𝑠
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  = 
60.25 −  59.25
 
2
28
8.62
    
  = 0.435 
 
14. Seeking ttable 
t table with db ( ; nE + nC – k) or (5% ; 54) = 2.005 
 
15. Criteria 
Accept Ho if to < ttable 
Accept Ha if to > ttable 
 
16. Conclusion 
Because to < ttable (0.435 < 2.005) for level significance 0.05, so Ho is 
accepted. It means there are no differences between reading 
comprehension experimental class and control class before learning.  
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F. Homogeneity Test 
Data post-test of experimental and control class 
No. X1 X2 X1 - 𝑋 1 X2 - 𝑋 2 (X1 - 𝑋 1)
2 
(X2 - 𝑋 2)
2 
1 76 80 2.92 15.78 8.57 249.18 
2 83 70 9.92 5.78 98.57 33.47 
3 60 66 -13.07 1.78 170.86 3.18 
4 80 73 6.92 8.78 48.005 77.18 
5 60 60 -13.07 -4.21 170.86 17.76 
6 83 66 9.92 1.78 98.57 3.18 
7 66 60 -7.07 -4.21 50.005 17.76 
8 70 63 -3.07 -1.21 9.43 1.47 
9 83 70 9.92 5.78 98.57 33.47 
10 80 53 6.92 -11.21 48.005 125.76 
11 70 63 -3.07 -1.21 9.43 1.47 
12 53 70 -20.07 5.78 402.86 33.47 
13 76 53 2.92 -11.21 8.57 125.76 
14 63 66 -10.07 1.78 101.43 3.18 
15 63 80 -10.07 15.78 101.43 249.18 
16 80 53 6.92 -11.21 48.005 125.76 
17 63 56 -10.07 -8.21 101.43 67.47 
18 73 76 -0.07 11.78 0.005 138.90 
19 70 63 -3.07 -1.21 9.43 1.47 
20 66 60 -7.07 -4.21 50.005 17.76 
21 83 73 9.92 8.78 98.57 77.18 
22 83 66 9.92 1.78 98.57 3.18 
23 80 66 6.92 1.78 48.005 3.18 
24 80 60 6.92 -4.21 48.005 17.76 
25 76 63 2.92 -1.21 8.57 1.47 
26 80 63 6.92 -1.21 48.005 1.47 
27 70 56 -3.07 -8.21 9.43 67.47 
28 76 50 2.92 -14.21 8.57 202.04 
Sum 2046 1798 
  
2001.857 1700.714 
Average 73.071 64.214 
     
1. Seeking Variance 
a. Experimental Class    
S
2 
 =  
(X1  − 𝑋 1)
2
(𝑛   −   1)
        
S
2 
=  
2001.857
27
           
S
2
 = 74.143 
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b. Control Class 
S
2 
 =  
(X2  − 𝑋 2)
2
(𝑛   −   1)
               
S
2 
=  
1700.714
27
           
S
2
 = 62.989 
 
2. Standart Deviation 
a. Experimental Class 
S
2
 =   
(X1  − 𝑋 1)2
(𝑛   −   1)
  
S
2
 =  74.143 
S
2
 = 8.610 
b. Control Class 
S
2
 =   
(X2  − 𝑋 2)2
(𝑛   −   1)
  
S
2
 =  62.989 
S
2
 = 7.937 
 
3. The formula of F test: 
F = 
𝑇𝑕𝑒  𝑏𝑖𝑔𝑔𝑒𝑠𝑡  𝑣𝑎𝑟𝑖𝑎𝑛𝑠
𝑇𝑕𝑒  𝑠𝑚𝑎𝑙𝑙𝑒𝑠𝑡  𝑣𝑎𝑟𝑖𝑎𝑛𝑠
 
 = 
8.610
7.937
 
 = 1.085 
 
4. Finding Ftable with: 
Df1 = k (variabel) – 1 = 2 – 1 = 1 
Df2 = n – k – 1 
 = 28 – 2 – 1 
 = 25  
= 4.24 
 
In this calculation, the value of Fobtained is 1.085, then the value of Ftable 
with df1 (2-1=1) and df2 (28-2-1=25) is 4.24. Because the value of Fobtained is 
smaller than Ftable ( 1.085 ≤ 4.24), it means that the data is homogeneous. 
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G. The Data After Treatment 
No. 
Score of Posttest 
No. 
Nilai (X-X)^2 
Experimental Control Experimental Control 
1 76 80 1 8.576 249.188 
2 83 70 2 98.576 33.474 
3 60 66 3 170.862 3.188 
4 80 73 4 48.005 77.188 
5 60 60 5 170.862 17.760 
6 83 66 6 98.576 3.188 
7 66 60 7 50.005 17.760 
8 70 63 8 9.433 1.474 
9 83 70 9 98.576 33.474 
10 80 53 10 48.005 125.7602 
11 70 63 11 9.433 1.474 
12 53 70 12 402.862 33.474 
13 76 53 13 8.576 125.760 
14 63 66 14 101.433 3.188 
15 63 80 15 101.433 249.188 
16 80 53 16 48.005 125.760 
17 63 56 17 101.433 67.474 
18 73 76 18 0.005 138.903 
19 70 63 19 9.433 1.474 
20 66 60 20 50.005 17.760 
21 83 73 21 98.576 77.188 
22 83 66 22 98.576 3.188 
23 80 66 23 48.005 3.188 
24 80 60 24 48.005 17.760 
25 76 63 25 8.5765 1.474 
26 80 63 26 48.005 1.474 
27 70 56 27 9.433 67.474 
28 76 50 28 8.576 202.045 
Sum 2046 1798 Sum 2001.85 1700.71 
Mean 73.07 64.21 Mean 71.49 60.73 
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1. Seeking Mean 
Mean experimental (XE) = 
XE
𝑁
  = 
2046
28
   
= 73.07 
Mean control (XC)  = 
XC
𝑁
  = 
1798
28
   
= 64.21 
 
2. Seeking  (X - 𝑋 )2 (see the table) 
Group XE = 2001.85 
Group XC = 1700.71 
 
3. Seeking variance 
SE
2
  = 
 (𝑋 − 𝑋 )2 
𝑛𝐸−1
  = 
2001.85
27
  
= 74.14 
SC
2
  = 
 (𝑋 − 𝑋 )2 
𝑛𝐶−1
  = 
1700.71
27
 
= 62.98 
4. Seeking sum of variance (S) 
S  = 
 𝑛𝐸−1 SE2 + 𝑛𝐶−1 SC2 
 𝑛𝐸+𝑛𝐶 − 2
  
  = 
 27  74.14 + 27  62.98
 28+28 − 2
  
  = 
3702.49
54
  
  = 8.28 
5. Seeking t 
t  = 
𝑋𝐸  −  𝑋𝐶
 
1
𝑛𝐸
+ 
1
𝑛𝐶
𝑠
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  = 
74.14 −  64.21
 
2
28
8.28
    
  = 4.514 
6. Seeking ttable 
t table with db (; nE + nC – k) or (5% ; 54) = 2.005 
 
7. Criteria 
Accept Ho if to < ttable 
Accept Ha if to > ttable   
 
8. Conclusion 
Because to > ttable (4.514 > 2.005) for level significance 0.05, so Ho is not 
accepted. It means that there are differences between reading 
comprehension experimental class and control class. It means that the 
result is Teams Games Tournaments is more effective than Lecture-
discussion to teach reading comprehension. 
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APPENDIX 2 
THE SYLLABUS 
SILABUS SMP/MTs 
 
Mata Pelajaran : Bahasa Inggris 
Kelas   :  VIII 
Kompetensi Inti : 
KI 1: Menghargai dan menghayati ajaran agama yang dianutnya. 
KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggung jawab, 
peduli (toleransi, gotong royong), santun, percaya diri, dalam berinteraksi 
secara efektif dengan lingkungan sosial dan alam dalam jangkauan 
pergaulan dan keberadaannya 
KI 3: Memahami dan menerapkan pengetahuan (faktual, konseptual, dan 
prosedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya terkait fenomena dan kejadian tampak mata. 
KI 4: Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 
pandang/teori.  
 
Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
3.1 Menerapkan fungsi  
sosial, struktur teks, dan 
unsur kebahasaan teks 
interaksi interpersonal lisan 
dan tulis yang melibatkan 
tindakan meminta perhatian, 
mengecek pemahaman,  
menghargai kinerja, 
meminta dan 
mengungkapkan  
pendapat, serta 
menanggapinya,  
sesuai dengan konteks  
penggunaannya. 
 
4.1 Menyusun teks  
interaksi interpersonal  
lisan dan tulis sangat pendek 
dan sederhana  
yang melibatkan  
tindakan meminta  
 Fungsi Sosial 
Menjaga hubungan  
interpersonal dengan 
guru dan teman. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur Kebahasaan 
- Ungkapan a.l. 
Excuse me, Is it 
clear?, Great, I 
think so., dsb. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Interaksi antara 
peserta didik dan guru 
 Menyimak, menirukan,  
dan memperagakan  
beberapa contoh  
percakapan, dengan  
ucapan dan tekanan  
kata yang benar. 
 Mengidentifkasi  
ungkapan yang sedang  
dipelajari. 
 Menanyakan hal-hal  
yang tidak diketahui  
atau yang berbeda. 
 Menentukan ungkapan  
yang tepat secara  
lisan/tulis dari berbagai  
situasi lain yang serupa. 
 Membiasakan  
menerapkan yang  
sedang dipelajari dalam  
interaksi dengan guru  
dan teman secara alami  
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perhatian, mengecek  
pemahaman,  
menghargai kinerja,  
serta meminta dan  
mengungkapkan  
pendapat, dan  
menanggapinya  
dengan memperhatikan 
fungsi sosial, struktur teks,  
dan unsur kebahasaan  
yang benar dan sesuai  
konteks. 
 
di dalam dan di luar 
kelas yang tindakan 
meminta  
perhatian, mengecek  
pemahaman, 
menghargai  
kinerja, meminta dan 
mengungkapkan 
pendapat yang dapat 
menumbuhkan 
perilaku yang termuat 
di KI. 
di dalam dan di luar  
kelas. 
 Melakukan refeksi  
tentang proses dan hasil 
belajar. 
3.2 Menerapkan fungsi 
sosial, struktur teks,  
dan unsur kebahasaan  
teks interaksi  
transaksional lisan dan  
tulis yang melibatkan  
tindakan memberi dan  
meminta informasi  
terkait kemampuan  
dan kemauan, melakukan 
suatu tindakan, sesuai  
dengan konteks 
penggunaannya.  
(Perhatikan unsur  
kebahasaan can, will). 
 
4.2 Menyusun teks  
interaksi transaksional  
lisan dan tulis sangat pendek 
dan sederhana  
yang melibatkan  
tindakan memberi dan  
meminta informasi  
terkait kemampuan  
dan kemauan, melakukan 
suatu tindakan, dengan  
memperhatikan fungsi  
sosial, struktur teks,  
dan unsur kebahasaan  
yang benar dan sesuai  
konteks. 
 
 Fungsi sosial 
Menjelaskan,  
membanggakan, 
berjanji, mengajak, 
dan sebagainya . 
 Struktur teks 
- Memulai  
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur kebahasaan 
- Ungkapan 
kemampuan dan 
kemauan yang 
sesuai, dengan 
modal: can, will. 
- Nomina singular 
dan plural dengan 
atau tanpa a, the, 
this, those, my, 
their, dsb. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan. 
 Topik 
Interaksi antara 
peserta didik di dalam 
dan di luar kelas yang 
melibatkan  
kemampuan dan 
kemauan  
melakukan tindakan 
yang dapat 
menumbuhkan  
perilaku yang termuat 
di KI. 
 
 Menyimak, membaca,  
dan menirukan, guru  
membacakan beberapa  
teks pendek berisi  
kemampuan dan 
kemauan, dengan  
ucapan dan tekanan  
kata yang benar. 
 Menanyakan hal-hal  
yang tidak diketahui  
atau yang berbeda. 
 Menentukan modal yang 
tepat untuk diisikan ke 
dalam kalimat-kalimat 
rumpang. 
 Bertanya jawab dengan  
teman tentang  
kemampuan dan  
kemauan masin-masing 
untuk melakukan  
tindakan-tindakan 
tertentu. 
 Memaparkan hasil  
temuannya dalam  
bentuk teks pendek  
tentang temannya dan  
mempresentasikan di  
kelompok lain diikuti  
tanya jawab. 
 Melakukan refeksi  
tentang proses dan hasil 
belajarnya. 
3.3 Menerapkan fungsi   Fungsi sosial  Menyimak, membaca,  
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sosial, struktur teks,  
dan unsur kebahasaan  
teks interaksi transaksional 
lisan dan  
tulis yang melibatkan  
tindakan memberi dan  
meminta informasi  
terkait keharusan,  
larangan, dan himbauan, 
sesuai dengan konteks  
penggunaannya. 
(Perhatikan unsur  
kebahasaan must,  
should) 
 
4.3 Menyusun teks  
interaksi transaksional  
lisan dan tulis sangat  
pendek dan sederhana  
yang melibatkan tindakan 
memberi dan meminta 
informasi terkait keharusan, 
larangan, dan  
himbauan, dengan  
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai konteks. 
Menyuruh, melarang, 
dan  
menghimbau.  
 Struktur teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur kebahasaan 
- Ungkapan 
keharusan, 
larangan, himbauan 
dengan modal 
must, (don’t) have 
to..., should, 
- Nomina singular 
dan plural dengan 
atau tanpa a, the, 
this, those, my, 
their, dsb. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan. 
 Topik 
Interaksi antara 
peserta didik dan guru  
di dalam dan di luar 
kelas yang  
Melibatkan 
keharusan,  
larangan, himbauan 
yang dapat 
menumbuhkan  
perilaku yan termuat 
di KI. 
 
dan menirukan, guru  
membacakan beberapa  
percakapan, dengan  
ucapan dan tekanan kata 
yang benar. 
 Menanyakan hal-hal  
yang tidak diketahui  
atau yang berbeda. 
 Menentukan modal yang 
tepat untuk diisikan ke 
dalam kalimat-kalimat  
rumpang. 
 Diberikan beberapa  
kasus, bertanya jawab  
dengan teman tentang  
keharusan, larangan,  
himbauan melakukan  
tindakan-tindakan  
tertentu. 
 Memaparkan hasil  
temuannya dalam  
bentuk teks pendek  
tentang temannya dan  
mempresentasikan di  
kelompok lain diikuti  
tanya jawab. 
 Melakukan refeksi  
tentang proses danhasil 
belajarnya. 
3.4 Menerapkan fungsi  
sosial, struktur teks,  
dan unsur kebahasaan  
teks interaksi  
interpersonal lisan dan  
tulis yang melibatkan  
tindakan  menyuruh, 
mengajak, meminta  
ijin, serta menanggapinya,  
sesuai dengan konteks 
penggunaannya. 
 
4.4 Menyusun teks  
interaksi interpersonal  
lisan dan tulis sangat  
 Fungsi sosial 
Menjaga hubungan  
interpersonal dengan 
guru dan teman. 
 Struktur teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan)  
 Unsur Kebahasaan 
- Ungkapan a.l 
let’s..., can you..., 
would you like..., 
may I, please. 
- Nomina singular 
 Menyimak, menirukan,  
dan memperagakan  
beberapa contoh  
percakapan, dengan  
ucapan dan tekanan  
kata yang benar. 
 Mengidentifkasi  
ungkapan yang sedang  
dipelajari. 
 Menanyakan hal-hal  
yang tidak diketahuiatau 
yang berbeda. 
 Menentukan ungkapan  
yang tepat secara  
lisan/tulis dari berbagai  
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pendek dan sederhana  
yang melibatkan tindakan 
menyuruh, mengajak, 
meminta ijin, dan  
menanggapinya dengan  
memperhatikan fungsi  
sosial, struktur teks,  
dan unsur kebahasaan  
yang benar dan sesuai  
konteks. 
dan plural dengan 
atau tanpa a, the, 
this, those, my, 
their, dsb. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Interaksi antara guru 
dan peserta didk di 
dalam dan di luar 
kelas yang melibatkan 
tindakan  
menyuruh, mengajak,  
meminta ijin yang 
dapat menumbuhkan 
perilaku yang termuat 
di KI. 
 
situasi lain yang serupa. 
 Membiasakan  
menerapkan yang  
sedang dipelajari dalam  
interaksi dengan guru  
dan teman secara alami  
di dalam dan di luar  
kelas. 
 Melakukan refeksi  
tentang proses dan hasil 
belajar. 
3.5 Membandingkan fungsi 
sosial, struktur teks,  
dan unsur kebahasaan  
beberapa teks khusus  
dalam bentuk greeting  
card, dengan memberi  
dan meminta informasi 
terkait dengan hari-hari 
spesial, sesuai dengan  
konteks penggunaannya.  
 
4.5 Menyusun teks khusus  
dalam bentuk greeting  
card, sangat pendek dan 
sederhana, terkait hari-hari 
spesial dengan  
memperhatikan fungsi  
sosial, struktur teks,  
dan unsur kebahasaan, 
secara benar dan sesuai 
konteks. 
 Fungsi sosial 
Menjaga hubungan  
interpersonal dengan 
guru dan teman. 
 Struktur Teks 
Teks greeting card 
dapat mencakup 
- Identifkasi (nama 
peristiwa, hari 
istimewa) bersifat 
khusus. 
- Ungkapan khusus 
yang relevan. 
- Gambar, hiasan, 
komposisi warna 
 Unsur Kebahasaan 
- Ungkapan a.l. 
Congratulations. 
Well done. Good 
job., dll. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Peristiwa, peringatan 
ulang 
tahun, naik kelas,  
kejuaraan dsb. yang 
dapat menumbuhkan 
perilaku yang termuat 
di KI. 
 Mencermati dan  
menemukan perbedaan  
dan persamaan dari  
beberapa greeting card  
untuk hari spesial  
tertentu. 
 Mengidentifkasi dan  
menyebutkan ucapan  
selamat yang ada  
dengan ucapan dan  
tekanan kata yang benar. 
 Mencermati dan  
menemukan perbedaan  
dan persamaan dari  
beberapa greeting card  
untuk event lain. 
 Mengidentifkasi  
perbedaan dan  
persamaan, dan  
memberikan 
penilaiannya. 
 Membuat greeting card  
terkait hari istimewa  
yang relevan dengan  
peserta didik saat itu. 
 Melakukan refeksi  
tentang proses dan hasil 
belajarnya. 
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3.6 Menerapkan fungsi  
sosial, struktur teks,  
dan unsur kebahasaan  
teks interaksi  
transaksional lisan dan  
tulis yang melibatkan  
tindakan memberi dan  
meminta informasi terkait 
keberadaan orang, benda,  
binatang, sesuai dengan 
konteks penggunaannya.  
(Perhatikan unsur  
kebahasaan there is/are) 
 
4.6 Menyusun teks  
interaksi transaksional  
lisan dan tulis sangat  
pendek dan sederhana  
yang melibatkan  
tindakan memberi dan  
meminta informasi  
terkait keberadaan orang, 
benda, binatang, dengan  
memperhatikan fungsi  
sosial, struktur teks,  
dan unsur kebahasaan  
yang benar dan sesuai  
konteks. 
 Fungsi sosial 
Menyebutkan,  
mendeskripsikan,  
membuat inventaris, 
dan sebagainya.  
 Struktur teks 
- Memulai 
Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur Kebahasaan 
- Ungkapan dengan 
There is/are. 
- Kata jumlah yang 
tidak tertentu: little, 
few, some, many, 
much, a lot (of). 
- Frasa kata depan: 
in, on, under, in 
front of, below, 
above, dan lain 
lain. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Keberadaan orang,  
binatang, benda, di 
kelas, sekolah, rumah, 
dan sekitarnya yang 
dapat menumbuhkan 
perilaku yang termuat 
di KI. 
 
 Menyimak dan  
menirukan  guru  
menanyakan dan  
menyebutkan 
keberadaan orang,  
benda, binatang di  
rumah, sekolah, dan  
sekitarnya, dengan tata 
bahasa, ucapan dan  
tekanan kata yang benar. 
 Mencermati beberapa  
teks pendek tentang  
situasi suatu tempat  
dengan menyebutkan  
keberadaan orang,  
benda, binatang dan  
jumlahnya untuk  
kemudian membaca  
dengan ucapan dan  
tekanan kata yang benar. 
 Mengisikan dengan  
ungkapan jumlah yang  
tepat pada kalimat- 
kalimat rumpang. 
 Membuat teks pendek  
untuk mendeskripsikan  
rumah masing-masing  
dan sekitarnya dengan  
menyebutkan keberaan  
orang, benda, binatang  
dan jumlahnya, dengan  
ejaan dan tanda baca  
yang benar. 
 Mempresentasikan di  
kelompok lain dan  
bertanya jawab tentang  
isi teks. 
 Melakukan refeksi  
tentang proses dan hasil 
belajarnya. 
 
3.7 Menerapkan fungsi  
sosial, struktur teks,  
dan unsur kebahasaan  
teks interaksi  
transaksional lisan dan  
tulis yang melibatkan  
tindakan memberi dan  
meminta informasi  
terkait keadaan/ tindakan/ 
kegiatan/ kejadian yang  
 Fungsi sosial  
Menjelaskan,  
mendeskripsikan 
 Struktur teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur kebahasaan 
- Kalimat deklaratif 
 Menyimak dan  
menirukan guru  
membacakan teks-teks  
pendek dan sederhana  
tentang kejadian rutin  
yang merupakan  
kebenaran umum yang  
sangat dikenal peserta  
didik, dengan ucapan  
dan tekanan kata yang  
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dilakukan/ terjadi secara 
rutin atau merupakan 
kebenaran umum, sesuai 
dengan konteks  
penggunaannya.  
(Perhatikan unsur  
kebahasaan simple present 
tense) 
 
4.7 Menyusun teks  
interaksi transaksional  
lisan dan tulis sangat  
pendek dan sederhana  
yang melibatkan tindakan 
memberi dan meminta 
informasi terkait keadaan/ 
ndakan/ kegiatan/ kejadian 
yang dilakukan/terjadi  
secara rutin atau merupakan 
kebenaran 
umum, dengan  
memperhatikan fungsi 
sosial, struktur teks  
dan unsur kebahasaan 
yang benar dan sesuai 
konteks. 
 
dan interogatif 
dalam Simple 
Present Tense. 
- Adverbia: always, 
often, sometimes, 
never, usually, 
every.  
- Nomina singular 
dan plural dengan 
atau tanpa a, the, 
this, those, my, 
their, dsb. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Kegiatan/ kejadian 
sehari-hari dan 
kebenaran  umum 
yang dapat 
menumbuhkan 
perilaku yang termuat 
di KI. 
benar. 
 Mengidentifkasi  
ungkapan-ungkapan  
yang menunjukkan  
kejadian rutin dalam  
teks. 
 Menanyakan tentang  
kejadian rutin yang  
serupa dengan yang  
disebutkan dalam teks  
pada konteks lain. 
 Bertanya jawab tentang  
kegiatan rutin yang  
biasa, sering, kadang- 
kadang, biasanya, tidak  
pernah mereka lakukan  
sebagai anggota  
keluarga dan remaja 
sekolah menengah. 
 Mengumpulkan  
informasi tentang hal-hal 
yang biasa, sering,  
kadang-kadang,  
biasanya dilakukan di  
keluarganya untuk  
membuat teks-teks  
pendek dan sederhana. 
 Saling menyimak dan  
bertanya jawab tentang  
teks masing-masing  
dengan teman-temannya. 
 Melakukan refeksi  
tentang proses dan hasil 
belajarnya. 
 
3.8 Menerapkan fungsi 
social, struktur teks, dan 
unsur kebahasaan teks 
interaksi transaksional lisan 
dan tulis yang melibatkan 
tindakan memberi dan 
meminta informasi terkait 
keadaan/ 
tindakan/kegiatan/kejadian 
yang sedang dilakukan/ 
berlangsung saat diucapkan, 
sesuai dengan konteks 
penggunaannya. (perhatikan 
unsur kebahasaan present 
continuous tense) 
 
4.8 Menyusun teks interaksi 
 Fungsi sosial 
Menjelaskan, 
mendeskripsikan. 
 Struktur teks 
- Memulai  
- Menanggapi 
(diharapkan/ di 
luar dugaan) 
 Unsur kebahasaan 
- Kalimat deklaratif 
dan interogatif 
dalam present 
continuous tense 
- Adverbial: now 
- Nomina singular 
dan plural dengan 
atau tanpa a, the, 
 Menyimak dan 
menirukan guru 
menyebutkan tindakan, 
kegiatan yang sedang 
dilakukan di kelas, 
sekolah, dan rumah pada 
saat diucapkan, dengan 
ucapan dan tekanan kata 
yang benar. 
 Mengidentifikasi 
ungkapan-ungkapan 
yang menunjukkan 
kejadian yang sedang 
terjadi. 
 Bertanya jawab untuk 
mengetahui tindakan, 
kegiatan yang sedang 
103 
 
 
transaksional lisan dan tulis 
sangat pendekdan sederhana 
yang melibatkan tindakan 
member dan meminta 
informasi terkait keadaan/ 
tindakan/ kegiatan/ kejadian 
yang sedang dilakukan/ 
berlangsung saat diucapkan, 
dengan memperhatikan 
fungsi social, struktur teks, 
dan unsur kebahasaan yang 
benar dan sesuai konteks. 
this, those, my, 
their, dsb. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan. 
 Topik 
Kegiatan dan kejadian 
yang sedang 
berlangsung di rumah, 
sekolah, dan 
sekitarnya yang dapat 
menumbuhkan 
perilaku yang termuat 
di KI. 
dilakukan oleh anggota 
keluarga mereka. 
 Menyebutkan tindakan, 
kegiatan kegiatan yang 
sedang dilakukan yang 
tampak pada tampilan 
visual. (a.l. gambar, 
video) 
 Membuat teks pendek 
berdasarkan tampilan 
visual lainnya. 
 Saling menyimak dan 
bertanya jawab tentang 
teks masing-masing 
dengan teman-temannya. 
 Melakukan refleksi 
tentang proses dan hasil 
belajarnya. 
 
3.9 Menerapkan fungsi 
social, struktur teks, dan 
unsur kebahasaan teks 
interaksi transaksional lisan 
dan tulis yang melibatkan 
tindakan member dan 
meminta informasi terkait 
perbandingan jumlah dan 
sifat orang, binatang, benda, 
sesuai dengan konteks 
penggunaannya. (perhatikan 
unsur kebahasaan degree of 
comparison) 
 
4.9 menyusun teks interaksi 
transaksional lisan dan tulis 
sangat pendek dan sederhana 
yang melibatkan tindakan 
member dan meminta 
informasi terkait 
perbandingan jumlah dan 
sifat orang, binatang, benda, 
dengan memperhatikan 
fungsi social, struktur teks, 
dan unsure kebahasaan yang 
benar dan sesuai konteks. 
 Fungsi sosial 
Melaporkan, 
menceritakan, 
menjelaskan kejadian 
yang dilakukan/ 
terjadi di waktu 
lampau. 
 Struktur teks 
- Memulai 
- Menanggapi 
(diharapkan/ di 
luar dugaan) 
 Unsur kebahasaan 
- Kalimat 
perbandingan 
positif, komparatif, 
dan superlative 
dengan: as…as, -
er, -est, more…, 
the most… 
- Perbandingan 
jumlah: more, 
fewer, less. 
- Nominal singular 
dan plural dengan 
atau tanpa a, the, 
this, those, my, 
their, dsb. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan. 
 Topik 
 Menyimak dan 
menirukan guru 
membaca interaksi yang 
menggambarkan 
perbandingan jumlah dan 
sifat orang, benda, 
binatang, dengan ucapan 
dan tekanan kata yang 
benar. 
 Menjawab pertanyaan 
dengan menggunakan 
informasi yang terdapat 
dalam teks, secara lisan. 
 Mendiskripsikan 
perbandingan jumlah dan 
sifat orang, benda, 
binatang yang tampak 
dalam dua gambar yang 
berbeda. 
 Bertanya jawab untuk 
membandingkan orang, 
benda, binatang yang 
mereka ketahui di rumah, 
sekolah, dan sekitarnya. 
 Membuat beberapa teks 
pendek dan sederhana, 
membandingkan orang, 
benda, binatang, yang 
mereka ketahui. 
 Saling menyimak dan 
bertanya jawab tentang 
teks masing-masing 
dengan teman-temannya. 
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Perbandingan orang, 
benda, binatang, di 
kelas, sekolah, rumah, 
dan sekitarnya yang 
dapat menumbuhkan 
perilaku yang termuat 
di KI. 
 
 Melakukan refleksi 
tentang proses dan hasil 
belajarnya. 
 
3.10 menerapkan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan teks 
interaksi transaksional lisan 
dan tulis yang melibatkan 
tindakan member dan 
meminta informasi terkait 
keadaan/ tindakan/ kegiatan/ 
kejadian yang dilakukan/ 
terjadi, rutin maupun tidak 
rutin atau menjadi kebenaran 
umumdi waktu lampau, 
sesuai dengan konteks 
penggunannya. (perhatikan 
unsur kebahasaan simple 
past tense)   
 
4.10 Menyusun teks 
interaksi transaksional lisan 
dan tulis sangat pendek dan 
sederhana yang melibatkan 
tindakan member dan 
meminta infrormasi terkait 
keadaan/ tindakan/ kegiatan/ 
kejadian yang dilakukan/ 
terjadi, rutin maupun tidak 
rutin, atau menjadi 
kebenaran umum diwaktu 
lampau, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai konteks. 
 Fungsi social 
Mengidentifikasi, 
mengenalkan, 
memuji, mengkritik, 
mengagumi. 
 Struktur teks 
- Memulai 
- Menanggapi 
(diharapkan/ di 
luar dugaan) 
 Unsur kebahasaan 
- Kalimat deklaratif 
dan interogatif 
dalam bentuk 
simple past tense 
- Nominal singular 
dan plural dengan 
atau tanpa a, the, 
this, those, my, 
their, dsb. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan. 
 Topik 
Kegiatan, tindakan 
yang (rutin)terjadi di 
masa lalu di sekolah, 
rumah, dan sekitarnya 
yang dapat 
menumbuhkan 
perilaku yang termuat 
di KI. 
 Membaca dan 
mencermati teks-teks 
pendek dan sederhana 
tentang beberapa 
kejadian, kegiatan yang 
terjadi di masa lampau. 
 Melengkapi kalimat 
dengan jawaban berupa 
ungkapan yang diambil 
teks, dengan ejaan dan 
tanda baca yang benar. 
 Bertanya jawab tentang 
kegiatan/ peristiwa di 
waktu lampau yang 
mereka dan anggota 
keluarga atau temannya 
alami. 
 Mengumpulkan 
informasi tentang 
beberapa peristiwa atau 
kejadian di waktu lampau 
untuk membuat teks-teks 
pendek dan sederhana. 
 Saling 
mempresentasikan, 
menyimak, dan bertanya 
jawab teks masing-
masing dengan 
temannya, secara lisan, 
denga ucapan dan 
tekanan kata yang benar. 
 Melakukan refleksi 
tentang proses dan hasil 
belajarnya. 
 
3.11 Membandingkan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan beberapa 
teks personal recount lisan 
dan tulis dengan member 
dan meminta informasi 
terkait pengalaman pribadi 
di waktu lampau, pendek, 
sederhana, sesuai dengan 
 Fungsi social 
Melaporkan, 
mengambil teladan, 
membanggakan. 
 Struktur teks 
Dapat mencakup 
- Orientasi  
- Urutan kejadian/ 
kegiatan 
 Menyimak guru 
membaca beberapa teks 
recount tentang 
pengalaman pribadi 
seseorang. 
 Bertanya jawab tentang 
kejadian, kegiatan yang 
dialami secara 
kronologis. 
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konteks penggunaannya. 
 
4.11 Teks recount 
 
4.11.1 Menangkap makna 
secara kontekstual terkait 
fungsi sosial, struktur teks, 
dan unsur kebahasaan teks 
recount lisan dan tulis, 
sangat pendek dan 
sederhana, terkait 
pengalaman pribadi di waktu 
lampau. (personal recount) 
 
4.11.2 Menyusun teks 
recount lisan dan tulis, 
sangat pendek dan sederhana 
terkait pengalaman pribadi 
di waktu lampau (personal 
recount), dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan, secara 
benar dan sesuai konteks. 
 
- Orientasi ulang 
 Unsur kebahasaan 
- Kalimat deklaratif 
dan interogatif 
dalam bentuk 
simple past tense 
- Adverbia dan frasa 
preposisional 
penujuk  
waktu: yesterday, 
last month, an 
hour ago, dan  
sebagainya. 
- Adverbia 
penghubung  
waktu: first, then, 
after that, before, 
at last, finally, dan 
sebagainya. 
- Nomina singular 
dan plural dengan 
atau tanpa a, the, 
this, those, my, 
their, dsb. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan. 
 Topik 
Peristiwa, pengalaman  
yang terjadi di 
sekolah, rumah, dan 
yang dapat 
menumbuhkan 
perilaku yang termuat 
di KI. 
 
 Menggunakan bagan alir 
untuk mempelajari alur 
cerita. 
 Didektekan guru, 
menuliskan teks-teks 
pendek tersebut dengan 
tulisan tangan. 
 Melengkapi ringkasan 
pengalaman tsb. dengan 
kalimat-kalimat yang 
diambil teks, dengan 
ejaan dan tanda baca 
yang benar. 
 Mengumpulkan  
informasi tentang  
pengalaman pribadi di  
waktu lampau untuk  
membuat teks-teks  
pendek dan sederhana. 
 Saling 
mempresentasikan,  
menyimak dan bertanya  
jawab tentang teks  
masing-masing dengan  
teman-temannya, secara 
lisan, dengan ucapan  
dan tekanan kata yang  
benar. 
 Melakukan refeksi  
tentang proses dan hasil 
belajarnya. 
3.12 Membandingkan fungsi 
sosial, struktur  
teks, dan unsur kebahasaan 
beberapa teks khusus dalam 
bentuk pesan singkat dan 
pengumuman/ 
pemberitahuan (notice), 
dengan memberi dan  
meminta informasi terkait 
kegiatan sekolah, sesuai  
dengan konteks 
penggunaannya. 
 
4.12. Teks pesan singkat  
dan pengumuman/ 
 Fungsi sosial 
Memberi informasi 
tindakan dilaksanakan 
sesuai yang 
diharapkan. 
 Struktur text 
Dapat mencakup: 
- Judul atau tujuan 
pengumuman 
- Informasi rinci 
yang diumumkan 
 Unsur kebahasaan 
- Ungkapan-
ungkapan yang 
lazim digunakan 
 Membaca dengan suara 
lantang setiap 
pengumuman/ 
pemberitahuan, dengan 
ucapan dan tekanan kata 
yang benar. 
 Menyimak untuk 
menemukan perbedaan 
dan persamaan dari 
beberapa pengumuman/ 
pemberitahuan pendek 
dan sederhana, dengan 
menggunakan tabel 
analisis. 
 Mempelajari contoh dan 
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pemberitahuan (notice) 
 
4.12.1 Menangkap makna  
secara kontekstual terkait 
dengan fungsi sosial, 
struktur teks, dan unsur  
kebahasaan pesan singkat 
dan pengumuman/  
pemberitahuan  
(notice) lisan dan tulis, 
sangat pendek dan 
sederhana, terkait kegiatan  
Sekolah. 
 
4.12.2 Menyusun teks  
khusus dalam bentuk pesan 
singkat dan  
pengumuman/ 
pemberitahuan (notice),  
sangat pendek dan 
sederhana, terkait kegiatan 
sekolah, dengan  
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan, secara  
benar dan sesuai konteks. 
 
dalam 
pengumuman yang 
berbeda-beda. 
- Nomina singular 
dan plural dengan 
atau tanpa a, the, 
this, those, my, 
their, dsb. 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Kegiatan, kejadian, 
peristiwa, dan hal 
penting bagi peserta 
didik dan guru yang 
dapat menumbuhkan 
perilaku yang termuat 
di KI. 
 Multimedia  
Layout dan dekorasi 
yang membuat 
tampilan teks lebih 
menarik. 
kemudian 
mempresentasikan hasil 
analisis tersebut di atas 
secara lisan, dengan 
ucapan dan tekanan kata 
yang benar. 
 Membuat pengumuman/ 
pemberitahuan yang 
lazim dibuat di kelas dan 
sekolah, untuk kemudian 
ditempel di dinding 
kelas. 
 Melakukan refeksi 
tentang proses dan hasil 
belajarnya. 
3.13 Menafsirkan fungsi  
sosial dan unsur kebahasaan 
dalam lirik lagu terkait 
kehidupan remaja 
SMP/MTs. 
 
4.13 Menangkap makna  
secara kontekstual terkait 
dengan fungsi sosial dan 
unsur kebahasaan lirik lagu 
terkait kehidupan  
remaja SMP/MTs. 
 Fungsi sosial 
Mengembangkan 
nilai-nilai kehidupan 
dan karakter yang 
positif. 
 Unsur kebahasaan 
- Kosa kata dan tata 
bahasa dalam lirik 
lagu 
- Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Hal-hal yang dapat 
memberikan 
keteladanan dan 
menumbuhkan 
perilaku yang termuat 
di KI. 
 Membaca, menyimak, 
dan menirukan lirik lagu 
secara lisan. 
 Menanyakan hal-hal 
yang tidak diketahui atau 
berbeda. 
 Menyebutkan pesan yang 
terkait dengan bagian-
bagian tertentu. 
 Melakukan refeksi 
tentang proses dan hasil 
belajarnya. 
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APPENDIX 3 
BLUE PRINT OF TRY-OUT 
Blue Print of Try-out Test 
Basic Competence: 
Understanding the idea and information explicitly stated in the passage. 
No. Indicators  Number of Items 
1. Identify genre of the text 1, 19, 37 
2. Identify general idea 8, 10, 14, 15, 28 
3. Identify stated detail information 3, 6, 7, 11, 22, 23, 25, 26, 30, 
31, 32, 33, 34, 38, 39 
4. Identify refer to 9, 29, 40 
5. Identify synonym the underline word 17, 24, 35 
6. Guessing the meaning of unfamiliar word 5, 13, 18 
7. Identify the author purpose 2, 20, 27,36 
8. Identify implied information 4, 12, 16, 21 
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APPENDIX 4 
INSTRUMENT OF TRY-OUT 
TRY-OUT 
MTsN 3 BOYOLALI 
TAHUN PELAJARAN 2017/2018 
 
Name  : 
Class  : 
Number : 
Date/Time : April,   2018/ 40 Minutes  
Recite BASMALLAH before you start answer the questions! 
Choose the correct answer by crossing (x) a, b, c, or d in this paper sheet! 
Read the following text to answer questions number 1-5 
Yesterday, my family and I went to the Zoo. When we arrived at the Zoo, 
we went to the shop to buy some foods to give for the animals. 
After getting the food, we went to the nocturnal house where we saw birds 
and reptiles which only come out at night. Before having lunch, we went for a ride 
on the elephant. It was a thrill to ride it. Dad fell off when he let go off the rope, 
but he was ok. 
During the lunch we fed some birds in the park. In the afternoon we saw the 
animal being fed. When we returned home we were very tired but happy. It was 
because we had so much fun activities at many places at the Zoo. 
1. The text above is a..... 
a. Recount 
b. Narrative 
c. Report 
d. Descriptive 
 
2. What is the communicative purpose of the text above..... 
a. To descibe the reader about the Zoo 
b. To amuse the reader about holiday to the Zoo 
c. To present information about holiday to the Zoo 
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d. To retell the writer‟s expeience about holiday to the Zoo 
 
3. What happened to the writer‟s dad when he rode an elephant? 
a. He fell a thrill 
b. He fell off 
c. He fell failed 
d. He fell fun 
 
4. Why did the writer and his family fell very tired after having a trip to the 
Zoo? 
a. They took a long time to reach the Zoo area 
b. They had no time to take a rest in the Zoo 
c. They had to visit many places in the Zoo 
d. They had to feed a lot of animals in the Zoo 
 
5. “It was because we had so much fun activities....” What is the meaning of 
the underline word... 
a. Menyenangkan 
b. Menyedihkan 
c. Membosankan 
d. Mengkhawatirkan  
Read the following text to answer questions number 6-9 
Last week, Mr. Tatang‟s wife had an accident. Her youngest child, Putra, 
was at home when it happened. He was playing with his new toy car. Suddenly 
Putra heard mother calling, “Help! Help!” he ran to the kitchen. His mother was 
had burnt herself with some hot cooking oil. She was crying with pain and the pan 
was on fire. Mr. Tatang had gone to the office. The other children gone to school. 
Putra was too small to help his mother, and she was too frightened to speak 
sensibly to him. But he ran to the neighbor‟s house and asked his neighbor to 
come and help his mother. The neighbor soon put out the fire and took Putra‟s 
mother to the clinic. 
When Mr. Tatang came home, his wife told him what had happened. He 
was very proud of his son, “When you are a man, you will be just like your 
father.” she said. 
6. What happened to Putra‟s mother when he was playing with his new toy 
car? 
a. His mother was crying. 
b. His mother was cooking. 
c. His mother was burned by a hot cooking oil. 
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d. His mother was holding a hot cooking oil. 
 
7. Who took Mrs. Tatang to the clinic? 
a. Her husband 
b. Her neighbor 
c. Her daughter 
d. Her youngest son 
 
8. The main idea of the second paragraph is..... 
a. Mrs. Tatang got an accident 
b. Mrs. Tatang and her son got accident 
c. Mr. Tatang proud of his son 
d. Putra asked his neighbor to help 
 
9. When Mr. Tatang came home, his wife told him what had happened. The 
word „him‟ refers to..... 
a. Mr. Tatang 
b. Mrs. Tatang 
c. Putra 
d. The neighbor 
Read the following text to answer questions number 10-13 
Last holiday my students and I went to Jogjakarta. We stayed at Moriison 
Hotel which is not a long way from Malioboro. On Friday, we went to Prambanan 
temple. There are three major sanctuaries, the Brahmana, Syiwa, and Wisnu 
sanctuaries. They are truly stunning.  
On Saturday morning we went to Yogya Kraton. We spent around two 
hours there. We were fortunate cause of we were driven by a brilliant and 
amicable guide. At that point we continued with our adventure to Borobudur. We 
arrived there at 04.00 p.m. At 06.00 p.m. we heard the declaration that Borobudur 
entryway would be closed. In the evening we left Jogjakarta by bus. 
10. The text above basically talks about..... 
a. The writer‟s experience at Yogya Kraton 
b. The writer‟s impression about the guide 
c. The writer‟s first visit to Prambanan 
d. The writer‟s trip to Jogjakarta 
 
11. What else the big temples in Prambanan? 
a. Angkor Wat, Syiwa, and Sudra Temples 
b. Brahmana, Syiwa, and Wisnu Temples 
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c. Paria, Bahmana, and Syiwa Temples 
d. Wisnu, Syiwa, and Borobudur Temples 
 
 
12. When did they go home? 
a. On Friday morning 
b. On Friday evening 
c. On Saturday morning 
d. On Saturday evening 
 
13. “.....we were driven by a brilliant and amicable aide.” What is the 
meaning of the underline word? 
a. Ramah-tamah 
b. Pintar  
c. Cerdas  
d. Acuh  
Read the following text to answer questions number 14-18 
Last week, I visited my pen pal‟s house. His name is Anto. There were 
many activities I did there. In the morning, Anto and I had breakfast. We had 
traditional food. I liked it very much.  
After breakfast, he took me to the garden behind his house. The garden was 
very big and beautiful. There was a big bird cage in the garden. There were many 
kind of birds. I spent a long time feeding the birds. I also took pictures with those 
beautiful birds. 
After visiting the bird cage, Anto and I went to the flower garden not far 
from his house. We took a rest and had lunch under a big tree and watch 
butterflies flying above colorful flowers. In the afternoon, we swam in the pool at 
backyard. It was so fun. I really enjoyed my time wih Anto. 
14. The text above tells us about..... 
a. A holiday at a friend‟s place 
b. A picture of bird 
c. A big bird cage 
d. A big garden 
 
15. What is the last paragraph about? 
a. Anto had butterflies as his pet 
b. The writer‟s friend is a good swimmer 
c. There are a lot of flowers in Anto‟s house 
d. The writer had a good time with his friend 
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16. From the text, we know that the writer..... 
a. Lived in the same village wih his pen pal, Anto 
b. Spent his holiday at friend‟s house 
c. Liked butterflies and swimming very much 
d. Had gone and visited many places during his holiday 
 
17. “The garden was very big and beautiful.” The underline word has the 
same meaning with..... 
a. Small 
b. Thick 
c. Large 
d. Thin  
 
18. “I spent a long time feeding the birds.” What is the meaning of the 
underline word? 
a. Memberi makan 
b. Memberi baju 
c. Memberi topi 
d. Memberi seragam 
Questions 19 to 26 are based on the following text 
Botanical Garden 
I went to a Botanical garden. It was large, landscaped parks where plants 
were grown for scientific purposes and for public display. People could stroll 
down flowers bordered paths or sat on benches and admired the beautiful plants. 
Most of the plants were labelled with their popular as well as their scientific 
names. 
In greenhouse, long, low buildings made of glass and artificially heated, the 
more delicate plants cultivated. One of the greatest botanical gardens in the world 
today is the Royal Botanic Garden at Kew, England. It is commonly known as 
Kew Gardens. One of the largest botanical gardens in the United States is the New 
York Botanical Gardens, Bronx, New York, which contains 13,000 species 
vareties of plants. 
19. What is the text above? 
a. Descriptive 
b. Recount 
c. Narrative 
d. Report 
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20. What is the purpose of the text above..... 
a. To explain about Botanical garden 
b. To describe about Botanical garden 
c. To entertain the reader about go to the Botanical garden 
d. To retell the writer‟s experience go to the Boanical garden 
 
21. What are most of the plants labelled with? All the answers are correct, 
except..... 
a. With their popular name 
b. With their unfamiliar name 
c. With their scientific name 
d. With their familiar name 
 
22. What are botanical gardens? They are large, landscape parks where..... are 
grown. 
a. Trees 
b. Plants 
c. Shrubs 
d. Vegetables 
 
23. A greenhouse is a long, low building made of..... and artificially heated. 
a. Stone 
b. Bricks 
c. Glass 
d. Wood 
 
24. The delicate plants are cultivated. One of the following is not the meaning 
of delicate 
a. Soft 
b. Fine 
c. Tender 
d. Harsh 
 
25. Where is the Royal Botanic Garden at Kew? 
a. In Europe 
b. In England 
c. In West Europe 
d. In East Europe 
 
26. Where is the Botanical garden in West Java? 
a. Bandung Botanical Garden 
b. Sukabumi Botanical Garden 
114 
 
 
c. Lembang Botanical Garden 
d. Bogor Botanical Garden 
Read the text, then answer the following questions number 27 to 30 
My Football Experience 
When I was in junior high school, I really loved football. Every Saturday 
afternoon I practised in school field with my team and my coach. They were 
strong and smart players. My coach, Mr. Sentana was a kind person. But, while he 
was coaching us, he was very discipline. He would grounded anyone who came 
late and not obeyed the team‟s rules. 
With Mr. Sentana, our team won many tournaments in many big cities. Our 
team named after our school, 67 team (from SMP 67) and we had many fans too, 
you know. Ooh, that was so cool. Now, I still love football and have a team too. 
But, my parents warn me to pay attention more to my study, football just for 
hobby. 
27. What is the purpose of the writer above..... 
a. To explain about his football experience 
b. To describe about his football experience 
c. To amuse the reader about about his football experience 
d. To retell about his football experience 
 
28. There are the general ideas of the second paragraph, except..... 
a. The football team name‟s is 67 team 
b. The football team name‟s is named after the school name 
c. The writer does not love football know 
d. The writer is still love football 
 
29. He would grounded anyone who came late and not obeyed the team‟s 
rules. The word “he” refers to..... 
a. I 
b. Mr. Sentana 
c. The 67 team 
d. My team and my coach 
 
30. What is the warning of the writer‟s parents? 
a. The writer should focus on his study 
b. The writer should practice football more 
c. The writer should obey the team rule‟s 
d. The writer should discipline  
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Questions number 31 to 35 are based on the following text 
My name is Ary. Three years ago when I was in junior high school, I met 
two people that later became my best friends. The first one was Eric. He was an 
athelete for our school. He was tall and muscular. The other one was Ricky. He 
was a very diligent student. He liked to read the encyclopedia and he the ranked 
first in my class. 
I liked them both because they were very friendly to other people. 
Eventhough Eric and Ricky were very famous in our school, he were not arrogant. 
They made friends with anybody including me. 
31. When did Ary meet his friends? 
a. Three yeras ago 
b. Two years ago 
c. Last week 
d. Yesterday  
 
32. Who were Ary‟s best friends? 
a. Andi and Eric 
b. Eric and Putra 
c. Ricky and Eric 
d. Sigit and Ricky 
 
33.   What was Eric in school? 
a. A musician 
b. A boy scout 
c. A photographer 
d. An athele 
 
34. What kind of person was Ricky? 
a. A careless student 
b. A stupid student 
c. A diligent student 
d. A lazy student 
 
35. He was a very diligent student. The underline word same meaning with..... 
a. Smart 
b. Lazy 
c. Stupid 
d. Indolent 
Read the text, then answer the following questions number 36 to 40 
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The police thought that two burglars started the robbery at 151 Pattimura street on 
Sunday afternoon. The burglars broke into the students‟s room while they were 
going to a football game. They never thought that while they were away, buglars 
would break into their boarding house. 
36. The communicative purpose of the text above is..... 
a. To share an amusing incident 
b. The describe the robbery happened 
c. To retell the robbery in boarding house 
d. To explain the readers about informative events 
 
37. The text is in form of a /an..... 
a. Report 
b. Recount 
c. Anecdote 
d. Description 
 
38. Where did the robbery take place? 
a. At 151 Pattimura street 
b. At 151 Gajahmada street 
c. At 161 Pattimura street 
d. At 161 Gajahmada street 
 
39. When did the robbery happen? 
a. Sunday morning 
b. Sunday afternoon 
c. Sunday evening 
d. Sunday night 
 
40. “.....they were going to a football game.” The word „they‟ refers to..... 
a. The police 
b. The burglar 
c. The robber 
d. The student 
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APPENDIX 5 
KEY ANSWER OF TRY-OUT 
 
1. A 21. B 
2. D 22. B 
3. B 23. C 
4. C 24. D 
5. A 25. B 
6. C 26. D 
7. B 27. D 
8. D 28. C 
9. A 29. B 
10. D 30. A 
11. B 31. A 
12. D 32. C 
13. A 33. D 
14. A 34. C 
15. D 35. A 
16. B 36. C 
17. C 37. B 
18. A 38. A 
19. B 39. B 
20. D 40. D 
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APPENDIX 6 
VALIDITY AND RELIABILITY OF TRY-OUT 
A. The Validity of the Data 
The calculation of validity try-out test of students‟ reading 
comprehension using “Product Moment” formula, as follows: 
rxy   =   
𝑁 XY−  X ( 𝑌)
  𝑁 X2  −   X2    {N Y2−( 𝑌2)}
 
For instance item number 4 calculated: 
rxy   =   
 38 (945) −  31 (1059)
   38  31 −  31 2  38  31237  − (1059)²
 
rxy    =   
35910 −32829
 1178−961 1187006 −1121481
 
rxy = 
3081
 217 65525
 
rxy = 
3081
3770.79
  
rxy = 0.8171 
Based on the result of calculation above, it can be seen that the rxy 
(0.8171) is higher than rtable N for 38 at the level of significance (ɑ) 0.05 = 
0.320. So rxy > rtable (0.8171 > 0.320) and the item number is concluded valid. 
For the other item, it is calculated in same way. 
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B. The Reliability of the Data 
To know whether the instrument is reliable or not ro is compared with 
rtable. The reability try-out test of students‟ reading comprehension is 
calculated using “Spearman Brown” formula, as follows: 
𝑟𝑖 =  
2𝑟𝑏
1  + 𝑟𝑏
  
𝑟𝑖 =  
2   . 0.8171
1  + 0.8171
  
𝑟𝑖 =  
1.6342
1.8171
  
𝑟𝑖 =  0.8993  
Based on the reability try-out test of students‟ reading comprehension 
above is acquired the ri (0.8993) is higher than rtable for N = 38 at the level of 
significance (ɑ) 0.05 = 0.320. So, ri > rt (0.8993 > 0.320) and it is concluded 
reliable. 
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APPENDIX 7 
BLUE PRINT OF PRE-TEST 
Blue Print of Pre-test 
Basic Competence: 
Understanding the idea and information explicitly stated in the passage. 
No. Indicators  Number of Items 
1. Identify genre of the text 1, 28 
2. Identify general idea 7, 9, 11, 12 
3. Identify stated detail information 3, 5, 6, 10, 17, 18, 20, 21, 23, 
24, 25, 26, 29, 30 
4. Identify refer to 19 
5. Identify synonym the underline word 14 
6. Guessing the meaning of unfamiliar word 8 
7. Identify the author purpose 2, 15, 22, 27 
8. Identify implied information 4, 13, 16 
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APPENDIX 8 
INSTRUMENT OF PRE-TEST 
PRE-TEST 
MTsN 3 BOYOLALI 
TAHUN PELAJARAN 2017/2018 
 
Nama  : 
Kelas  : 
No. Absen : 
Waktu/Tgl : 40 Menit/       , April 2018 
Recite BASMALLAH before you start answer the questions! 
Choose the correct answer by crossing a, b, c, or d!!! 
Read the following text to answer questions number 1-4 
Yesterday, my family and I went to the Zoo. When we arrived at the Zoo, 
we went to the shop to buy some foods to give for the animals. 
After getting the food, we went to the nocturnal house where we saw birds 
and reptiles which only come out at night. Before having lunch, we went for a ride 
on the elephant. It was a thrill to ride it. Dad fell off when he let go off the rope, 
but he was ok. 
During the lunch we fed some birds in the park. In the afternoon we saw the 
animal being fed. When we returned home we were very tired but happy. It was 
because we had so much fun activities at many places at the Zoo. 
1. The text above is a..... 
a. Recount 
b. Narrative 
c. Report 
d. Descriptive 
 
2. What is the communicative purpose of the text above..... 
a. To descibe the reader about the Zoo 
b. To amuse the reader about holiday to the Zoo 
c. To present information about holiday to the Zoo 
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d. To retell the writer‟s expeience about holiday to the Zoo 
 
 
3. What happened to the writer‟s dad when he rode an elephant? 
a. He fell a thrill 
b. He fell off 
c. He fell failed 
d. He fell fun 
 
4. Why did the writer and his family fell very tired after having a trip to the 
Zoo? 
a. They took a long time to reach the Zoo area 
b. They had no time to take a rest in the Zoo 
c. They had to visit many places in the Zoo 
d. They had to feed a lot of animals in the Zoo 
 
Read the following text to answer questions number 5-8 
Last week, Mr. Tatang‟s wife had an accident. Her youngest child, Putra, 
was at home when it happened. He was playing with his new toy car. Suddenly 
Putra heard mother calling, “Help! Help!” he ran to the kitchen. His mother was 
had burnt herself with some hot cooking oil. She was crying with pain and the pan 
was on fire. Mr. Tatang had gone to the office. The other children gone to school. 
Putra was too small to help his mother, and she was too frightened to speak 
sensibly to him. But he ran to the neighbor‟s house and asked his neighbor to 
come and help his mother. The neighbor soon put out the fire and took Putra‟s 
mother to the clinic. 
When Mr. Tatang came home, his wife told him what had happened. He 
was very proud of his son, “When you are a man, you will be just like your 
father.” she said. 
5. What happened to Putra‟s mother when he was playing with his new toy 
car? 
a. His mother was crying. 
b. His mother was cooking. 
c. His mother was burned by a hot cooking oil. 
d. His mother was holding a hot cooking oil. 
 
6. Who took Mrs. Tatang to the clinic? 
a. Her husband 
b. Her neighbor 
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c. Her daughter 
d. Her youngest son 
 
 
7. The main idea of the second paragraph is..... 
a. Mrs. Tatang got an accident 
b. Mrs. Tatang and her son got accident 
c. Mr. Tatang proud of his son 
d. Putra asked his neighbor to help 
 
8. When Mr. Tatang came home, his wife told him what had happened. The 
word „him‟ refers to..... 
a. Mr. Tatang 
b. Mrs. Tatang 
c. Putra 
d. The neighbor 
Read the following text to answer questions number 9-10 
Last holiday my students and I went to Jogjakarta. We stayed at Moriison 
Hotel which is not a long way from Malioboro. On Friday, we went to Prambanan 
temple. There are three major sanctuaries, the Brahmana, Syiwa, and Wisnu 
sanctuaries. They are truly stunning.  
On Saturday morning we went to Yogya Kraton. We spent around two 
hours there. We were fortunate cause of we were driven by a brilliant and 
amicable guide. At that point we continued with our adventure to Borobudur. We 
arrived there at 04.00 p.m. At 06.00 p.m. we heard the declaration that Borobudur 
entryway would be closed. In the evening we left Jogjakarta by bus. 
9. The text above basically talks about..... 
a. The writer‟s experience at Yogya Kraton 
b. The writer‟s impression about the guide 
c. The writer‟s first visit to Prambanan 
d. The writer‟s trip to Jogjakarta 
 
10. What else the big temples in Prambanan? 
a. Angkor Wat, Syiwa, and Sudra Temples 
b. Brahmana, Syiwa, and Wisnu Temples 
c. Paria, Bahmana, and Syiwa Temples 
d. Wisnu, Syiwa, and Borobudur Temples 
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Read the following text to answer questions number 11-14 
Last week, I visited my pen pal‟s house. His name is Anto. There were 
many activities I did there. In the morning, Anto and I had breakfast. We had 
traditional food. I liked it very much.  
After breakfast, he took me to the garden behind his house. The garden was 
very big and beautiful. There was a big bird cage in the garden. There were many 
kind of birds. I spent a long time feeding the birds. I also took pictures with those 
beautiful birds. 
After visiting the bird cage, Anto and I went to the flower garden not far 
from his house. We took a rest and had lunch under a big tree and watch 
butterflies flying above colorful flowers. In the afternoon, we swam in the pool at 
backyard. It was so fun. I really enjoyed my time wih Anto. 
11. The text above tells us about..... 
a. A holiday at a friend‟s place 
b. A picture of bird 
c. A big bird cage 
d. A big garden 
 
12. What is the last paragraph about? 
a. Anto had butterflies as his pet 
b. The writer‟s friend is a good swimmer 
c. There are a lot of flowers in Anto‟s house 
d. The writer had a good time with his friend 
 
13. From the text, we know that the writer..... 
a. Lived in the same village wih his pen pal, Anto 
b. Spent his holiday at friend‟s house 
c. Liked butterflies and swimming very much 
d. Had gone and visited many places during his holiday 
 
14. “I spent a long time feeding the birds.” What is the meaning of the 
underline word? 
a. Memberi makan 
b. Memberi baju 
c. Memberi topi 
d. Memberi seragam 
Questions 15 to 21 are based on the following text 
Botanical Garden 
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I went to a Botanical garden. It was large, landscaped parks where plants 
were grown for scientific purposes and for public display. People could stroll 
down flowers bordered paths or sat on benches and admired the beautiful plants. 
Most of the plants were labelled with their popular as well as their scientific 
names. 
In greenhouse, long, low buildings made of glass and artificially heated, the 
more delicate plants cultivated. One of the greatest botanical gardens in the world 
today is the Royal Botanic Garden at Kew, England. It is commonly known as 
Kew Gardens. One of the largest botanical gardens in the United States is the New 
York Botanical Gardens, Bronx, New York, which contains 13,000 species 
vareties of plants. 
 
15. What is the purpose of the text above..... 
a. To explain about Botanical garden 
b. To describe about Botanical garden 
c. To entertain the reader about go to the Botanical garden 
d. To retell the writer‟s experience go to the Boanical garden 
 
16. What are most of the plants labelled with? All the answers are correct, 
except..... 
a. With their popular name 
b. With their unfamiliar name 
c. With their scientific name 
d. With their familiar name 
 
17. What are botanical gardens? They are large, landscape parks where..... are 
grown. 
a. Trees 
b. Plants 
c. Shrubs 
d. Vegetables 
 
18. A greenhouse is a long, low building made of..... and artificially heated. 
a. Stone 
b. Bricks 
c. Glass 
d. Wood 
 
19. The delicate plants are cultivated. The same meaning of the underline 
word is… 
a. Loud  
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b. Hard 
c. Strong  
d. Soft 
 
20. Where is the Royal Botanic Garden at Kew? 
a. In Europe 
b. In England 
c. In West Europe 
d. In East Europe 
 
21. Where is the Botanical garden in West Java? 
a. Bandung Botanical Garden 
b. Sukabumi Botanical Garden 
c. Lembang Botanical Garden 
d. Bogor Botanical Garden 
Read the text, then answer the following questions number 22 to 23 
My Football Experience 
When I was in junior high school, I really loved football. Every Saturday 
afternoon I practised in school field with my team and my coach. They were 
strong and smart players. My coach, Mr. Sentana was a kind person. But, while he 
was coaching us, he was very discipline. He would grounded anyone who came 
late and not obeyed the team‟s rules. 
With Mr. Sentana, our team won many tournaments in many big cities. Our 
team named after our school, 67 team (from SMP 67) and we had many fans too, 
you know. Ooh, that was so cool. Now, I still love football and have a team too. 
But, my parents warn me to pay attention more to my study, football just for 
hobby. 
22. What is the purpose of the writer above..... 
a. To explain about his football experience 
b. To describe about his football experience 
c. To amuse the reader about about his football experience 
d. To retell about his football experience 
 
23. What is the warning of the writer‟s parents? 
a. The writer should focus on his study 
b. The writer should practice football more 
c. The writer should obey the team rule‟s 
d. The writer should discipline  
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Questions number 24 to 26 are based on the following text 
My name is Ary. Three years ago when I was in junior high school, I met 
two people that later became my best friends. The first one was Eric. He was an 
athelete for our school. He was tall and muscular. The other one was Ricky. He 
was a very diligent student. He liked to read the encyclopedia and he the ranked 
first in my class. 
I liked them both because they were very friendly to other people. 
Eventhough Eric and Ricky were very famous in our school, he were not arrogant. 
They made friends with anybody including me. 
24. When did Ary meet his friends? 
a. Three yeras ago 
b. Two years ago 
c. Last week 
d. Yesterday  
 
25. What was Eric in school? 
a. A musician 
b. A boy scout 
c. A photographer 
d. An athele 
 
26. What kind of person was Ricky? 
a. A careless student 
b. A stupid student 
c. A diligent student 
d. A lazy student 
 
Read the text, then answer the following questions number 27 to 30 
The police thought that two burglars started the robbery at 151 Pattimura street on 
Sunday afternoon. The burglars broke into the students‟s room while they were 
going to a football game. They never thought that while they were away, buglars 
would break into their boarding house. 
27. The communicative purpose of the text above is..... 
a. To share an amusing incident 
b. The describe the robbery happened 
c. To retell the robbery in boarding house 
d. To explain the readers about informative events 
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28. The text is in form of a /an..... 
a. Report 
b. Recount 
c. Anecdote 
d. Description 
29. Where did the robbery take place? 
a. At 151 Pattimura street 
b. At 151 Gajahmada street 
c. At 161 Pattimura street 
d. At 161 Gajahmada street 
 
30. When did the robbery happen? 
a. Sunday morning 
b. Sunday afternoon 
c. Sunday evening 
d. Sunday night 
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APPENDIX 9 
KEY ANSWER OF PRE-TEST 
 
1. A 16. B 
2. D 17. B 
3. B 18. C 
4. C 19. D 
5. C 20. B 
6. B 21. D 
7. D 22. D 
8. A 23. A 
9. D 24. A 
10. B 25. D 
11. A 26. C 
12. D 27. C 
13. B 28. B 
14. A 29. A 
15. D 30. B 
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APPENDIX 10 
LESSON PLAN OF EXPERIMENTAL CLASS 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Kelas Eksperimen 
 
Satuan Pendidikan  : MTsN 3 Boyolali 
Mata Pelajaran  : Bahasa Inggris 
Kelas/Semester  : VIII/Genap 
Materi pokok   : Recount Text 
Alokasi waktu   : 2 x 40 menit  
 
A. Kompetensi Inti (KI) 
1. Menghargai dan menghayati ajaran agama yang dianutnya. 
2. Menghargai dan menghayati perilaku jujur, disiplin, tanggung jawab, 
peduli (toleransi, gotong royong), santun, percaya diri, dalam berinteraksi 
secara efektif dengan lingkungan social dan alam dalam jangkauan 
pergaulan dan keberadaannya. 
3. Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan 
rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya 
terkait fenomena dan kejadian tampak mata. 
4. Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 
pandang/teori. 
 
B. Kompetensi Dasar 
1.1. Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai bahasa 
pengantar komunikasi internasional yang diwujudkan dalam semangat 
belajar. 
2.1. Menunjukkan perilaku santun dan peduli dalam melaksanakan komunikasi 
interpersonal dengan guru dan teman. 
2.2. Menunjukkan perilaku jujur, disiplin, percaya diri, dan bertanggung jawab 
dalam melaksanakan komunikasi transaksional dengan guru dan teman. 
2.3. Menunjukkan perilaku tanggung jawab, peduli, kerjasama, dan cinta 
damai, dalam melaksanakan komunikasi fungsional. 
3.11.Membandingkan fungsi sosial, struktur teks, dan unsur kebahasaan 
beberapa teks personal recount lisan dan tulis dengan memberi dan 
meminta informasi terkait pengalaman pribadi di waktu lampau, pendek 
dan sederhana, sesuai dengan konteks penggunaannya. 
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Indikator : 
3.11.1. Memahami fungsi sosial dari teks personal recount tulis. 
3.11.2. Menentukan struktur teks dari teks personal recount tulis sesuai 
dengan konteks penggunaannya.  
3.11.3. Mengidentifikasi unsur-unsur kebahasaan dari teks personal 
recount tulis sesuai dengan konteks penggunaannya. 
4.11.Menangkap makna secara kontekstual terkait fungsi sosial, struktur teks, 
dan unsur kebahasaan teks recount lisan dan tulis, sangat pendek dan 
sederhana, terkait pengalaman pribadi di waktu lampau. 
Indikator :  
Memahami isi dari contoh teks recount pendek dan sederhana yang 
disampaikan oleh guru terkait dengan pengalaman pribadi di waktu 
lampau. 
4.12.Menyusun teks recount lisan dan tulis, sangat pendek dan sederhana, 
terkait pengalaman pribadi di waktu lampau (personal recount), dengan 
memperhatikan fungsi sosial, struktur teks, dan unsur kebahasaan, secara 
benar dan sesuai konteks. 
Indikator : 
Menyususn teks recount pendek dan sederhana terkait dengan 
pengalaman pribadi individu siswa di masa lampau. 
 
C. Tujuan Pembelajaran 
1. Siswa mampu memahami fungsi sosial teks recount pendek dan sederhana. 
2. Siswa mampu mengidentifikasi struktur teks recount pendek dan 
sederhana. 
3. Siswa mampu mengidentifikasi unsur-unsur kebahasaan dari teks recount 
pendek dan sederhana. 
 
D. Materi Pembelajaran 
Fungsi social : Melaporkan, mengambil teladan, membanggakan. 
Struktur teks : 
 Orientasi  
 Urutan kejadiaan/kegiatan 
 Orientasi ulang 
 
Unsur Kebahasaan 
 Kalimat deklaratif dan interogatif dalam Simple Past Tense. 
 Adverbia dan frasa preposisional penunjuk waktu: yesterday, last month, 
an hour ago, dsb. 
 Adverbia penghubung waktu: first, then, after that, before, at last, finally, 
dsb. 
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 Nomina singular dan plural dengan atau tanpa a, the, this, those, my, 
their, dsb. 
 Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan. 
 
Topik 
Peristiwa, pengalaman yang terjadi di sekolah, rumah, dan yang dapat 
menumbuhkan perilaku yang termat di KI. 
 
Recount Text 
Recount Text is a text that telling the reader about a story, action, activity or 
experience that happened in the past. 
Social Function: 
a. To give the audience a description of what occured and when it 
occured. 
b. To retell events for the purpose of informing or entertaining. 
Generic Structure of Recount Text 
Recunt text has 3 structure of a text: 
1. Orientation, tells who was involved, what happened, where the events 
took place, and when it happened. 
2. Events (event 1 and 2), tell what happened and in what sequence. 
3. Reorientation, consists of optional-closure of events/ending. 
Characteristics of recount text 
a. Using past tense because its tells about events that happened in the 
past, such as: 
 Go  => went 
 Get  => got 
 Take  => took 
 Eat   => ate 
 Drink  => drank 
 Want  => wanted 
b. Using conjunction and time connectives, such as: 
 Before 
 After 
 Then 
 When 
 First 
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 Last 
 Yesterday  
Example 
Pertemuan I 
Last night, I read an article about adolescence in a magazine. I learned that 
it was a time of change between childhood and adulthood. 
After I finished reading the article from the magazine, I remembered my 
own adolescence. I was 14 at that time. I felt very emotional about everything. 
But I tried to learn more about myself. I tried to discover what I wanted to do, 
and what kind of people I wanted to be. 
To divert my emotions, I took many extracurricular activities. I took piano 
lesson on Mondays. On Tuesdays, I joined an English course. Then on 
Wednesdays and Thursdays, I had extra science and math lessons. Fridays, it 
was my time to play basketball with my friends. Finally, I spent of my 
weekends with my family. 
I was able to control my emotions and to have a place where I could 
express my creativity in positive ways. 
Pertemuan II 
Gardening 
Last Sunday, I was gardening with my father. It was half past six in the 
morning. The air was really fresh. My dad called me from the yard. He said 
something about „banana‟. I walked to where he stood looking at one of my 
banana tress. I saw some of them are already yellow. What a great view! 
Next, we were busy to harvest the bananas it was my first time to do this. 
We just moved to this new house for about six months. Here, we have some 
yard besides the house with banana and guava trees.  
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After that I watered the vertical garden and pulled off the wild grass. I also 
collected the old leaves and realized that the yard looked nicer and cleaner after 
that. 
Finally, I picked 2 ripe guavas. Hmm, they smelt nice. I took a shower and had 
breakfast with my parents right after that. It was a fine Sunday morning. I felt a 
stronger bond by doing the gardening with my father. 
Pertemuan III 
Go To Bandung 
One day I went to Bandung with my friend for vacation. We went there on 
a bus. When we arrived in Cianjur, the bus stopped for a rest. I got off the bus 
to get a cup of coffee, but my friend didn‟t. Then I went to a mosque to pray. It 
took only a few minutes to pray, but when I came out again the bus was not 
there. I had gone! Shocked and confused. I asked the shopkeeper about the bus. 
She said that the bus had departed about five minutes ago. 
I tried to call my friend on my cell phone, but the battery was running low. 
I couldn‟t do anything but hope and pray. After several minutes, my wish came 
true. The bus came back! I got on the bus and walked to my seat. I was so 
ashamed when everybody on the bus looked at me. I could feel my face turned 
red. 
I asked my friend why she didn‟t tell the driver that I was still outside. “I did, I 
told him several times that you were outside, but he said that you were in the 
bus toilet because he saw a man going into the toilet,” my friend replied, 
laughing. The other passangers smiled at me. I was so embarrassed. 
Pertemuan IV 
Holiday in Santolo Beach 
          When holiday, after visiting my parent at Pameungpeuk Garut, my 
family and I went to Santolo Beach to refresh our mind after the long time of 
work. It's rarely to take a vacation because I'm very busy. 
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          The way to Santolo beach is quite good, and the view is really beautiful. 
On our left and right is full of rice fields and many coconut trees along the 
way. But when we nearly arrived, there was a long traffic jam. So we hardly to 
get in into the beach. I guess this was because of the long holiday, so people 
want to go to beach too. Then we just take a walk to the beach because it was 
not far. Fortunately the weather was not too hot on that day. 
          After we arrived, the beach was so crowded. But we still enjoyed the 
time by took pictures, swimming, playing sand, and go around the beach by 
boat. We stay overnight in the inn that we have rent before. We got up so early 
in the morning that we could enjoy sunrise landscape at the beach. My cousin 
playing with white sand and I took a picture of him. 
          A day at Santolo beach felt so short, we were quite tired for playing a 
whole day, but we were very happy. 
 
E. Metode Pembelajaran 
a. Pendekatan : Scientific Approach 
b. Metode : Cooperative Learning  
c. Teknik  : Teams Games Tournaments (TGT) 
 
F. Media, Alat, dan Sumber Pembelajaran 
1 Media : Kertas  
2 Alat/bahan : Whiteboard 
3 Sumber Belajar : Kementerian Pendidikan dan Kebudayaan Republik 
Indonesia. 2014. “Bahasa Inggris When English Rings a Bell”. Jakarta: 
Pusat Kurikulum dan Perbukuan, Balitbang, Kemdikbud., English in Focus 
for Grade VIII Junior High School SMP/MTs. 
 
G. Langkah-Langkah Pembelajaran 
Pertemuan I 
1. Kegiatan Pendahuluan (10’) 
a. Salam pembuka 
b. Berdoa 
c. Cek kehadiran siswa 
d. Apersepsi 
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2. Kegiatan Inti (60’) 
Guru Siswa 
Mengamati  
(Class Presentation) 
 Menunjukkan slide yang berisi 
contoh  teks recount. 
 Meminta beberapa siswa untuk 
membacakan contoh teks 
recount. 
 Bersama dengan siswa 
mendiskusikan isi dari teks 
recount. 
 Menjelaskan slide yang terkait 
dengan fungsi sosial, struktur 
kebahasaan, dan unsur teks 
(generic structure). 
 
 Mengamati slide teks recount 
yang guru tampilkan di depan 
kelas. 
 Membaca teks sesuai perintah 
guru. 
 Bersama dengan guru 
berdiskusi isi dari teks recount. 
 Menengarkan penjelasan guru 
yang ditunjukkan dalam slide. 
Menanya  
 Memberi kesempatan kepada 
siswa untuk bertanya apa yang 
belum diketahuinya terkait 
dengan teks recount. 
 Bertanya apa yang belum 
diketahui dan dirasa sulit terkait 
dengan teks recount. 
Mencoba  
(Team Study) 
 Membagi siswa dalam beberapa 
tim, setiap tim terdiri dari 4-5 
siswa.  
 Memberikan teks recount 
dengan topic holiday to the 
Uncle’s house dan meminta 
siswa untuk membaca serta 
memahami teks bersama tim. 
 Meminta siswa bekerja dalam 
tim untuk membahas generic 
structure, isi teks serta informasi 
dari teks recount dengan topic 
holiday to the Uncle’s house. 
 Meminta siswa menjawab soal-
soal tentang teks yang dibahas. 
 Membimbing siswa dalam 
berkelompok. 
 
 Mengikuti perintah guru. 
 Membaca dan memahami teks 
recount. 
 Membahas teks recount terkait 
dengan generic structure, isi 
teks serta informasi bersama 
tim. 
 Mengerjakan lembar kegiatan 
secara kerja tim. 
 
Menalar 
 Memastikan setiap tim bekerja  Menjelaskan materi terkait 
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sama untuk saling menjelaskan 
kepada setiap anggota terkait 
dengan lembar kegiatan yang 
diberikan oleh guru. 
dengan teks recount kepada 
seluruh teman tim. 
Mengkomunikasikan 
 Meminta perwakilan tim maju 
kedepan untuk membacakan 
hasil dari team study. 
 Maju kedepan untuk 
membacakan hasil team study. 
 
 
3. Kegiatan Penutup (10’) 
a. Membuat refleksi/kesimpulan pelajaran. 
b. Berdoa 
c. Salam penutup 
 
Pertemuan II 
1. Kegiatan Pendahuluan (10’) 
a. Salam pembuka 
b. Berdoa 
c. Cek kehadiran siswa 
d. Apersepsi 
 
2. Kegiatan Inti (60’) 
Guru Siswa 
Mengamati 
(Class Presentation) 
 Menunjukkan slide yang berisi 
contoh  teks recount. 
 Meminta beberapa siswa untuk 
membacakan contoh teks 
recount. 
 Bersama dengan siswa 
mendiskusikan isi dari teks 
recount. 
 Menjelaskan slide yang terkait 
dengan fungsi sosial, struktur 
kebahasaan, dan unsur teks 
(generic structure). 
 
 Mengamati slide teks recount 
yang guru tampilkan di depan 
kelas. 
 Membaca teks sesuai perintah 
guru. 
 Bersama dengan guru 
berdiskusi isi dari teks recount. 
 Mendengarkan penjelasan guru 
yang ditunjukkan dalam slide. 
Menanya 
 Memberi kesempatan kepada 
siswa untuk bertanya apa yang 
belum diketahuinya terkait 
dengan teks recount. 
 Bertanya apa yang belum 
diketahui dan dirasa sulit 
terkait dengan teks recount. 
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Mencoba 
(Team Study) 
 Membagi siswa dalam beberapa 
tim, setiap tim terdiri dari 4-5 
siswa.  
 Memberikan teks recount 
dengan topic holiday to Lombok 
dan meminta siswa untuk 
membaca serta memahami teks 
bersama tim. 
 Meminta siswa bekerja dalam 
tim untuk membahas generic 
structure, isi teks serta informasi 
dari teks recount dengan topic 
holiday to Lombok. 
 Meminta siswa menjawab soal-
soal tentang teks yang dibahas. 
 Membimbing siswa dalam 
berkelompok. 
 
 Mengikuti perintah guru. 
 Membaca dan memahami teks 
recount. 
 Membahas teks recount terkait 
dengan generic structure, isi 
teks serta informasi bersama 
tim. 
 Mengerjakan lembar kegiatan 
secara kerja tim. 
 
Menalar 
(Tournaments) 
 Mempersiapkan bacaan teks 
recount, kartu bernomor yang 
berisi soal dan jawaban, serta 
lembar skor permainan. 
 Menempatkan siswa ke meja 
turnamen dan menyebutkan 
siswa yang bertugas sebagai 
pembaca, penjawab 1, dsb. 
 Menjelaskan peraturan 
permainan, game turnamen 
dibatasi 20 menit, game dimulai 
ketika siswa yang bertugas 
sebagai pembaca membacakan 
soal, dan setiap siswa yang 
menjawab benar bisa 
menyimpan kartu soal dan 
mendapat skor. 
 
 Mulai membaca dan 
mempelajari lembar bacaan. 
 Duduk sesuai perintah guru. 
 Mendengarkan instruksi guru 
dan bersiap untuk memulai 
turnamen. 
Mengkomunikasikan 
(Team Recognition) 
 Menginstruksikan siswa untuk 
menghitung kartu yang 
dibawanya dan menuliskan skor 
yang didapat ke lembar skor 
permainan. 
 
 Menghitung kartu yang di 
bawa dan menulis jumlahnya 
dilembar skor permainan. 
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 Mengambil lembar skor 
permainan di setiap meja 
turnamen. 
 
3. Kegiatan Penutup (10’) 
1. Membuat refleksi/kesimpulan pelajaran. 
2. Berdoa 
3. Salam penutup 
 
Pertemuan III 
1. Kegiatan Pendahuluan (10’) 
a. Salam pembuka 
b. Berdoa 
c. Cek kehadiran siswa 
d. Apersepsi 
 
2. Kegiatan Inti (60’) 
Guru Siswa 
Mengamati 
(Class Presentation) 
 Menunjukkan slide yang berisi 
contoh  teks recount. 
 Meminta beberapa siswa untuk 
membacakan contoh teks 
recount. 
 Bersama dengan siswa 
mendiskusikan isi dari teks 
recount. 
 Menjelaskan slide yang terkait 
dengan fungsi sosial, struktur 
kebahasaan, dan unsur teks 
(generic structure). 
 
 Mengamati slide teks recount 
yang guru tampilkan di depan 
kelas. 
 Membaca teks sesuai perintah 
guru. 
 Bersama dengan guru 
berdiskusi isi dari teks recount. 
 Mendengarkan penjelasan guru 
yang ditunjukkan dalam slide. 
Menanya 
 Memberi kesempatan kepada 
siswa untuk bertanya apa yang 
belum diketahuinya terkait 
dengan teks recount. 
 Bertanya apa yang belum 
diketahui dan dirasa sulit 
terkait dengan teks recount. 
Mencoba 
(Team Study) 
 Membagi siswa dalam beberapa 
tim, setiap tim terdiri dari 4-5 
siswa.  
 
 Mengikuti perintah guru. 
 Membaca dan memahami teks 
recount. 
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 Memberikan teks recount 
dengan topic holiday 
“Camping” dan meminta siswa 
untuk membaca serta memahami 
teks bersama tim. 
 Meminta siswa bekerja dalam 
tim untuk membahas generic 
structure, isi teks serta informasi 
dari teks recount dengan topic 
holiday “Camping”. 
 Meminta siswa menjawab soal-
soal tentang teks yang dibahas. 
 Membimbing siswa dalam 
berkelompok. 
 Membahas teks recount terkait 
dengan generic structure, isi 
teks serta informasi bersama 
tim. 
 Mengerjakan lembar kegiatan 
secara kerja tim. 
 
Menalar 
(Tournaments) 
 Mempersiapkan bacaan teks 
recount, kartu bernomor yang 
berisi soal dan jawaban, serta 
lembar skor permainan. 
 Menempatkan siswa ke meja 
turnamen dan menyebutkan 
siswa yang bertugas sebagai 
pembaca, penjawab 1, dsb. 
 Menjelaskan peraturan 
permainan, game turnamen 
dibatasi 20 menit, game dimulai 
ketika siswa yang bertugas 
sebagai pembaca membacakan 
soal, dan setiap siswa yang 
menjawab benar bisa 
menyimpan kartu soal dan 
mendapat skor. 
 
 Mulai membaca dan 
mempelajari lembar bacaan. 
 Duduk sesuai perintah guru. 
 Mendengarkan instruksi guru 
dan bersiap untuk memulai 
turnamen. 
Mengkomunikasikan 
(Team Recognition) 
 Menginstruksikan siswa untuk 
menghitung kartu yang 
dibawanya dan menuliskan skor 
yang didapat ke lembar skor 
permainan. 
 Mengambil lembar skor 
permainan di setiap meja 
turnamen. 
 
 Menghitung kartu yang di 
bawa dan menulis jumlahnya 
dilembar skor permainan. 
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3. Kegiatan Penutup (10’) 
a. Membuat refleksi/kesimpulan pelajaran. 
b. Berdoa 
c. Salam penutup 
 
Pertemuan IV 
1. Kegiatan Pendahuluan (10’) 
a. Salam pembuka 
b. Berdoa 
c. Cek kehadiran siswa 
d. Apersepsi 
 
2. Kegiatan Inti (60’) 
Guru Siswa 
Mengamati 
(Class Presentation) 
 Menunjukkan slide yang berisi 
contoh  teks recount. 
 Meminta beberapa siswa untuk 
membacakan contoh teks 
recount. 
 Bersama dengan siswa 
mendiskusikan isi dari teks 
recount. 
 Menjelaskan slide yang terkait 
dengan fungsi sosial, struktur 
kebahasaan, dan unsur teks 
(generic structure). 
 
 Mengamati slide teks recount 
yang guru tampilkan di depan 
kelas. 
 Membaca teks sesuai perintah 
guru. 
 Bersama dengan guru 
berdiskusi isi dari teks recount. 
 Mendengarkan penjelasan guru 
yang ditunjukkan dalam slide. 
Menanya 
 Memberi kesempatan kepada 
siswa untuk bertanya apa yang 
belum diketahuinya terkait 
dengan teks recount. 
 Bertanya apa yang belum 
diketahui dan dirasa sulit 
terkait dengan teks recount. 
Mencoba 
(Team Study) 
 Membagi siswa dalam beberapa 
tim, setiap tim terdiri dari 4-5 
siswa.  
 Memberikan teks recount 
dengan topic holiday to 
“Grandparents’ Home” dan 
meminta siswa untuk membaca 
 
 Mengikuti perintah guru. 
 Membaca dan memahami teks 
recount. 
 Membahas teks recount terkait 
dengan generic structure, isi 
teks serta informasi bersama 
tim. 
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serta memahami teks bersama 
tim. 
 Meminta siswa bekerja dalam 
tim untuk membahas generic 
structure, isi teks serta informasi 
dari teks recount dengan topic 
holiday to “Grandparents’ 
Home”. 
 Meminta siswa menjawab soal-
soal tentang teks yang dibahas. 
 Membimbing siswa dalam 
berkelompok. 
 Mengerjakan lembar kegiatan 
secara kerja tim. 
 
Menalar 
(Tournaments) 
 Mempersiapkan bacaan teks 
recount, kartu bernomor yang 
berisi soal dan jawaban, serta 
lembar skor permainan. 
 Menempatkan siswa ke meja 
turnamen dan menyebutkan 
siswa yang bertugas sebagai 
pembaca, penjawab 1, dsb. 
 Menjelaskan peraturan 
permainan, game turnamen 
dibatasi 20 menit, game dimulai 
ketika siswa yang bertugas 
sebagai pembaca membacakan 
soal, dan setiap siswa yang 
menjawab benar bisa 
menyimpan kartu soal dan 
mendapat skor. 
 
 Mulai membaca dan 
mempelajari lembar bacaan. 
 Duduk sesuai perintah guru. 
 Mendengarkan instruksi guru 
dan bersiap untuk memulai 
turnamen. 
Mengkomunikasikan 
(Team Recognition) 
 Menginstruksikan siswa untuk 
menghitung kartu yang 
dibawanya dan menuliskan skor 
yang didapat ke lembar skor 
permainan. 
 Mengambil lembar skor 
permainan di setiap meja 
turnamen. 
 Memasukkan skor ke dalam 
lembar rangkuman tim untk 
mengetahui tim manakah yang 
mendapatkan skor tertinggi. 
 
 Menghitung kartu yang di 
bawa dan menulis jumlahnya 
dilembar skor permainan. 
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3. Kegiatan Penutup (10’) 
a. Membuat refleksi/kesimpulan pelajaran. 
b. Berdoa 
c. Salam penutup 
 
H. Penilaian 
1. Teknik penilaian : tertulis 
2. Bentuk penilaian  : essay, menjawab pertanyaan 
3. Skor   :  
 Skor maksimal  : 10 
 Benar   : 1  
 Salah/tidak menjawab : 0 
 
 
 
 
 
Boyolali,   April 2018  
Disetujui oleh, 
Guru Pamong      Mahasiswa 
 
 
Nur Aida, S.Ag     Nur Hamidatus Sa‟diyah 
NIP. 197205201997032002    NIM. 143221196 
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Lampiran 1 
Text of the First Activity Sheet 
I went to my uncle‟s house in Batam last month on the long holiday. I 
stayed with uncle Antasena, aunt Firda, and their son which is my cousin Seno. 
They live in a small house in the centre of the city called Nagoya. I liked the 
house but I didn‟t like the area much because it was very noisy. 
Unfortunately, Seno and I disagreed on most things. He played loud music 
when I wanted to sleep. When his bestfriend came to stay, I had to sleep on the 
floor. My uncle and my aunt were very nice. We visited Batam Centre, Waterfront 
City and Nongsa Beach. The weather was hot all day long. When we went to a 
place called Barelang, Seno didn‟t want to go to the ex Vietnam camp, he wanted 
to go fishing on the Melur Beach. So, I went to the ex Vietnam camp on my own, 
but I didn‟t enjoy it.  
I can‟t say I would like to go back to my uncle house. It wasn‟t a very 
good holiday. 
Answer the questions with your team! 
1. What is the name of the text above? 
2. Mention and decscribe the generic structure of the teext above! 
3. What is the purpose of the text above? 
4. Can you tell who was involved, what happened, and what sequence in the 
text? 
5. Where did the writer spent the long holiday? 
6. Where does Antasena‟s family live? 
7. Why does the writer didn‟t like the area around Antasena‟s house? 
8. How does Seno‟s behavior? 
9. Was the writer has same behavior with Seno? 
10. Mention the word that pointing the activity happened in the past! 
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The Answer Key of the First Activity Sheet 
1. Recount text 
2. Orientation : paraghraph 1 
Event  : paraghraph 2 
Reorientation : paraghraph 3 
3. To retell the writer‟s experience stay in the uncle‟s house. 
4. The writer, uncle Antasena, aunt Firda, and cousin Seno. 
5. In the uncle‟s house in Batam. 
6. They live in the centre of Batam city called Nagoya. 
7. The writer didn‟t like the area around Antasena‟s house because i was very 
noisy. 
8. Seno/he has bad behaviour. 
9. No, he was not. 
10. Went, last month, stayed, called, liked, was, etc. 
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Text of the Second Activity Sheet  
Last Saturday I woke up early, but I didn‟t get up because there was no 
school. Suddenly, my telephone was rung. It was my friend Fanny, she asked me 
to go out at 10.00 o‟clock. She wanted to buy something in traditional market. 
Finally, we were out. In the street, I saw a piece of pink coupon. Interested 
with its colour, I took it, then fanny and I read this out. We were fully shocked, it 
was a receipt of a four nights tour to Lombok!! The expired date was that day. To 
our surprised, the name was Fanny Fenita and the birth date was exactly the same 
like Fanny my friend, and it was also valid for two persons. My God! We were 
thinking that maybe the coupon just fell from the sky and it was there for us. 
We were in hurried to the address of the tour agency that issued the 
coupon. The tour agency took care of everything. We went home and still could 
not believe what was going on. Two days later we were on the Senggigi Beach, 
lied in the warmth sun. Moreover, we had long public holiday, so we could enjoy 
the “gift” happily. We also bought some presents for our family and friends. 
Answer the questions with your team! 
1. What is the name of the text above? 
2. Can you tell who was involved, what happened, and what sequence in the 
text? 
3. Mention the generic structure of the text above! 
4. What is the meaning of the word „rung‟? 
5. Who is Fanny? 
6. What does happened when they are in the street to the market? 
7. Does they take the thing that they found in the street? 
8. Where will they go with the coupon? 
9. What about the closure/reorientation? Please explain! 
10. Mention the word that pointing the activity happened in the past! 
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The Answer Key of the Second Activity Sheet 
1. Recount Text 
2. The writer, Fanny 
3. Orientation, Event, Reorientation. 
4. Berbunyi 
5. Fanny is the witer‟s bestfriend. 
6. They saw a piece of pink coupon. 
7. Yes, they do. 
8. They go to Lombok island. 
9. They could enjoy the „gift‟ happily. 
10. Last Saturday, was, rung, asked, wanted, etc. 
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Text for the First Tournament in Teams Games Tournaments  
Second Meeting 
In My Junior High School 
When I was in junior high schooll, I was not a very diligent student. In 
fact, I was quite lazy. I hate all the subjects that I took during school, specially 
science. For me science was very difficult. It was hard for me to remember the 
chemical processes, physics calculations, and biological processes. 
Once, my teacher grounded me in the library because I did not do my 
Biology homework. The teacher asked me to read several books and make a 
summary about them. When I was browsing the shelves, I found a book entitled, 
“The Inventors of Medicine”. I thought “OK, this is a start”. I took it out then 
began reading it. 
I learned from the book about Edward Jenner. He was an English doctor 
who found the cure for smallpox. The next one was Louis Pasteur. His interest in 
bacteria led him to discover the treatments for rabies and anthrax. Just like 
Pasteur, Robert Koch‟s experiments on bacteria also proved that tuberculosis can 
be spread to others by contact. Finally, there was Alexander Flemming, a British 
bacteriologist who found the first antibiotic and penicilin. 
After I read the book, I realised that science is useful for human kind. By 
studying, we can discover things that can help human kind. Therefore, since that 
moment, I managed to change my behaviour and became a doctor.  
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Questions of the First Tournament: 
1. What is kind of the text above? 
a. Recount Text 
b. Narrative Text 
c. Procedure Text 
d. Descriptive Text 
 
2. What is the title of the text above? 
a. My Personal Experience 
b. My Experience 
c. At Junior High School 
d. In My Junior High School 
 
3. What is the communicative purpose 
of the text? 
a. To give information about the 
writer‟s experience 
b. To retell the writer’s 
experience in junior high 
school 
c. To entertain the readers about 
junior high school 
d. To amuse the readers 
 
4. When did the story take place? 
a. When the writer in the class 
b. When the writer in the library 
c. When the writer in junior high 
school 
d. When the writer in the house 
 
5. “I was not a very diligent student” 
the same meaning of the underline 
word is... 
a. Smart 
b. Clever 
c. Lazy 
d. Foolish 
 
6. What is the special subjects have 
been hate by the writer? 
a. History 
b. Math 
c. Science 
d. Social Studies 
 
7. Why the writer hate the a subject in 
the class? 
a. Very difficult 
b. So easy 
c. Smooth 
d. So interesting 
 
8. Mention the generic structure of 
recount text! 
a. Identification, Description 
b. Goal/aim, Materials, Steps 
c. General, Classification, 
Description 
d. Orientation, Events, 
Reorientation 
 
9. Who does invite the writer go to  the 
library? 
a. Mom 
b. Sister 
c. Classmate 
d. Teacher 
 
10. Why the teacher grounded the writer 
to the library? 
a. Because the writer‟s friend was 
clever 
b. Because the writer did not do 
the homework 
c. Because the writer made a noisy 
in the class 
d. Because the writer and friend 
active in the class 
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11. What does the writer do in the 
library? 
a. Tidy the book 
b. Playing game 
c. Reading several books 
d. Borrow a book 
 
 
12. What is the book‟s title that the 
writer found in the shelf? 
a. Science book 
b. Harry Potter 
c. My Personal Experience 
d. The Inventors of Medicine 
 
13. “I thought “OK, this is a start.” I 
took it out...” The underline word 
have meaning... 
a. Berpikir 
b. Berkata 
c. Belajar 
d. Berlari 
 
14. Who is Edward Jenner? 
a. Discoverer the treatments for 
rabies and anthrax 
b. He was an English doctor who 
found the cure for smallpox 
c. Conveyed that tuberculosis can 
be spread to others by contact 
d. A British bacteriologist who 
found the first antibiotic and 
penicilin 
 
15. “His interest in bacteria led him to 
discover.....” „his‟ refers to..... 
a. Alexander Flemming 
b. Edward Jenner 
c. Robert Koch‟s 
d. Louis Pasteur 
 
16. Who does say that tuberculosis can 
be spread to others by contact? 
a. Edward Jenner 
b. Robert Koch’s 
c. Louis Pasteur 
d. Alexander Flemming 
 
17. Who is Alexander Flemming? 
a. A British bacteriologist who 
found the first antibiotic and 
penicilin 
b. Conveyed that tuberculosis can 
be spread to others by contact 
c. Discoverer the treatments for 
rabies and anthrax 
d. He was an English doctor who 
found the cure for smallpox 
 
18. How manyy scientists that is found 
by the writer in the book entitled 
“The Inventors of Medicine”?  
a. 3 
b. 4 
c. 5 
d. 6 
 
19. “By studying, we can discover 
things.....” „we‟ refers to..... 
a. Teacher 
b. The writer 
c. Human 
d. Classmate 
 
20. What does the writer want after read 
the book and know about science? 
a. Studying hard 
b. Became a lazy person 
c. More responsible t the other 
d. Managed the behavior and 
became a doctor 
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Text of the Third Activity Sheet  
Camping 
Some years ago, my friends and I climbed the mountain which was not far 
from our home. We gathered in Diko‟s home to prepare the food, utensil, tent and 
others. After all the climber members had gathered, we decided to start to go there 
at 5 p.m. 
During the ascent, we told about funny story, sang and sometimes stopped 
our weakness. Around 6 p.m, we stopped to give change everyone to do the 
maghrib pray. At 7 p.m, we continued climbing until 9 night. Finally we got the 
top of the mountain, we prepared to set the tent, for girl prepared the dinner. After 
finishing all, we went bed. 
Next day, we woke up earlier at 4 a.m, it meant to see the sun rise, we 
were so amazed to see it directly through the mountain. While enjoying the sun 
rise view, the girls prepared the breakfast and the boys made the out bond games 
for us. Around 8 a.m, we finished having breakfast and continued having games. 
There were moving stone game, blowing the balloon and “bakiak”. I followed all 
the games, it was so fun. 
The time showed 1 p.m, it was time to us to go back from the mountain. 
We tidied all and walk down the mountain. We felt so happy after climbing the 
mountain. Many experiences we got there, friendship and what a wonderful 
world. I hope can get there again next time although I will never know. 
Answer the questions with your team! 
1. What is the purpose of the text above? 
2. Mention the generic structure of the text above! 
3. Where does the writer and friends go to spent long holiday? 
4. When does they begin to climb the mountain? 
5. What does they do during climb the mountain? 
6. Does they can see the sun rise? 
7. What does the writer and friends‟ activities while enjoying the rise view? 
8. What are the kind of games that the writer and friends play? 
9. „We tidied all and walk...‟ what is the meaning of nderline word? 
10. What are the writer and friends feel after climbing the mountain? 
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The Answer Key of the Third Activity Sheet 
1. To retell the writer and friends‟ experience when they camping. 
2. Orientation, Event, and Reorientation. 
3. They go to climb the mountain. 
4. They start to climb at 5 p.m. 
5. They told about funny story, sang and sometimes stopped to take a rest. 
6. Yes, they do. 
7. While enjoying the sun rise view, the girls prepared the breakfast and the 
boys made the out bond games. 
8. The kind of games are moving stone game, blowing the balloon and 
“bakiak”. 
9. Merapikan  
10. They feel so happy. 
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Text for the Second Tournament in Teams Games Tournaments  
Third Meeting 
Text 1, for number 1-10 
 
 
 
 
 
 
 
 
 
 
 
 
Text 2, for number 11-20 
Fishing 
Yesterday, I was going to the lake. It was the nice time for fishing because 
I had no work to do. I wake earlier at the morning then I when to the market place 
to buy some shrimps which I used for fishing bait. After that, I went to the lake to 
start for fishing. 
At that lake, I looked for the best point to fish. I went to the place under 
the big tree at the bank of the lake. I threw my hook as far as I can then I wait for 
the fish eating my bait. 30 minutes left and finally there was a fish ate my bait. It 
was the first big enough fish that I got. I got 10 big fish and 3 small fish at that 
day, I was so happy. 
I would cook that fish at home and then I would call my friends to come to 
my home then we would have a small party. But I was not lucky enough because 
on the way home I saw a beggar. He was an old poor beggar. I gave all my fish to 
him and I wish he would be happy getting the fish. Perhaps he could sell them at 
Kupang, May 07, 2008 
Dear Paula, 
Hello Paula, how are you? It’s been a month since last heard from you. Well, I just wanted to tell 
you that I was in a hospital last week. According doctor, I was infected by dengue fever. 
At first, I felt my body became weak then I fainted when I was studying in the classroom. Then, I 
was taken to the hospital because of the high fever. 
At the hospital, I was brought in to the emegency unit. The doctor immedietly gave some 
treatments. Finally, I had to stay there for one week. Everyday, the doctor kept me on a drip. 
At the seventh day, my condition was getting better. After the final check, the doctor gave me 
pemission to go home. Now, I’m okay and because of my illness, I’m now more careful about keeping in 
my house clean especially my room, I don’t want to get the same illness again. 
OK, I think that’s all from me, write to me soon ok? 
Regards  
Nadira 
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the market and get some money to buy some food. Even I did not have any fish 
after that, I was so happy because I could help people. 
Questions of the Second Tournament: 
1. What is a recount text? 
a. A text that retell the events 
happen in the future  
b. A text that retell the events 
happen in the past 
c. A text that entertain the readers  
d. A text to describe something 
 
2. What is the communicative purpose 
of the text? 
a. To give information about the 
writer experience 
b. To entertain the readers about 
Paula‟s experience 
c. To retell Nadira’s experience 
in the hospital 
d. To amuse the readers 
 
3. Who the receiver of the letter? 
a. Paula 
b. Amira 
c. Nadira 
d. Adinda 
 
4. Who the sender of the letter above? 
a. Amira 
b. Adinda 
c. Paula 
d. Nadira 
 
5. Where does Nadira‟s live now? 
a. Bali 
b. Kupang 
c. Lombok 
d. Surabaya 
 
6. “Well, I just wanted to tell you 
that.....” „I‟ refers to..... 
a. Nadira 
b. Paula 
c. Adinda 
d. Amira 
 
7. How is Nadira‟s condition when she 
is in the classroom? 
a. Her body was full of muscle 
b. Her body was fragnant 
c. Her body was weak 
d. Her body was strong 
 
8. What is the meaning of word 
“fainted” in the second paragraph? 
a. Sakit 
b. Kuat 
c. Lemah 
d. Pingsan 
 
9. What is the main idea of the third 
paragraph? 
a. Nadira was sick 
b. Nadira at the emergency unit 
c. She went to Kupang 
d. She sent a letter to her friend 
 
10. “.....the doctor gave me pemission to 
go home.” The same meaning of the 
underline word is..... 
a. Taken 
b. Require 
c. Offer 
d. Request 
 
11. What does the writer do when had 
no work to do? 
a. Fishing 
b. Cooking 
c. Eating 
12. Why does the writer go to the 
market in the morning? 
a. To buy some fruits 
b. To buy some shrimps 
c. To sell something 
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d. Swimming 
 
d. To take a picture 
 
 
13. “.....which I used for fishing bait.” 
The underline word has the 
meaning... 
a. Umpan 
b. Pancing 
c. Kail 
d. Ikan 
 
 
14. Where does the writer look for the 
fish? 
a. In the pool 
b. In the lake 
c. In the river 
d. Under the big tree 
 
15. Does the writer get the fish? 
a. No, he/she does not 
b. No, they do not 
c. Yes, he/she does 
d. Yes, they do 
 
16. How many fish that the writer get? 
a. 12 
b. 13 
c. 14 
d. 15 
 
17. Why the writer feel not lucky when 
on the way home? 
a. The writer saw a beggar 
b. The writer lose the fsh 
c. The writer fell hungry 
d. The writer wan to sell the fish 
 
18. What does the writer do to help the 
beggar? 
a. Gave a t-shirt 
b. Gave some money 
c. Buy some foods 
d. Gave all the fish 
 
19. “Perhaps he could sell them at he 
market.....” „he‟ refers to..... 
a. The writer 
b. Beggar 
c. Friend 
d. Seller 
 
20. How is the feeling of the writer 
when have not any fish? 
a. Awesome 
b. Tragic 
c. Happy 
d. Sad 
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Text of the Fourth Activity Sheet  
Grandparents’ home 
The last holiday I went to my grandma‟s home. Her home is quite 
awesome, so far away from the city and close to the vegetables farm area. My 
grandma and grandpa are farmers. I spent two days there and I did so many 
interesting things in the farm, helping my grandpa planted vegetables. 
At the first day, I learned to plant spinach. What I did was moving out the 
young spinach from the seeding area to the plantation area. I thought it was easy, 
but in fact, it was tiring. I had to move those one by one under the sun. I did that 
for several hours before launch and continued until afternoon. In the night, I 
didn‟t want anything except sleeping. I was really tired but it was fun. 
I couldn‟t wake up in the morning until my grandma knocked at my door. 
He laughed at me because what I did was not hard actually if compared with the 
real farmer. Then, before we went to the farm again, my grandma had prepared for 
breakfast. After eating I follow my grandpa going to the next field. We would do 
daily treatment for the 1 month age spinach. We had to give them enough water 
and checked if there were any caterpillars and grasshoppers. 
At the third day, I had to back home. I was sad to leave my grandma and 
grandpa. But, that‟s fine because the next holiday I would go there and see them 
again. 
Answer the questions with your team! 
1. What is the title and what kind of the text above? 
2. Who is the writer‟s gandparents? 
3. “Her home is quite awesome,...” the underline word has same meaning..... 
4. How many days the writer spent the holiday at grandparents‟ home? 
5. What does the writer do in the first day? 
6. “What I did was moving out the young...” what is the meaning of moving? 
7. What does the writer do in the next day? 
8. Describe the reorientation of the text above! 
9. What is the daily treatment for the grandpa‟s spinach? 
10. Does the writer feel happy when leave the grandparents‟ home? 
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The Answer Key of the Fourth Activity Sheet 
1. Grandparents‟ home and recount text 
2. They are a farmer 
3. Interesting. 
4. 2 days the writer spent the holiday.  
5. The writer learned to plant spinach, moving out the young spinach from the 
seeding area to the plantation area. 
6. Memindahkan.  
7. The writer follow her/his grandpa going to the next field  to do daily 
treatment for the 1 month age spinach. 
8. The writer should go home at the third day and he/she feel so sad. 
9. We had to give them enough water and checked if there were any 
caterpillars and grasshoppers. 
10. No, he/she doesn‟t. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
162 
 
 
Text for the Third Tournament in Teams Games Tournaments  
Fourth Meeting  
Swimming in the River 
One day on the afternoon during my childhood, I went to the river with my 
friends. We lived at the small village and any places such as river, yard, farm and 
garden were the most enjoyable place to play together. 
At the dry season, usually we played kites, fishing, or swimming at the 
river. And that day was the day for swimming at the river. It was actually a 
terrible day. We were swimming at the wrong place that the place for the sand 
mining area, it depth and the stream were unpredictable. We did not recognize the 
danger of that area. We swam happily, we used the boats to play also. We were 8 
children swimming at the dangerous place. 
At first we did not know that there was something wrong happened, we 
were still playing and swimming happily until the afternoon almost over. Because 
we had been there for more than two hours, we felt cold and stopped playing. We 
wore our cloth and finally we recognized that one of us was disappeared. We 
began to be panic and afraid. 
We called people who was still at the mining area and told them that our 
friend had gone. That people was also panic, angry, and they began to look for our 
friend together.  Many people explored the whole area to find our friend. 3 hours 
left and the result was nothing. The sky turned dark and finally they stopped the 
searching and would continue it tomorrow at the same location and also at the 
dam of the river. Unfortunately, the people of our village and the mining area 
could not find him. 
We were so afraid of that accident and we would never do the same thing 
at that river again. 
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Questions of the Third Tournament: 
1. The text above is is form of... 
a. Descriptive Text 
b. Narrative Text 
c. Procedure Text 
d. Recount Text 
 
2. What is the purpose of the text? 
a. To amuse the readers 
b. To entertain the readers about the 
writer activities 
c. To retell the writer’s 
experience during in childhood 
d. To give information about the 
writer‟s experience 
 
3. When did the story take place? 
a. During junior high school 
b. In the childhood’s writer 
c. When they in the river 
d. When the writer school 
 
4. Where did the incident happen? 
a. In the mining area 
b. In smooking area 
c. In the lake 
d. In the pool 
 
5. What kind of activities that can be 
done by the children in the village? 
a. Cooking, kites, fishing 
b. Fishing, cycling, kites 
c. Kites, fishing, swimming at the 
river 
d. Swimming, gardening, fishing 
 
6. How many children are swimming in 
the river? 
a. 7 
b. 8 
c. 9 
d. 10 
 
7. “It was actually a terrible day.” 
What is the same meaning of 
„terrible‟? 
a. Awesome 
b. Horrible 
c. Beautiful 
d. Interesting 
 
8. Why does they say that swam in the 
wrong place? 
a. The water was so danger 
b. The pool was so shallow 
c. The stream of the river was 
predictable 
d. The river was so depth 
 
9. Describe the orientation of the text 
above! 
a. When the writer swam in the 
river 
b. The writer and friend in the 
childhood 
c. In the several years ago the 
writer live in a small village 
d. When the writer and friends 
in the childhood, they live iin a 
small village and swam in the 
river 
 
10. How long they are swimming? 
a. Approximately 2 o 3 hours 
b. An hour 
c. 30 minutes 
d. 2 hours 
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11. What does happen after the writer 
and friend finish swiming? 
a. They recognized one of them 
disappeared 
b. The t-shirt of the writer‟s friend 
was lose 
c. The peple warn to them 
d. Time gone so fast 
 
12. “We wore our cloth and finally...” 
the underline word has the meaning... 
a. Memberi 
b. Meminta 
c. Memakai 
d. Menyampaikan 
 
13. Why does they feel panic and 
afraid? 
a. They swam in the terrible place 
b. One of their friend was lose 
c. The people mad to them 
d. They swimming in the mining 
area 
 
14. “We called people who was still at 
the mining area ...” what is the 
meaning of „mining area‟? 
a. Sungai 
b. Hutan 
c. Kolam 
d. Tempat penambangan 
 
15. What does the writer and friends do 
when they panic? 
a. They ask the people to look for 
their friend 
b. The run inside the river 
c. They cry a he bank of the river 
d. They scream to call their friend 
 
16. Do the people help the writer to look 
for their friends? 
a. No, he does not 
b. No, they do not 
c. Yes, they do 
d. Yes, he does 
 
17. What does happen when the sky 
turned dark? 
a. They go home 
b. They stand under the tree 
c. The people continue to search 
d. The people stopped searching 
and would continue tomorrow 
 
18. Do the people find the writer‟s 
friend? 
a. No, they don’t 
b. Yes, they do 
c. No, he doesn‟t 
d. Yes, he does 
 
19. Where is the people looking for the 
writer friend in the next day? 
a. At the same location 
b. At the same location and at 
the dam of the river 
c. At the dam of the river 
d. At the bank of the river 
 
20. How is the reorientation of the text 
above? 
a. The writer afraid of the 
accident and would never do 
the same thing 
b. The writer and friends were 
happy 
c. They want to swam again 
d. They were afraid to swam 
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APPENDIX 11 
THE GAME SCORE SHEET OF STUDENTS IN TGT 
LEMBAR SKOR GAME (TGT) 
Table : 1 
Pemain Tim Game 
1 
Game 
2 
Game 
3 
Total 
Skor 
Poin 
Turnamen 
Eka Rahma Sepniaga A 5 4 6 15 50 
Helmi Syihab Al Hikam B 5 3 5 13 30 
Anisa Nur Rohmah C 7 5 3 15 50 
Muh. Fikriy Al Rois D - 6 6 12 20 
 
LEMBAR SKOR GAME (TGT) 
Table : 2 
Pemain Tim Game 
1 
Game 
2 
Game 
3 
Total 
Skor 
Poin 
Turnamen 
Ahmad Farhan Maulana E 4 3 5 12 20 
Gilang Adi Nugroho F 5 5 4 14 30 
Muh. Habib Insan R. G 6 4 5 15 50 
Syalma Azum Latifah G 5 6 4 15 50 
 
LEMBAR SKOR GAME (TGT) 
Table : 3 
Pemain Tim Game 
1 
Game 
2 
Game 
3 
Total 
Skor 
Poin 
Turnamen 
Muh. Alifan Rizki R. F 6 4 5 15 40 
Muh. Dliya Ul Lami E 4 5 6 15 40 
Maulana Bima Saputra D 4 5 3 12 20 
Tian Tinuntun C 6 5 6 17 60 
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LEMBAR SKOR GAME (TGT) 
Table : 4 
Pemain Tim Game 
1 
Game 
2 
Game 
3 
Total 
Skor 
Poin 
Turnamen 
Tsania Zahra Salsabila B 3 5 - 8 20 
Naila Saadati Rokhimah A 6 5 7 18 60 
Intan Hilmalia Citra A 6 4 4 14 30 
Septia Rizki Eka Felisa B 5 5 6 16 40 
 
LEMBAR SKOR GAME (TGT) 
Table : 5 
Pemain Tim Game 
1 
Game 
2 
Game 
3 
Total 
Skor 
Poin 
Turnamen 
Muh. Rafi C 3 4 3 10 20 
Wildan Fauzi Fajrin D 5 5 5 15 50 
Najwa Fauzi Perdana E 4 4 5 13 30 
Amelia Millati Azka F 6 5 4 15 50 
 
LEMBAR SKOR GAME (TGT) 
Table : 6 
Pemain Tim Game 
1 
Game 
2 
Game 
3 
Total 
Skor 
Poin 
Turnamen 
Tika Listyana Ayu P. G 4 5 4 13 20 
Wahyu Saputra G 3 4 3 10 30 
Vira Triastuti F 6 6 7 18 60 
Rafiyanto E 4 4 3 11 40 
 
LEMBAR SKOR GAME (TGT) 
Table : 7 
Pemain Tim Game 
1 
Game 
2 
Game 
3 
Total 
Skor 
Poin 
Turnamen 
Dony Setiawan D 4 4 4 12 30 
Andika Krisdiyanto C 4 5 4 13 40 
Isna A‟yunina B 5 6 5 16 60 
Malik Abdullah A 4 3 3 10 20 
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APPENDIX 12 
THE SCORE OF TEAM IN TGT 
Lembar Rangkuman Skor 
Team : A 
Members Points 
Eka Rahma Sepniaga 50 
Naila Saadati Rokhimah 60 
Intan Hilmia Citra 30 
Malik Abdullah 20 
Total 160 
Team Average 40 
Team Award Good Team 
 
Team : B 
Members Points 
Helm Syihab Al Hikam 30 
Tsania Zahra Salsabila 20 
Septia Rizki Eka F. 40 
Isna A‟yunina 60 
Total 150 
Team Average 37,5 
Team Award  
 
Team : C 
Members Points 
Anisa Nur Rohmah 50 
Tian Tinuntun 60 
Muh. Rafi  20 
Andika Krisdiyanto 40 
Total  170 
Team Average 42,5 
Team Award Great Team 
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Team : D 
Members Points 
Muh. Fikriy Al Rois 20 
Maulana Bima Saputra 20 
Wildan Fauzi Fajrin 50 
Dony Setiawan 30 
Total 120 
Team Average 30 
Team Award  
 
Team : E 
Members Points 
Ahmad Farhan Maulana 20 
Muh. Dliya 40 
Najwa Fauzi Perdana 30 
Rafiyanto 40 
Total 130 
Team Average 32,5 
Team Award  
 
Team : F 
Members Points 
Gilang Adi Nugroho 30 
Muh. Alifan Rizki R. 40 
Amelia Milati Azka 50 
Vira Triastuti 60 
Total 180 
Team Average 45 
Team Award Super Team 
 
Team : G 
Members Points 
Muh. Habib Insan 50 
Syalma Azum Latifah 50 
Tika Listyana Ayu P. 20 
Wahyu Saputra 30 
Total 150 
Team Average 37,5 
Team Award  
 
169 
 
 
Tournament Points 
For a Four-Player Game 
Player No 
Ties 
Tie for 
Top 
Tie for 
Middle 
Tie for 
Low 
3-Way 
Tie for 
Top 
3-Way 
Tie for 
Low 
4-Way 
Tie 
Tie for 
Low 
and 
High 
Top 
scorer 
60 50 60 60 50 60 40 50 
High 
Middle 
Scorer 
40 50 40 40 50 30 40 50 
Low 
Middle 
Scorer 
30 30 40 30 50 30 40 30 
Low 
Scorer 
20 20 20 30 20 30 40 30 
 
For a Three-Player Game 
Player No Ties Tie for Top 
Score 
Tie for Low 
Score 
3-Way Tie 
Top Scorer 60 50 60 40 
Middle Scorer 40 50 30 40 
Low Scorer 20 20 30 40 
 
For a Two-Player Game 
Player  No Ties Tied 
Top Scorer 60 40 
Low Scorer 20 40 
 
Adapted from Johns Hopkins University Center for Coopeative Learning 
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APPENDIX 13 
LESSON PLAN OF CONTROL CLASS 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Kelas Control 
 
Satuan Pendidikan  : MTsN 3 Boyolali 
Mata Pelajaran  : Bahasa Inggris 
Kelas/Semester  : VIII/Genap 
Materi pokok   : Recount Text 
Alokasi waktu   : 2 x 40 menit 
 
A. Kompetensi Inti (KI) 
1. Menghargai dan menghayati ajaran agama yang dianutnya. 
2. Menghargai dan menghayati perilaku jujur, disiplin, tanggung jawab, 
peduli (toleransi, gotong royong), santun, percaya diri, dalam berinteraksi 
secara efektif dengan lingkungan social dan alam dalam jangkauan 
pergaulan dan keberadaannya. 
3. Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan 
rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya 
terkait fenomena dan kejadian tampak mata. 
4. Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 
pandang/teori. 
 
B. Kompetensi Dasar 
1.2. Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai bahasa 
pengantar komunikasi internasional yang diwujudkan dalam semangat 
belajar. 
2.4. Menunjukkan perilaku santun dan peduli dalam melaksanakan komunikasi 
interpersonal dengan guru dan teman. 
2.5. Menunjukkan perilaku jujur, disiplin, percaya diri, dan bertanggung jawab 
dalam melaksanakan komunikasi transaksional dengan guru dan teman. 
2.6. Menunjukkan perilaku tanggung jawab, peduli, kerjasama, dan cinta 
damai, dalam melaksanakan komunikasi fungsional. 
3.11.Membandingkan fungsi sosial, struktur teks, dan unsur kebahasaan 
beberapa teks personal recount lisan dan tulis dengan memberi dan 
meminta informasi terkait pengalaman pribadi di waktu lampau, pendek 
dan sederhana, sesuai dengan konteks penggunaannya. 
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Indikator : 
3.11.1. Memahami fungsi sosial dari teks personal recount tulis. 
3.11.2. Menentukan struktur teks dari teks personal recount tulis sesuai 
dengan konteks penggunaannya.  
3.11.3. Mengidentifikasi unsur-unsur kebahasaan dari teks personal 
recount tulis sesuai dengan konteks penggunaannya. 
4.11.Menangkap makna secara kontekstual terkait fungsi sosial, struktur teks, 
dan unsur kebahasaan teks recount lisan dan tulis, sangat pendek dan 
sederhana, terkait pengalaman pribadi di waktu lampau. 
Indikator :  
Memahami isi dari contoh teks recount pendek dan sederhana yang 
disampaikan oleh guru terkait dengan pengalaman pribadi di waktu 
lampau. 
4.12.Menyusun teks recount lisan dan tulis, sangat pendek dan sederhana, 
terkait pengalaman pribadi di waktu lampau (personal recount), dengan 
memperhatikan fungsi sosial, struktur teks, dan unsur kebahasaan, secara 
benar dan sesuai konteks. 
Indikator : 
Menyususn teks recount pendek dan sederhana terkait dengan 
pengalaman pribadi individu siswa di masa lampau. 
 
C. Tujuan Pembelajaran 
1. Siswa mampu memahami fungsi sosial teks recount pendek dan sederhana. 
2. Siswa mampu mengidentifikasi struktur teks recount pendek dan 
sederhana. 
3. Siswa mampu mengidentifikasi unsur-unsur kebahasaan dari teks recount 
pendek dan sederhana. 
 
D. Materi Pembelajaran 
Fungsi social : Melaporkan, mengambil teladan, membanggakan. 
Struktur teks : 
 Orientasi  
 Urutan kejadiaan/kegiatan 
 Orientasi ulang 
 
Unsur Kebahasaan 
 Kalimat deklaratif dan interogatif dalam Simple Past Tense. 
 Adverbia dan frasa preposisional penunjuk waktu: yesterday, last month, 
an hour ago, dsb. 
 Adverbia penghubung waktu: first, then, after that, before, at last, finally, 
dsb. 
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 Nomina singular dan plural dengan atau tanpa a, the, this, those, my, 
their, dsb. 
 Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan. 
 
Topik 
Peristiwa, pengalaman yang terjadi di sekolah, rumah, dan yang dapat 
menumbuhkan perilaku yang termat di KI. 
Recount Text 
Recount Text is a text that telling the reader about a story, action, activity or 
experience that happened in the past. 
Social Function: 
a. To give the audience a description of what occured and when it 
occured. 
b. To retell events for the purpose of informing or entertaining. 
Generic Structure of Recount Text 
Recunt text has 3 structure of a text: 
1. Orientation, tells who was involved, what happened, where the events 
took place, and when it happened. 
2. Events (event 1 and 2), tell what happened and in what sequence. 
3. Reorientation, consists of optional-closure of events/ending. 
Characteristics of recount text 
1. Using past tense because its tells about events that happened in the 
past, such as: 
 Go  => went 
 Get  => got 
 Take  => took 
 Eat   => at 
 Drink  => drank 
 Want  => wanted 
 
2. Using conjunction and time connectives, such as: 
 Before 
 After 
 Then 
 When 
 First 
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 Last 
 Yesterday  
Example 
Pertemuan I 
Last night, I read an article about adolescence in a magazine. I learned that 
it was a time of change between childhood and adulthood. 
After I finished reading the article from the magazine, I remembered my 
own adolescence. I was 14 at that time. I felt very emotional about everything. 
But I tried to learn more about myself. I tried to discover what I wanted to do, 
and what kind of people I wanted to be. 
To divert my emotions, I took many extracurricular activities. I took piano 
lesson on Mondays. On Tuesdays, I joined an English course. Then on 
Wednesdays and Thursdays, I had extra science and math lessons. Fridays, it 
was my time to play basketball with my friends. Finally, I spent of my 
weekends with my family. 
I was able to control my emotions and to have a place where I could 
express my creativity in positive ways. 
Pertemuan II 
Gardening 
Last Sunday, I was gardening with my father. It was half past six in the 
morning. The air was really fresh. My dad called me from the yard. He said 
something about „banana‟. I walked to where he stood looking at one of my 
banana tress. I saw some of them are already yellow. What a great view! 
Next, we were busy to harvest the bananas it was my first time to do this. 
We just moved to this new house for about six months. Here, we have some 
yard besides the house with banana and guava trees.  
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After that I watered the vertical garden and pulled off the wild grass. I also 
collected the old leaves and realized that the yard looked nicer and cleaner after 
that. 
Finally, I picked 2 ripe guavas. Hmm, they smelt nice. I took a shower and had 
breakfast with my parents right after that. It was a fine Sunday morning. I felt a 
stronger bond by doing the gardening with my father. 
Pertemuan III 
Go To Bandung 
One day I went to Bandung with my friend for vacation. We went there on 
a bus. When we arrived in Cianjur, the bus stopped for a rest. I got off the bus 
to get a cup of coffee, but my friend didn‟t. Then I went to a mosque to pray. It 
took only a few minutes to pray, but when I came out again the bus was not 
there. I had gone! Shocked and confused. I asked the shopkeeper about the bus. 
She said that the bus had departed about five minutes ago. 
I tried to call my friend on my cell phone, but the battery was running low. 
I couldn‟t do anything but hope and pray. After several minutes, my wish came 
true. The bus came back! I got on the bus and walked to my seat. I was so 
ashamed when everybody on the bus looked at me. I could feel my face turned 
red. 
I asked my friend why she didn‟t tell the driver that I was still outside. “I did, I 
told him several times that you were outside, but he said that you were in the 
bus toilet because he saw a man going into the toilet,” my friend replied, 
laughing. The other passangers smiled at me. I was so embarrassed. 
Pertemuan IV 
Holiday in Santolo Beach 
          When holiday, after visiting my parent at Pameungpeuk Garut, my 
family and I went to Santolo Beach to refresh our mind after the long time of 
work. It's rarely to take a vacation because I'm very busy. 
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          The way to Santolo beach is quite good, and the view is really beautiful. 
On our left and right is full of rice fields and many coconut trees along the 
way. But when we nearly arrived, there was a long traffic jam. So we hardly to 
get in into the beach. I guess this was because of the long holiday, so people 
want to go to beach too. Then we just take a walk to the beach because it was 
not far. Fortunately the weather was not too hot on that day. 
          After we arrived, the beach was so crowded. But we still enjoyed the 
time by took pictures, swimming, playing sand, and go around the beach by 
boat. We stay overnight in the inn that we have rent before. We got up so early 
in the morning that we could enjoy sunrise landscape at the beach. My cousin 
playing with white sand and I took a picture of him. 
          A day at Santolo beach felt so short, we were quite tired for playing a 
whole day, but we were very happy. 
E. Metode Pembelajaran 
a. Pendekatan : Scientific Approach 
b. Teknik  : Lecture-discussion 
 
F. Media, Alat, dan Sumber Pembelajaran 
1. Media : Kertas 
2. Alat/bahan : Whiteboard 
3. Sumber Belajar : Kementerian Pendidikan dan Kebudayaan Republik 
Indonesia. 2014. “Bahasa Inggris When English Rings a Bell”. Jakarta: 
Pusat Kurikulum dan Perbukuan, Balitbang, Kemdikbud., English in Focus 
for Grade VIII Junior High School SMP/MTs. 
 
G. Langkah-Langkah Pembelajaran 
Pertemuan I 
1. Kegiatan Pendahuluan (10’) 
a. Salam pembuka 
b. Berdoa 
c. Cek kehadiran siswa 
d. Apersepsi 
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2. Kegiatan Inti (60’) 
Guru Siswa 
Mengamati 
(Introduction and Review) 
 Menampilkan contoh teks 
recount. 
 Meminta beberapa siswa 
membacakan teks recount. 
 Mendiskusikan isi teks recount 
besama dengan siswa. 
 
 Mengamati contoh teks recount 
dengan sungguh-sungguh. 
 Membaca teks recount. 
 Berdiskusi isi teks recount 
bersama dengan guru. 
Menanya 
(Presenting Information) 
 Memberi kesempatan kepada 
siswa untuk bertanya apa yang 
belum diketahuinya terkait 
dengan teks recount. 
 Memberikan penjelasan terkait 
dengan materi teks recount 
seperti definisi, social function 
of recount text, dan generic 
structure. 
 
 Bertanya apa yang belum 
diketahui dan dirasa sulit terkait 
dengan teks recount. 
 Mendengarkan penjelasan guru. 
 
Mencoba 
 Memberikan teks recount 
tentang holiday to Uncle’s 
house dan meminta siswa untuk 
membaca teks. 
 Meminta siswa untuk 
memahami teks, mencari dan 
menggaris bawahi kata-kata 
yang sulit dalam teks recount. 
 Bersama dengan siswa 
membaca teks dan mengartikan 
kata demi kata ataupun per 
kalimat. 
 Membaca teks recount yang 
diberikan  guru. 
 Menggaris bawahi kata-kata 
sulit dalam teks. 
 Bersama dengan guru 
mengartikan kata-kata yang 
sulit dalam teks recount. 
 
Menalar 
(Comprehension Monitoring) 
 Meminta siswa untuk 
mengerjakan latihan soal dari 
teks recount yang telah dibahas 
dengan teman satu bangku. 
 Membimbing siswa yang 
mengalami kesulitan. 
 Memberikan beberapa 
 
 Mengerjakan latihan soal 
bersama teman satu bangku. 
 Berusaha untuk menjawab 
pertanyaan guru. 
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pertanyaan kembali terkait 
dengan penjelasan materi dan 
teks yang telah dibaca siswa. 
Mengkomunikasikan 
(Integration) 
 Meminta siswa menukarkan 
hasil pekerjaannya kepada 
teman. 
 Bersama-sama dengan siswa 
berdiskusi membahas jawaban 
dari latihan soal yang telah 
ditukarkan dengan teman serta 
guru menambahkan beberapa 
pertanyaan kembali untuk 
mengecek pengetahuan siswa. 
 
 Menukarkan hasil pekerjaan. 
 Bersama dengan guru 
berdiskusi membahas latihan 
soal. 
 
 
3. Kegiatan Penutup (10’) 
a. Membuat refleksi/kesimpulan pelajaran. 
b. Berdoa 
c. Salam penutup 
 
Pertemuan II 
1. Kegiatan Pendahuluan (10’) 
a. Salam pembuka 
b. Berdoa 
c. Cek kehadiran siswa 
d. Apersepsi 
 
2. Kegiatan Inti (60’) 
Guru Siswa 
Mengamati 
(Introduction and Review) 
 Menampilkan contoh teks 
recount. 
 Meminta beberapa siswa 
membacakan teks recount. 
 Mendiskusikan isi teks recount 
besama dengan siswa. 
 
 Mengamati contoh teks recount 
dengan sungguh-sungguh. 
 Membaca teks recount. 
 Berdiskusi isi teks recount 
bersama dengan guru. 
Menanya 
(Presenting Information) 
 Memberi kesempatan kepada 
siswa untuk bertanya apa yang 
belum diketahuinya terkait 
dengan teks recount. 
 
 Bertanya apa yang belum 
diketahui dan dirasa sulit terkait 
dengan teks recount. 
 Mendengarkan penjelasan guru. 
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 Memberikan penjelasan terkait 
dengan materi teks recount 
seperti definisi, social function 
of recount text, dan generic 
structure. 
 
Mencoba 
 Memberikan teks recount 
tentang holiday to Lombok dan 
meminta siswa untuk membaca 
teks. 
 Meminta siswa untuk 
memahami teks, mencari dan 
menggaris bawahi kata-kata 
yang sulit dalam teks recount. 
 Bersama dengan siswa 
membaca teks dan mengartikan 
kata demi kata ataupun per 
kalimat. 
 Membaca teks recount yang 
diberikan  guru. 
 Menggaris bawahi kata-kata 
sulit dalam teks. 
 Bersama dengan guru 
mengartikan kata-kata yang 
sulit dalam teks recount. 
 
Menalar 
(Comprehension Monitoring) 
 Meminta siswa untuk 
mengerjakan latihan soal dari 
teks recount yang telah dibahas 
dengan teman satu bangku. 
 Membimbing siswa yang 
mengalami kesulitan. 
 Memberikan beberapa 
pertanyaan kembali terkait 
dengan penjelasan materi dan 
teks yang telah dibaca siswa. 
 
 Mengerjakan latihan soal 
bersama teman satu bangku. 
 Berusaha untuk menjawab 
pertanyaan guru. 
Mengkomunikasikan 
(Integration) 
 Meminta siswa menukarkan 
hasil pekerjaannya kepada 
teman. 
 Bersama-sama dengan siswa 
berdiskusi membahas jawaban 
dari latihan soal yang telah 
ditukarkan dengan teman serta 
guru menambahkan beberapa 
pertanyaan kembali untuk 
mengecek pengetahuan siswa. 
 
 Menukarkan hasil pekerjaan. 
 Bersama dengan guru 
berdiskusi membahas latihan 
soal. 
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3. Kegiatan Penutup (10’) 
a. Membuat refleksi/kesimpulan pelajaran. 
b. Berdoa 
c. Salam penutup 
 
Pertemuan III 
1 Kegiatan Pendahuluan (10’) 
a. Salam pembuka 
b. Berdoa 
c. Cek kehadiran siswa 
d. Apersepsi 
 
2 Kegiatan Inti (60’) 
Guru Siswa 
Mengamati 
(Introduction and Review) 
 Menampilkan contoh teks 
recount. 
 Meminta beberapa siswa 
membacakan teks recount. 
 Mendiskusikan isi teks recount 
besama dengan siswa. 
 
 Mengamati contoh teks recount 
dengan sungguh-sungguh. 
 Membaca teks recount. 
 Berdiskusi isi teks recount 
bersama dengan guru. 
Menanya 
(Presenting Information) 
 Memberi kesempatan kepada 
siswa untuk bertanya apa yang 
belum diketahuinya terkait 
dengan teks recount. 
 Memberikan penjelasan terkait 
dengan materi teks recount 
seperti definisi, social function 
of recount text, dan generic 
structure. 
 
 Bertanya apa yang belum 
diketahui dan dirasa sulit terkait 
dengan teks recount. 
 Mendengarkan penjelasan guru. 
 
Mencoba 
 Memberikan teks recount 
tentang holiday “Camping” dan 
meminta siswa untuk membaca 
teks. 
 Meminta siswa untuk 
memahami teks, mencari dan 
menggaris bawahi kata-kata 
yang sulit dalam teks recount. 
 Membaca teks recount yang 
diberikan  guru. 
 Menggaris bawahi kata-kata 
sulit dalam teks. 
 Bersama dengan guru 
mengartikan kata-kata yang 
sulit dalam teks recount. 
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 Bersama dengan siswa 
membaca teks dan mengartikan 
kata demi kata ataupun per 
kalimat. 
Menalar 
(Comprehension Monitoring) 
 Meminta siswa untuk 
mengerjakan latihan soal dari 
teks recount yang telah dibahas 
dengan teman satu bangku. 
 Membimbing siswa yang 
mengalami kesulitan. 
 Memberikan beberapa 
pertanyaan kembali terkait 
dengan penjelasan materi dan 
teks yang telah dibaca siswa. 
 
 Mengerjakan latihan soal 
bersama teman satu bangku. 
 Berusaha untuk menjawab 
pertanyaan guru. 
Mengkomunikasikan 
(Integration) 
 Meminta siswa menukarkan 
hasil pekerjaannya kepada 
teman. 
 Bersama-sama dengan siswa 
berdiskusi membahas jawaban 
dari latihan soal yang telah 
ditukarkan dengan teman serta 
guru menambahkan beberapa 
pertanyaan kembali untuk 
mengecek pengetahuan siswa. 
 
 Menukarkan hasil pekerjaan. 
 Bersama dengan guru 
berdiskusi membahas latihan 
soal. 
 
 
3 Kegiatan Penutup (10’) 
a. Membuat refleksi/kesimpulan pelajaran. 
b. Berdoa 
c. Salam penutup 
 
Pertemuan IV 
1. Kegiatan Pendahuluan (10’) 
a. Salam pembuka 
b. Berdoa 
c. Cek kehadiran siswa 
d. Apersepsi 
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2. Kegiatan Inti (60’) 
Guru Siswa 
Mengamati 
(Introduction and Review) 
 Menampilkan contoh teks 
recount. 
 Meminta beberapa siswa 
membacakan teks recount. 
 Mendiskusikan isi teks recount 
besama dengan siswa. 
 
 Mengamati contoh teks recount 
dengan sungguh-sungguh. 
 Membaca teks recount. 
 Berdiskusi isi teks recount 
bersama dengan guru. 
Menanya 
(Presenting Information) 
 Memberi kesempatan kepada 
siswa untuk bertanya apa yang 
belum diketahuinya terkait 
dengan teks recount. 
 Memberikan penjelasan terkait 
dengan materi teks recount 
seperti definisi, social function 
of recount text, dan generic 
structure. 
 
 Bertanya apa yang belum 
diketahui dan dirasa sulit terkait 
dengan teks recount. 
 Mendengarkan penjelasan guru. 
 
Mencoba 
 Memberikan teks recount 
tentang holiday to Granparents’ 
Home dan meminta siswa untuk 
membaca teks. 
 Meminta siswa untuk 
memahami teks, mencari dan 
menggaris bawahi kata-kata 
yang sulit dalam teks recount. 
 Bersama dengan siswa 
membaca teks dan mengartikan 
kata demi kata ataupun per 
kalimat. 
 Membaca teks recount yang 
diberikan  guru. 
 Menggaris bawahi kata-kata 
sulit dalam teks. 
 Bersama dengan guru 
mengartikan kata-kata yang 
sulit dalam teks recount. 
 
Menalar 
(Comprehension Monitoring) 
 Meminta siswa untuk 
mengerjakan latihan soal dari 
teks recount yang telah dibahas 
dengan teman satu bangku. 
 Membimbing siswa yang 
mengalami kesulitan. 
 Memberikan beberapa 
 
 Mengerjakan latihan soal 
bersama teman satu bangku. 
 Berusaha untuk menjawab 
pertanyaan guru. 
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pertanyaan kembali terkait 
dengan penjelasan materi dan 
teks yang telah dibaca siswa. 
Mengkomunikasikan 
(Integration) 
 Meminta siswa menukarkan 
hasil pekerjaannya kepada 
teman. 
 Bersama-sama dengan siswa 
berdiskusi membahas jawaban 
dari latihan soal yang telah 
ditukarkan dengan teman serta 
guru menambahkan beberapa 
pertanyaan kembali untuk 
mengecek pengetahuan siswa. 
 
 Menukarkan hasil pekerjaan. 
 Bersama dengan guru 
berdiskusi membahas latihan 
soal. 
 
 
3. Kegiatan Penutup (10’) 
a. Membuat refleksi/kesimpulan pelajaran. 
b. Berdoa 
c. Salam penutup 
 
4. Penilaian 
a. Teknik penilaian : tertulis 
b. Bentuk penilaian  : essay, menjawab pertanyaan 
c. Skor   :  
 Skor maksimal  : 10 
 Benar   : 1  
 Salah/tidak menjawab : 0 
 
 
 
 
Boyolali,   April 2018  
 
Disetujui oleh, 
Guru Pamong      Mahasiswa 
 
 
 
Nur Aida, S.Ag     Nur Hamidatus Sa‟diyah 
NIP. 197205201997032002    NIM. 143221196 
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Lampiran 1 
Text of the First Activity Sheet 
I went to my uncle‟s house in Batam last month on the long holiday. I 
stayed with uncle Antasena, aunt Firda, and their son which is my cousin Seno. 
They live in a small house in the centre of the city called Nagoya. I liked the 
house but I didn‟t like the area much because it was very noisy. 
Unfortunately, Seno and I disagreed on most things. He played loud music 
when I wanted to sleep. When his bestfriend came to stay, I had to sleep on the 
floor. My uncle and my aunt were very nice. We visited Batam Centre, Waterfront 
City and Nongsa Beach. The weather was hot all day long. When we went to a 
place called Barelang, Seno didn‟t want to go to the ex Vietnam camp, he wanted 
to go fishing on the Melur Beach. So, I went to the ex Vietnam camp on my own, 
but I didn‟t enjoy it.  
I can‟t say I would like to go back to my uncle house. It wasn‟t a very 
good holiday. 
Answer the questions with your team! 
1. What is the name of the text above? 
2. Mention and decscribe the generic structure of the teext above! 
3. What is the purpose of the text above? 
4. Can you tell who was involved, what happened, and what sequence in the 
text? 
5. Where did the writer spent the long holiday? 
6. Where does Antasena‟s family live? 
7. Why does the writer didn‟t like the area around Antasena‟s house? 
8. How does Seno‟s behavior? 
9. Was the writer has same behavior with Seno? 
10. Mention the word that pointing the activity happened in the past! 
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Text of the Second Activity Sheet  
Last Saturday I woke up early, but I didn‟t get up because there was no 
school. Suddenly, my telephone was rung. It was my friend Fanny, she asked me 
to go out at 10.00 o‟clock. She wanted to buy something in traditional market. 
Finally, we were out. In the street, I saw a piece of pink coupon. Interested 
with its colour, I took it, then fanny and I read this out. We were fully shocked, it 
was a receipt of a four nights tour to Lombok!! The expired date was that day. To 
our surprised, the name was Fanny Fenita and the birth date was exactly the same 
like Fanny my friend, and it was also valid for two persons. My God! We were 
thinking that maybe the coupon just fell from the sky and it was there for us. 
We were in hurried to the address of the tour agency that issued the 
coupon. The tour agency took care of everything. We went home and still could 
not believe what was going on. Two days later we were on the Senggigi Beach, 
lied in the warmth sun. Moreover, we had long public holiday, so we could enjoy 
the “gift” happily. We also bought some presents for our family and friends. 
Answer the questions with your team! 
1. What is the name of the text above? 
2. Can you tell who was involved, what happened, and what sequence in the 
text? 
3. Mention the generic structure of the text above! 
4. What is the meaning of the word „rung‟? 
5. Who is Fanny? 
6. What does happened when they are in the street to the market? 
7. Does they take the thing that they found in the street? 
8. Where will they go with the coupon? 
9. What about the closure/reorientation? Please explain! 
10. Mention the word that pointing the activity happened in the past! 
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Text of the Third Activity Sheet  
Camping 
Some years ago, my friends and I climbed the mountain which was not far 
from our home. We gathered in Diko‟s home to prepare the food, utensil, tent and 
others. After all the climber members had gathered, we decided to start to go there 
at 5 p.m. 
During the ascent, we told about funny story, sang and sometimes stopped 
our weakness. Around 6 p.m, we stopped to give change everyone to do the 
maghrib pray. At 7 p.m, we continued climbing until 9 night. Finally we got the 
top of the mountain, we prepared to set the tent, for girl prepared the dinner. After 
finishing all, we went bed. 
Next day, we woke up earlier at 4 a.m, it meant to see the sun rise, we 
were so amazed to see it directly through the mountain. While enjoying the sun 
rise view, the girls prepared the breakfast and the boys made the out bond games 
for us. Around 8 a.m, we finished having breakfast and continued having games. 
There were moving stone game, blowing the balloon and “bakiak”. I followed all 
the games, it was so fun. 
The time showed 1 p.m, it was time to us to go back from the mountain. 
We tidied all and walk down the mountain. We felt so happy after climbing the 
mountain. Many experiences we got there, friendship and what a wonderful 
world. I hope can get there again next time although I will never know. 
Answer the questions with your team! 
1. What is the purpose of the text above? 
2. Mention the generic structure of the text above! 
3. Where does the writer and friends go to spent long holiday? 
4. When does they begin to climb the mountain? 
5. What does they do during climb the mountain? 
6. Does they can see the sun rise? 
7. What does the writer and friends‟ activities while enjoying the rise view? 
8. What are the kind of games that the writer and friends play? 
9. „We tidied all and walk...‟ what is the meaning of nderline word? 
10. What are the writer and friends feel after climbing the mountain? 
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Text of the Fourth Activity Sheet  
Grandparents’ home 
The last holiday I went to my grandma‟s home. Her home is quite 
awesome, so far away from the city and close to the vegetables farm area. My 
grandma and grandpa are farmers. I spent two days there and I did so many 
interesting things in the farm, helping my grandpa planted vegetables. 
At the first day, I learned to plant spinach. What I did was moving out the 
young spinach from the seeding area to the plantation area. I thought it was easy, 
but in fact, it was tiring. I had to move those one by one under the sun. I did that 
for several hours before launch and continued until afternoon. In the night, I 
didn‟t want anything except sleeping. I was really tired but it was fun. 
I couldn‟t wake up in the morning until my grandma knocked at my door. 
He laughed at me because what I did was not hard actually if compared with the 
real farmer. Then, before we went to the farm again, my grandma had prepared for 
breakfast. After eating I follow my grandpa going to the next field. We would do 
daily treatment for the 1 month age spinach. We had to give them enough water 
and checked if there were any caterpillars and grasshoppers. 
At the third day, I had to back home. I was sad to leave my grandma and 
grandpa. But, that‟s fine because the next holiday I would go there and see them 
again. 
Answer the questions with your team! 
1. What is the title and what kind of the text above? 
2. Who is the writer‟s gandparents? 
3. “Her home is quite awesome,...” the underline word has same meaning..... 
4. How many days the writer spent the holiday at grandparents‟ home? 
5. What does the writer do in the first day? 
6. “What I did was moving out the young...” what is the meaning of moving? 
7. What does the writer do in the next day? 
8. Describe the reorientation of the text above! 
9. What is the daily treatment for the grandpa‟s spinach? 
10. Does the writer feel happy when leave the grandparents‟ home? 
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Lampiran 2 
The Answer Key of the First Activity Sheet 
1. Recount text 
2. Orientation : paraghraph 1 
Event  : paraghraph 2 
Reorientation : paraghraph 3 
3. To retell the writer‟s experience stay in the uncle‟s house. 
4. The writer, uncle Antasena, aunt Firda, and cousin Seno. 
5. In the uncle‟s house in Batam. 
6. They live in the centre of Batam city called Nagoya. 
7. The writer didn‟t like the area around Antasena‟s house because i was very 
noisy. 
8. Seno/he has bad behaviour. 
9. No, he was not. 
10. Went, last month, stayed, called, liked, was, etc. 
The Answer Key of the Second Activity Sheet 
1. Recount Text 
2. The writer, Fanny 
3. Orientation, Event, Reorientation. 
4. Berbunyi 
5. Fanny is the witer‟s bestfriend. 
6. They saw a piece of pink coupon. 
7. Yes, they do. 
8. They go to Lombok island. 
9. They could enjoy the „gift‟ happily. 
10. Last Saturday, was, rung, asked, wanted, etc. 
  
The Answer Key of the Third Activity Sheet 
1. To retell the writer and friends‟ experience when they camping. 
2. Orientation, Event, and Reorientation. 
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3. They go to climb the mountain. 
4. They start to climb at 5 p.m. 
5. They told about funny story, sang and sometimes stopped to take a rest. 
6. Yes, they do. 
7. While enjoying the sun rise view, the girls prepared the breakfast and the 
boys made the out bond games. 
8. The kind of games are moving stone game, blowing the balloon and 
“bakiak”. 
9. Merapikan  
10. They feel so happy. 
The Answer Key of the Fourth Activity Sheet 
1. Grandparents‟ home and recount text 
2. They are a farmer 
3. Interesting. 
4. 2 days the writer spent the holiday.  
5. The writer learned to plant spinach, moving out the young spinach from the 
seeding area to the plantation area.\ 
6. Memindahkan.  
7. The writer follow her/his grandpa going to the next field  to do daily 
treatment for the 1 month age spinach. 
8. The writer should go home at the third day and he/she feel so sad. 
9. We had to give them enough water and checked if there were any 
caterpillars and grasshoppers. 
10. No, he/she doesn‟t. 
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APPENDIX 14 
BLUE PRINT OF POST-TEST 
Blue Print of Post-test 
Basic Competence: 
Understanding the idea and information explicitly stated in the passage. 
No. Indicators  Number of Items 
1. Identify genre of the text 11, 24 
2. Identify general idea 1, 4, 6, 22 
3. Identify stated detail information 5, 8, 9, 14, 15, 17, 19, 20, 21, 
26, 27, 28, 29, 30 
4. Identify refer to 16 
5. Identify synonym the underline word 3 
6. Guessing the meaning of unfamiliar word 23 
7. Identify the author purpose 7, 12, 18, 25 
8. Identify implied information 2, 10, 13 
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APPENDIX 15 
INSTRUMENT OF POST-TEST 
POST-TEST 
MTsN 3 BOYOLALI 
TAHUN PELAJARAN 2017/2018 
 
Nama  : 
Kelas  : 
No. Absen : 
Waktu/Tgl : 40 Menit/       , April 2018 
Recite BASMALLAH before you start answer the questions! 
Choose the correct answer by crossing a, b, c, or d!!! 
Read the following text to answer questions number 1-4 
Last week, I visited my pen pal‟s house. His name is Anto. There were 
many activities I did there. In the morning, Anto and I had breakfast. We had 
traditional food. I liked it very much.  
After breakfast, he took me to the garden behind his house. The garden was 
very big and beautiful. There was a big bird cage in the garden. There were many 
kind of birds. I spent a long time feeding the birds. I also took pictures with those 
beautiful birds. 
After visiting the bird cage, Anto and I went to the flower garden not far 
from his house. We took a rest and had lunch under a big tree and watch 
butterflies flying above colorful flowers. In the afternoon, we swam in the pool at 
backyard. It was so fun. I really enjoyed my time wih Anto. 
1. The text above tells us about..... 
a. A holiday at a friend‟s place 
b. A picture of bird 
c. A big bird cage 
d. A big garden 
 
2. From the text, we know that the writer..... 
a. Lived in the same village wih his pen pal, Anto 
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b. Spent his holiday at friend‟s house 
c. Liked butterflies and swimming very much 
d. Had gone and visited many places during his holiday 
3. “I spent a long time feeding the birds.” What is the meaning of the 
underline word? 
a. Memberi makan 
b. Memberi baju 
c. Memberi topi 
d. Memberi seragam 
 
4. What is the last paragraph about? 
a. Anto had butterflies as his pet 
b. The writer‟s friend is a good swimmer 
c. There are a lot of flowers in Anto‟s house 
d. The writer had a good time with his friend 
Read the following text to answer questions number 5 and 6 
Last holiday my students and I went to Jogjakarta. We stayed at Moriison 
Hotel which is not a long way from Malioboro. On Friday, we went to Prambanan 
temple. There are three major sanctuaries, the Brahmana, Syiwa, and Wisnu 
sanctuaries. They are truly stunning.  
On Saturday morning we went to Yogya Kraton. We spent around two 
hours there. We were fortunate cause of we were driven by a brilliant and 
amicable guide. At that point we continued with our adventure to Borobudur. We 
arrived there at 04.00 p.m. At 06.00 p.m. we heard the declaration that Borobudur 
entryway would be closed. In the evening we left Jogjakarta by bus. 
5. What else the big temples in Prambanan? 
a. Angkor Wat, Syiwa, and Sudra Temples 
b. Brahmana, Syiwa, and Wisnu Temples 
c. Paria, Bahmana, and Syiwa Temples 
d. Wisnu, Syiwa, and Borobudur Temples 
 
6. The text above basically talks about..... 
a. The writer‟s experience at Yogya Kraton 
b. The writer‟s impression about the guide 
c. The writer‟s first visit to Prambanan 
d. The writer‟s trip to Jogjakarta 
Read the text, then answer the following questions number 7 and 8! 
My Football Experience 
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When I was in junior high school, I really loved football. Every Saturday 
afternoon I practised in school field with my team and my coach. They were 
strong and smart players. My coach, Mr. Sentana was a kind person. But, while he 
was coaching us, he was very discipline. He would grounded anyone who came 
late and not obeyed the team‟s rules. 
With Mr. Sentana, our team won many tournaments in many big cities. Our 
team named after our school, 67 team (from SMP 67) and we had many fans too, 
you know. Ooh, that was so cool. Now, I still love football and have a team too. 
But, my parents warn me to pay attention more to my study, football just for 
hobby. 
7. What is the purpose of the writer above..... 
a. To explain about his football experience 
b. To describe about his football experience 
c. To amuse the reader about about his football experience 
d. To retell about his football experience 
 
8. What is the warning of the writer‟s parents? 
a. The writer should focus on his study 
b. The writer should practice football more 
c. The writer should obey the team rule‟s 
d. The writer should discipline 
Read the following text to answer questions number 9-12 
Yesterday, my family and I went to the Zoo. When we arrived at the Zoo, 
we went to the shop to buy some foods to give for the animals. 
After getting the food, we went to the nocturnal house where we saw birds 
and reptiles which only come out at night. Before having lunch, we went for a ride 
on the elephant. It was a thrill to ride it. Dad fell off when he let go off the rope, 
but he was ok. 
During the lunch we fed some birds in the park. In the afternoon we saw the 
animal being fed. When we returned home we were very tired but happy. It was 
because we had so much fun activities at many places at the Zoo. 
9. What happened to the writer‟s dad when he rode an elephant? 
a. He fell a thrill 
b. He fell off 
c. He fell failed 
d. He fell fun 
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10. Why did the writer and his family fell very tired after having a trip to the 
Zoo? 
a. They took a long time to reach the Zoo area 
b. They had no time to take a rest in the Zoo 
c. They had to visit many places in the Zoo 
d. They had to feed a lot of animals in the Zoo 
 
11. The text above is a..... 
a. Recount 
b. Narrative 
c. Report 
d. Descriptive 
 
12. What is the communicative purpose of the text above..... 
a. To descibe the reader about the Zoo 
b. To amuse the reader about holiday to the Zoo 
c. To present information about holiday to the Zoo 
d. To retell the writer‟s expeience about holiday to the Zoo 
Questions 13 to 19 are based on the following text 
Botanical Garden 
I went to a Botanical garden. It was large, landscaped parks where plants 
were grown for scientific purposes and for public display. People could stroll 
down flowers bordered paths or sat on benches and admired the beautiful plants. 
Most of the plants were labelled with their popular as well as their scientific 
names. 
In greenhouse, long, low buildings made of glass and artificially heated, the 
more delicate plants cultivated. One of the greatest botanical gardens in the world 
today is the Royal Botanic Garden at Kew, England. It is commonly known as 
Kew Gardens. One of the largest botanical gardens in the United States is the New 
York Botanical Gardens, Bronx, New York, which contains 13,000 species 
vareties of plants. 
13. What are most of the plants labelled with? All the answers are correct, 
except..... 
a. With their popular name 
b. With their unfamiliar name 
c. With their scientific name 
d. With their familiar name 
 
194 
 
 
14. What are botanical gardens? They are large, landscape parks where..... are 
grown. 
a. Trees 
b. Plants 
c. Shrubs 
d. Vegetables 
 
15. A greenhouse is a long, low building made of..... and artificially heated. 
a. Stone 
b. Bricks 
c. Glass 
d. Wood 
 
16. The delicate plants are cultivated. The same meaning of the underline 
word is… 
a. Loud  
b. Hard 
c. Strong  
d. Soft 
 
17. Where is the Royal Botanic Garden at Kew? 
a. In Europe 
b. In England 
c. In West Europe 
d. In East Europe 
 
18. What is the purpose of the text above..... 
a. To explain about Botanical garden 
b. To describe about Botanical garden 
c. To entertain the reader about go to the Botanical garden 
d. To retell the writer‟s experience go to the Boanical garden 
 
19. Where is the Botanical garden in West Java? 
a. Bandung Botanical Garden 
b. Sukabumi Botanical Garden 
c. Lembang Botanical Garden 
d. Bogor Botanical Garden 
Read the following text to answer questions number 20-23 
Last week, Mr. Tatang‟s wife had an accident. Her youngest child, Putra, 
was at home when it happened. He was playing with his new toy car. Suddenly 
Putra heard mother calling, “Help! Help!” he ran to the kitchen. His mother was 
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had burnt herself with some hot cooking oil. She was crying with pain and the pan 
was on fire. Mr. Tatang had gone to the office. The other children gone to school. 
Putra was too small to help his mother, and she was too frightened to speak 
sensibly to him. But he ran to the neighbor‟s house and asked his neighbor to 
come and help his mother. The neighbor soon put out the fire and took Putra‟s 
mother to the clinic. 
When Mr. Tatang came home, his wife told him what had happened. He 
was very proud of his son, “When you are a man, you will be just like your 
father.” she said. 
20. What happened to Putra‟s mother when he was playing with his new toy 
car? 
a. His mother was crying. 
b. His mother was cooking. 
c. His mother was burned by a hot cooking oil. 
d. His mother was holding a hot cooking oil. 
 
21. Who took Mrs. Tatang to the clinic? 
a. Her husband 
b. Her neighbor 
c. Her daughter 
d. Her youngest son 
 
22. The main idea of the second paragraph is..... 
a. Mrs. Tatang got an accident 
b. Mrs. Tatang and her son got accident 
c. Mr. Tatang proud of his son 
d. Putra asked his neighbor to help 
 
23. When Mr. Tatang came home, his wife told him what had happened. The 
word „him‟ refers to..... 
a. Mr. Tatang 
b. Mrs. Tatang 
c. Putra 
d. The neighbor 
Read the text, then answer the following questions number 24 to 27 
The police thought that two burglars started the robbery at 151 Pattimura street on 
Sunday afternoon. The burglars broke into the students‟s room while they were 
going to a football game. They never thought that while they were away, buglars 
would break into their boarding house. 
196 
 
 
24. The text is in form of a /an..... 
a. Report 
b. Recount 
c. Anecdote 
d. Description 
 
25. The communicative purpose of the text above is..... 
a. To share an amusing incident 
b. The describe the robbery happened 
c. To retell the robbery in boarding house 
d. To explain the readers about informative events 
 
26. Where did the robbery take place? 
a. At 151 Pattimura street 
b. At 151 Gajahmada street 
c. At 161 Pattimura street 
d. At 161 Gajahmada street 
 
27. When did the robbery happen? 
a. Sunday morning 
b. Sunday afternoon 
c. Sunday evening 
d. Sunday night 
Questions number 28 to 30 are based on the following text 
My name is Ary. Three years ago when I was in junior high school, I met 
two people that later became my best friends. The first one was Eric. He was an 
athelete for our school. He was tall and muscular. The other one was Ricky. He 
was a very diligent student. He liked to read the encyclopedia and he the ranked 
first in my class. 
I liked them both because they were very friendly to other people. 
Eventhough Eric and Ricky were very famous in our school, he were not arrogant. 
They made friends with anybody including me. 
28. When did Ary meet his friends? 
a. Three yeras ago 
b. Two years ago 
c. Last week 
d. Yesterday  
 
29. What was Eric in school? 
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a. A musician 
b. A boy scout 
c. A photographer 
d. An athele 
 
30. What kind of person was Ricky? 
a. A careless student 
b. A stupid student 
c. A diligent student 
d. A lazy student    
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APPENDIX 16 
KEY ANSWER OF POST-TEST 
 
1. A 16. D 
2. B 17. B 
3. A 18. D 
4. D 19. D 
5. B 20. C 
6. D 21. B 
7. D 22. D 
8. A 23. A 
9. B 24. B 
10. C 25. C 
11. A 26. A 
12. D 27. B 
13. B 28. A 
14. B 29. D 
15. C 30. C 
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APPENDIX 17 
PHOTOGRAPH OF STUDENTS’ ACTIVITY 
A. Experimental Class 
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B. Control Class 
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APPENDIX 18 
Text of the First Activity Sheet 
I went to my uncle‟s house in Batam last month on the long holiday. I 
stayed with uncle Antasena, aunt Firda, and their son which is my cousin Seno. 
They live in a small house in the centre of the city called Nagoya. I liked the 
house but I didn‟t like the area much because it was very noisy. 
Unfortunately, Seno and I disagreed on most things. He played loud music 
when I wanted to sleep. When his bestfriend came to stay, I had to sleep on the 
floor. My uncle and my aunt were very nice. We visited Batam Centre, Waterfront 
City and Nongsa Beach. The weather was hot all day long. When we went to a 
place called Barelang, Seno didn‟t want to go to the ex Vietnam camp, he wanted 
to go fishing on the Melur Beach. So, I went to the ex Vietnam camp on my own, 
but I didn‟t enjoy it.  
I can‟t say I would like to go back to my uncle house. It wasn‟t a very 
good holiday. 
Answer the questions with your team! 
1. What is the name of the text above? 
2. Mention and decscribe the generic structure of the teext above! 
3. What is the purpose of the text above? 
4. Can you tell who was involved, what happened, and what sequence in the 
text? 
5. Where did the writer spent the long holiday? 
6. Where does Antasena‟s family live? 
7. Why does the writer didn‟t like the area around Antasena‟s house? 
8. How does Seno‟s behavior? 
9. Was the writer has same behavior with Seno? 
10. Mention the word that pointing the activity happened in the past! 
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APPENDIX 19 
The Students’ Answer of Pre-test and Post-test  
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APPENDIX 20 
L Table and t Table 
L Table 
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t Table 
d.f. TINGKAT SIGNIFIKANSI 
dua sisi 20% 10% 5% 2% 1% 0,2% 0,1% 
satu sisi 10% 5% 2,5% 1% 0,5% 0,1% 0,05% 
1 3,078 6,314 12,706 31,821 63,657 318,309 636,619 
2 1,886 2,920 4,303 6,965 9,925 22,327 31,599 
3 1,638 2,353 3,182 4,541 5,841 10,215 12,924 
4 1,533 2,132 2,776 3,747 4,604 7,173 8,610 
5 1,476 2,015 2,571 3,365 4,032 5,893 6,869 
6 1,440 1,943 2,447 3,143 3,707 5,208 5,959 
7 1,415 1,895 2,365 2,998 3,499 4,785 5,408 
8 1,397 1,860 2,306 2,896 3,355 4,501 5,041 
9 1,383 1,833 2,262 2,821 3,250 4,297 4,781 
10 1,372 1,812 2,228 2,764 3,169 4,144 4,587 
11 1,363 1,796 2,201 2,718 3,106 4,025 4,437 
12 1,356 1,782 2,179 2,681 3,055 3,930 4,318 
13 1,350 1,771 2,160 2,650 3,012 3,852 4,221 
14 1,345 1,761 2,145 2,624 2,977 3,787 4,140 
15 1,341 1,753 2,131 2,602 2,947 3,733 4,073 
16 1,337 1,746 2,120 2,583 2,921 3,686 4,015 
17 1,333 1,740 2,110 2,567 2,898 3,646 3,965 
18 1,330 1,734 2,101 2,552 2,878 3,610 3,922 
19 1,328 1,729 2,093 2,539 2,861 3,579 3,883 
20 1,325 1,725 2,086 2,528 2,845 3,552 3,850 
21 1,323 1,721 2,080 2,518 2,831 3,527 3,819 
22 1,321 1,717 2,074 2,508 2,819 3,505 3,792 
23 1,319 1,714 2,069 2,500 2,807 3,485 3,768 
24 1,318 1,711 2,064 2,492 2,797 3,467 3,745 
25 1,316 1,708 2,060 2,485 2,787 3,450 3,725 
26 1,315 1,706 2,056 2,479 2,779 3,435 3,707 
27 1,314 1,703 2,052 2,473 2,771 3,421 3,690 
28 1,313 1,701 2,048 2,467 2,763 3,408 3,674 
29 1,311 1,699 2,045 2,462 2,756 3,396 3,659 
30 1,310 1,697 2,042 2,457 2,750 3,385 3,646 
31 1,309 1,696 2,040 2,453 2,744 3,375 3,633 
32 1,309 1,694 2,037 2,449 2,738 3,365 3,622 
33 1,308 1,692 2,035 2,445 2,733 3,356 3,611 
34 1,307 1,691 2,032 2,441 2,728 3,348 3,601 
35 1,306 1,690 2,030 2,438 2,724 3,340 3,591 
36 1,306 1,688 2,028 2,434 2,719 3,333 3,582 
37 1,305 1,687 2,026 2,431 2,715 3,326 3,574 
38 1,304 1,686 2,024 2,429 2,712 3,319 3,566 
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39 1,304 1,685 2,023 2,426 2,708 3,313 3,558 
40 1,303 1,684 2,021 2,423 2,704 3,307 3,551 
41 1,303 1,683 2,020 2,421 2,701 3,301 3,544 
42 1,302 1,682 2,018 2,418 2,698 3,296 3,538 
43 1,302 1,681 2,017 2,416 2,695 3,291 3,532 
44 1,301 1,680 2,015 2,414 2,692 3,286 3,526 
45 1,301 1,679 2,014 2,412 2,690 3,281 3,520 
46 1,300 1,679 2,013 2,410 2,687 3,277 3,515 
47 1,300 1,678 2,012 2,408 2,685 3,273 3,510 
48 1,299 1,677 2,011 2,407 2,682 3,269 3,505 
49 1,299 1,677 2,010 2,405 2,680 3,265 3,500 
50 1,299 1,676 2,009 2,403 2,678 3,261 3,496 
51 1,298 1,675 2,008 2,402 2,676 3,258 3,492 
52 1,298 1,675 2,007 2,400 2,674 3,255 3,488 
53 1,298 1,674 2,006 2,399 2,672 3,251 3,484 
54 1,297 1,674 2,005 2,397 2,670 3,248 3,480 
55 1,297 1,673 2,004 2,396 2,668 3,245 3,476 
56 1,297 1,673 2,003 2,395 2,667 3,242 3,473 
57 1,297 1,672 2,002 2,394 2,665 3,239 3,470 
58 1,296 1,672 2,002 2,392 2,663 3,237 3,466 
59 1,296 1,671 2,001 2,391 2,662 3,234 3,463 
60 1,296 1,671 2,000 2,390 2,660 3,232 3,460 
61 1,296 1,670 2,000 2,389 2,659 3,229 3,457 
62 1,295 1,670 1,999 2,388 2,657 3,227 3,454 
63 1,295 1,669 1,998 2,387 2,656 3,225 3,452 
64 1,295 1,669 1,998 2,386 2,655 3,223 3,449 
65 1,295 1,669 1,997 2,385 2,654 3,220 3,447 
66 1,295 1,668 1,997 2,384 2,652 3,218 3,444 
67 1,294 1,668 1,996 2,383 2,651 3,216 3,442 
68 1,294 1,668 1,995 2,382 2,650 3,214 3,439 
69 1,294 1,667 1,995 2,382 2,649 3,213 3,437 
70 1,294 1,667 1,994 2,381 2,648 3,211 3,435 
71 1,294 1,667 1,994 2,380 2,647 3,209 3,433 
72 1,293 1,666 1,993 2,379 2,646 3,207 3,431 
73 1,293 1,666 1,993 2,379 2,645 3,206 3,429 
74 1,293 1,666 1,993 2,378 2,644 3,204 3,427 
75 1,293 1,665 1,992 2,377 2,643 3,202 3,425 
76 1,293 1,665 1,992 2,376 2,642 3,201 3,423 
77 1,293 1,665 1,991 2,376 2,641 3,199 3,421 
78 1,292 1,665 1,991 2,375 2,640 3,198 3,420 
79 1,292 1,664 1,990 2,374 2,640 3,197 3,418 
80 1,292 1,664 1,990 2,374 2,639 3,195 3,416 
81 1,292 1,664 1,990 2,373 2,638 3,194 3,415 
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82 1,292 1,664 1,989 2,373 2,637 3,193 3,413 
83 1,292 1,663 1,989 2,372 2,636 3,191 3,412 
84 1,292 1,663 1,989 2,372 2,636 3,190 3,410 
85 1,292 1,663 1,988 2,371 2,635 3,189 3,409 
86 1,291 1,663 1,988 2,370 2,634 3,188 3,407 
87 1,291 1,663 1,988 2,370 2,634 3,187 3,406 
88 1,291 1,662 1,987 2,369 2,633 3,185 3,405 
89 1,291 1,662 1,987 2,369 2,632 3,184 3,403 
90 1,291 1,662 1,987 2,368 2,632 3,183 3,402 
91 1,291 1,662 1,986 2,368 2,631 3,182 3,401 
92 1,291 1,662 1,986 2,368 2,630 3,181 3,399 
93 1,291 1,661 1,986 2,367 2,630 3,180 3,398 
94 1,291 1,661 1,986 2,367 2,629 3,179 3,397 
95 1,291 1,661 1,985 2,366 2,629 3,178 3,396 
96 1,290 1,661 1,985 2,366 2,628 3,177 3,395 
97 1,290 1,661 1,985 2,365 2,627 3,176 3,394 
98 1,290 1,661 1,984 2,365 2,627 3,175 3,393 
99 1,290 1,660 1,984 2,365 2,626 3,175 3,392 
100 1,290 1,660 1,984 2,364 2,626 3,174 3,390 
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APPENDIX 21  
Letter of Permission 
 
 
